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ABSTRACT

The importance of mentor teachers in assisting preservice teachers in their transition into the teaching
profession has increased significantly over time. Mentor teachers' practical experience in the
classroom is highly valued as it complements the theoretical knowledge that trainees acquire. This
paper discusses the constructivism theory and Hudson's five-factor model, which includes personal
attributes, system requirements, pedagogical knowledge, modeling, and feedback. The paper
explores the role of mentor teachers, the characteristics of constructivist mentors, challenges that
mentors face, and ways to improve mentorship to develop preservice teachers' professional
competencies during their teaching practice. The recommended strategies include classroom
observation, professional learning communities, reflection, technology integration, and field
experience, among others. Constructivist theory is a valuable addition to field experience models as it
enables mentors to build on the mentee's previous knowledge to assist in their acquisition of the
necessary knowledge and skills to teach.

Keywords: Constructivism, Mentor teachers, Mentees, Mentorship, Preservice Teachers, Professional
development

INTRODUCTION

Teacher education and preparation programs worldwide consider teaching practice an indispensable part of the
curriculum (Jenset et al., 2018). It is a crucial aspect of preparing new teachers for their careers (Damoah &
Omodan, 2023). Teaching practice offers new teachers an opportunity to acclimate to the teaching community
and become better educators (Grossman, 2021). According to lzadinia (2018), mentor teachers play a critical
role in the development of preservice teachers (mentees). They are experienced educators who guide, support,
and provide feedback to mentees throughout the teaching practice. Mentor teachers are responsible for helping
mentees acquire the knowledge, skills, and attitudes necessary for effective teaching.

Ellis et al. (2020) contend that mentor teachers support mentees by modeling effective teaching practices.
Mentor teachers demonstrate how to plan and deliver lessons, manage classroom behavior, and assess student
learning. By observing their mentor teacher in action, mentees can learn how to implement these practices
themselves. Gholam (2018) intimated that mentor teachers also provide ongoing feedback and support to
mentees. They observe their teaching, provide constructive feedback, and help them identify areas for growth.
Mentor teachers may also provide resources and guidance to help mentees address specific challenges they
encounter in their teaching. Grossman (2021) and lzadinia (2018) further argued that one significant role of
mentor teachers is to provide opportunities for mentees to engage in reflective practice. Mentor teachers
encourage mentees to reflect on their teaching experiences, analyze their teaching practices, and make changes
to improve their teaching.

Likewise, Gjelaj et al. (2022) emphasized that a successful teaching practice experience depends on two factors:
the mentor teachers who direct and assist mentees, and the locations where the experiences take place. To
progress as a mentee, mentor teachers play a critical role. Mentor teachers are suitably placed to help mentees
navigate the needs and expectations of the practical training, primarily in vital issues of curriculum and
classroom management issues. As qualified teachers, mentors are conversant and abreast with issues in
education and are knowledgeable about how to best help mentees get exposure to the school system. Mentors
are the only source of information for professional development for mentees.

The mentee's professional growth as a teacher is most strongly influenced by the mentors (Briscoe, 2019). In
addition, Gjedia and Gardinier (2018) posited that it’s an essential duty to have a mentor during teaching
practice. The university partnership greatly values the expertise, dedication, and participation needed to make
this opportunity worthwhile for mentees and mentors. Both the mentor and the mentee will benefit from an
atmosphere conducive to effective communication and the ability to ask questions and voice
concerns. Therefore, for mentors to help mentees throughout their field experiences in classrooms, the
university must make sure that they are informed about their obligations (Mulcahey et al., 2018).
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Weisling and Gardiner (2018) argued that mentoring had some effect on mentees' performance, but the mentor
teachers still needed effective training. This indicated the need for improved mentoring techniques during
teaching practice that would improve the current structure. To consistently enhance the current frameworks,
research on mentoring mentees is required.

LITERATURE REVIEW

A study conducted in the USA and Australia intimated that teachers leave the profession a few years after the
completion of their training (Garcia & Weiss, 2019; Weldon, 2018). According to Manuel et al., (2019), up to
one-third of teachers in Australia quit their jobs during the first three to five years of their employment. Initial
favorable experiences in teacher education have been viewed as important motivating drivers in continuing to
teach, even though issues including workload, school circumstances, and remuneration have impacted the
teachers' decisions to quit. For example, retention is correlated with feeling appreciated, thinking you've
succeeded, and having a sense of value

The interaction between a mentor teacher and a mentee has the power to change both teachers. Inculcating a
feeling of self-assurance, authority, and responsibility in mentees can help mentor teachers guide the formation
of their work values (Kutsyuruba & Godden, 2019). Teaching Practice provides prospective teachers with their
first first-hand experience teaching a class rather than the more traditional position of the student teachers in
university lecture halls (Acquah et al., 2020). Mentor teachers assigned by the principal of the school are
required to supervise and assist mentees in practical learning during teaching practice. effective education
(Willis et al., 2019).

Teaching practice gives aspiring teachers their first true classroom experience as the instructor of the class rather
than the known role of the learner in the classroom (Jenset et al., 2018). Mentees must be paired with a mentor
teacher chosen by the school's principal to oversee and support student teachers' practical learning during
teaching practice (Tindall-Ford et al., 2018). Student teachers pick up tips from seasoned teachers on handling
unique or challenging situations in the classroom by watching what constitutes successful instruction (Spencer
etal., 2018, Damoah & Omodan, 2023).

Mentor teachers have a direct and substantial impact on student teachers' professional development since they
devote much of their time to them (Damoah & Adu, 2020). However, mentor teachers are sometimes not
adequately equipped and prepared to accomplish their primary goal of developing students into qualified and
competent teachers during teaching practice (Damoah & Adu, 2019). The mentor teachers' standpoint on how
they see how to mentor the student teachers and how to effectively perform their jobs is lacking other scholarly
publications. In this paper, the functions of mentor teachers in the training of mentees were critically examined
(1zadinia, 2018).

It is imperative to keep in mind that getting students to practice teaching is an important factor in teacher
development since it offers them practical experience and is regarded to be the main way for them to put theory
into practice (Kostiainen et al., 2018).

Izadinia (2018) further argued that mentees have higher levels of teacher confidence when the mentoring
relationship is positive, and expectations are met. However, some people who had unfavorable encounters said
their confidence had fallen and they had not grown. This situation demonstrates how little support is provided
by the schools where student instructors undertake their teaching activities. This paper is anchored on
constructivist theory as the premise to guide effective mentee mentorships during teaching practice.

The Constructivist Mentorship Theory

Mentorship of mentees is based on the principles of the construction of knowledge from mentor teachers'
experiences (Orland-Barak & Wang, 2021). This paper is then theoretically lensed on social constructivist
theory.

Constructivism

Jean Piaget and Lev Vygotsky are the two protagonists and proponents of the constructivist theory (Piaget,
1932; Vygotsky, 1978). Constructivism is a learning theory that suggests learners (mentees) actively construct
their knowledge and meaning from their experiences, rather than passively receiving information (Brau, 2020).
Clark (2018) intimated that learners build their mental structures to make sense of the world around them.
According to constructivism, learning is a process of adapting to new experiences by incorporating them into
existing knowledge structures. This process involves active engagement with the material, and learners
construct their understanding by building connections between new information and what they already know
(Clark, 2018; Brau, 2020). There are two main types of constructivism: individual constructivism and social
constructivism (Taylor, 2018).
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Individual constructivism

Individual constructivism is a theory that suggests that individuals actively construct their understanding of the
world around them through their experiences, interactions, and reflections (Clark, 2018). This theory is rooted in
the idea that everyone has their own unique set of experiences, beliefs, and values, which shape how they
perceive and make sense of new information. Chuang (2021) argued that in individual constructivism, learning
is a personal and active process that involves making connections between new information and existing
knowledge. This theory emphasizes the importance of allowing learners to explore and discover information on
their own, rather than simply receiving information from a teacher or other authority figure.

Individual constructivism also emphasizes the role of metacognition, or the ability to think about one's thinking,
in the learning process. Mentees who can reflect on their thought processes and adjust their strategies for
learning are thought to be more successful in constructing their understanding of new information Andrade &
Brookhart, 2020). Individual constructivism is a mentee-centered approach to mentorship that emphasizes the
importance of allowing mentees to construct their understanding of the world through their own experiences and
reflections during teaching practice (Kaba, 2021).

Social constructivism

Social constructivism is a theory that suggests that knowledge and understanding are constructed through social
interactions and shared experiences (McDonald, 2018). This theory emphasizes the importance of social context
in shaping individual understanding and development. According to social constructivism, learning is a
collaborative and interactive process that involves sharing and negotiating meaning with others. This theory
emphasizes the role of culture, language, and social norms in shaping how individuals understand and interpret
the world around them.

In addition, social constructivism also underscores the importance of scaffolding or providing support and
guidance to mentees as they acquire new concepts in their classroom experience. This can involve offering
opportunities for mentees to work together, receive feedback, and engage in reflective discussions with peers
and mentors. It is a learner-centered approach to education that emphasizes the value of social interactions,
mentoring, and shared experiences in constructing knowledge and understanding (Damoah & Omodan, 2022). It
highlights the importance of creating a supportive and collaborative learning environment in which mentees can
actively engage with each other and with the world around them to develop their professional careers (Vygotsky
& Cole, 2018).

Ersin and Atay (2021) argued that the social constructivist theory has important implications for mentee
mentorship. Rather than simply transmitting information to mentees, mentors should create opportunities for
mentees to engage in active, hands-on experiences that allow them to construct their understanding in the
classroom. Mentors can facilitate this process by asking open-ended questions, encouraging mentees to make
connections between new information and what they already know from theoretical orientation, and providing
opportunities for collaboration and discussion. Given that teaching is a complicated process that needs
specialized knowledge to produce good teaching, this idea may also be useful for directing mentees'
understanding of teaching techniques (Ersin, Atay & Mede, 2020).

What Makes a Constructivist Mentor?

A constructivist mentor is someone who uses the constructivist approach to mentorship. Constructivism is a
learning theory that emphasizes the active role of the mentees in creating their understanding of knowledge and
the world around them. As such, a constructivist mentor aims to facilitate the mentee’s active construction of
knowledge and understanding, rather than simply transmitting information (Fernando & Marikar, 2017).

A constructivist mentor recognizes that the mentee's prior experiences, beliefs, and perspectives influence their
learning and understanding of new concepts. Therefore, the mentor seeks to engage the mentee in discussions
and activities that build on their existing knowledge and experiences (Perry & Parikh, 2018). The mentor also
encourages the mentees to reflect on their learning and to make connections between new concepts and their
prior knowledge (lzadinia, 2018).

In addition, a constructivist mentor values the process of learning as much as the product (Keazer, 2023). The
mentor encourages the mentee to engage in experimentation, exploration, and inquiry, rather than simply
focusing on perfection in the classroom (Goodrich, 2021). The mentor also recognizes that learning is a social
process and promotes collaboration and communication among mentees. A constructivist mentor creates a
supportive and empowering learning environment that promotes active learning, reflection, and the construction
of new knowledge and understanding for mentees (Nolan & Molla, 2018).

According to this paper, constructivist mentoring in teacher education can be divided into five guiding
principles which are in sync with the Five-factor model. It is a model that outlines key components of effective
mentoring relationships. The mentee's teaching experiences may be framed in a constructivist manner by the
mentoring roles within these aspects. Per this paradigm, the mentor coaches and scaffolds the mentee toward a
degree of skill. These factors are based on research and best practices in the field of mentoring and though not
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exhaustive could be used to guide the development and implementation of effective constructivist mentorship.
The five factors are:

Hudson’s Five-Factor Mentoring Model

The idea of five factors in mentorship was developed by Peter Hudson. This model was developed to educate
mentor teachers about their roles in effective mentoring, how to mentor in a meaningful and purposeful manner,
and how to evaluate mentoring practices (Hudson, 2013; Hyde, 2019). We can investigate and understand
proper mentoring practices in classroom practices at the same time using Hudson's five-factor mentoring model,
and we can use this model as the foundation for the theoretical framework. This model includes five qualities
that, according to Hudson (2013) and Hudson (2010), mentor instructors must possess for effective mentoring to
take place during pre-service teachers' practice:

System
Requirements

mentoring Ve
preservice

teachers

Pedagogica
1

Modelling
Knowledge

Figure 1: Hudson’'s Five-Factor Model for Mentoring Preservice Teachers

e Personal Attributes: Teachers serving as mentors should demonstrate adequate, proper, and suitable
interpersonal and personal qualities to pre-service teachers.

e System Requirements: Mentors must show that they are familiar with the nation's educational principles,
framework, and standards.

e Pedagogical Knowledge: To assist future teachers with lesson planning, a mentor should transmit
practical information and instructional techniques from their own experience.

e Modeling: Mentors should provide chances for pre-service teachers to practice while modeling their own
ideas and perspectives during interactions.

e Feedback: After completing observations, mentors should offer positive and informative comments to the
pre-service teachers.

The consequences of these characteristics have a significant impact on how mentees grow throughout their

teaching practice. They should be mentored by mentor teachers who exhibit excellent interpersonal and personal

skills. These qualities include being attentive, supportive, enthusiastic, responsible, and willing to help. These

traits greatly build a strong relationship and mutual trust between the two parties and consequently improve the

mentoring processes. Mentees would understand how institutions operate and be able to adapt to these policies

and systems while following the fundamental strategies all through when a mentor teacher educates them about

the school's educational policies and systems (Hudson, 2010; Hudson & Hudson, 2018; Hyde, 2019).

Hudson (2013) and Hyde (2019) contend that mentees may broaden their pedagogical repertoire and carry out

successful lessons and activities by being exposed to and informed by pedagogical knowledge. Mentees benefit

from this pedagogical expertise as a mentor teacher exemplifies appropriate conduct and pedagogical methods

for them to watch and use in their own classroom instruction. Finally, when mentees have taught lessons,

feedback from the mentor teachers encourages them to feel more confident in their teaching strategies and

participate in reflective teaching to advance their current level of teaching ability and proficiency.

Journal for Educators, Teachers and Trainers JETT, Vol. 15 (1); ISSN: 1989-9572 66



Journal for Educators, Teachers and Trainers

The LabOSfor electronic, peer-revi , open N

The Role of Mentor Teachers During Teaching Practice

Mentor teachers play a critical role in supporting mentees during their professional development. Here are some
significant ways that mentor teachers can support and guide mentees.

Mentor teachers can model effective teaching practices for mentees by demonstrating effective instructional
strategies, classroom management techniques, and assessment methods. A mentee's growth is significantly
impacted by modeling teaching techniques when they are used in real-world classroom settings. Mentors are
characterized as subject matter specialists who may serve as models for good teaching techniques. The mentor's
modeling of instructional strategies must adhere to the demands of the modern educational system and the
Fourth Industrial Revolution(4IR) expectations (Khalo & Damoah, 2023). To do this in the classroom, mentors
must show excitement, engage mentees in the material they are teaching, and do so in a way that demonstrates
excellent classroom management techniques and a connection with the students. As they grow their knowledge
and abilities, mentees can work independently (Bird & Hudson, 2025).

Hudson and Hudson (2018) contend that mentor teachers can provide regular feedback to mentees on their
teaching performance, including strengths and areas for improvement. They can offer constructive criticism and
guide how to improve teaching skills. Feedback is a crucial component of the mentoring process because it
enables mentors to express their expert thoughts on the mentee's progress toward positively becoming a teacher.
The mentee's confidence can be boosted by the mentor's readiness to offer constructive criticism. This calls for
mentors to assess the mentee's lesson plans and programs in the classroom to give more thorough and detailed
feedback.

Bressman et al. (2018) corroborate with Hudson and Hudson's (2018) perspective on mentorship. They posited
that mentor teachers can offer guidance and support to mentees on a wide range of issues, including lesson
planning, curriculum development, and classroom management. They can provide mentees with strategies for
working with diverse student populations and adapting instruction to meet the needs of individual learners.
Izadinia (2018) argues that mentor teachers can create a positive and supportive learning environment for
mentees. They can encourage open communication, provide opportunities for reflection, and create a safe space
for mentees to ask questions and seek guidance.

Then again, Betlem et al. (2019) assert that mentor teachers can foster a culture of collaboration by encouraging
mentees to work together and share resources and ideas. They can facilitate opportunities for mentees to
collaborate with other educators, both within and outside the school. The importance of field experiences in
mentees' education programs is mostly due to the mentor's pedagogical expertise. Of course, the mentor's
knowledge of classroom instruction may give mentees a better understanding of teaching practice. Mentors must
define what subject-specific pedagogical expertise comprises to effectively communicate this to their mentees
because this information might vary from subject to subject and lesson to lesson (Hudson & Hudson, 2018). The
professional growth of mentees depends heavily on mentor teachers. Mentor instructors can assist mentees in
developing into capable and effective teachers by offering advice, encouragement, and feedback.

Drawbacks in Preservice Teachers Mentorship

Mentor teachers face several challenges during teaching practice that can impact their ability to effectively
support and develop mentees. Some of these challenges include.

Ewing (2021) argues that mentor teachers often have full-time teaching responsibilities in addition to supporting
mentees. Balancing their teaching load with mentoring and providing feedback to mentees can be challenging,
particularly if they have multiple mentees to support. Mentor teachers may not have access to the resources and
materials needed to effectively support mentees. For example, they may not have access to professional
development opportunities or may not have the necessary technology to provide online support (Ottenbreit-
Leftwich et al., 2018).

According to Balali et al. (2018), effective communication is crucial between mentor teachers and mentees, but
language barriers or cultural differences can sometimes make communication challenging. In addition, mentor
teachers may need to work with mentees who have different learning styles or preferences, which can further
complicate communication. Some mentees may not be fully prepared for the teaching practice experience,
which can make it challenging for mentor teachers to effectively support them. For example, a mentee may not
have a solid understanding of classroom management or may not be able to effectively plan and deliver lessons
(Manasia et al., 2019).

Gonzélez et al. (2018) argue that mentor teachers and mentees may have different teaching styles, which can
make it challenging for mentor teachers to provide effective guidance and support. Mentor teachers may need to
adapt their teaching style to match the needs of the mentees. Mentor teachers play a critical role in the
professional development of mentees, but they also face several challenges during teaching practice. By
understanding these challenges and working to address them, mentor teachers can more effectively support and
develop the next generation of educators (Damoah & Adu, 2019).

Journal for Educators, Teachers and Trainers JETT, Vol. 15 (1); ISSN: 1989-9572 67



Journal for Educators, Teachers and Trainers

The LabOSfor electronic, peer-revi , open N

Improving the Quality of Mentorship for Preservice Teachers

Mentoring is a critical component of the teacher education experience. It provides mentees with the opportunity
to observe and learn from experienced teachers, receive feedback on their practice, and develop their teaching
skills. However, the quality of mentoring can vary widely, and not all mentees receive the support they need to
become effective teachers. Here are some ways to improve the quality of mentoring for mentees.

According to Cape and Lawrence (2018), It is important to establish clear expectations for what mentees should
expect from their mentor and what the mentor expects from the mentees. Guidelines for communication,
observation, feedback, and evaluation should be established and communicated clearly to all parties involved.
Mentors should receive ongoing training and support to help them develop the skills they need to provide
effective mentoring. This training should include topics such as effective communication, observation, feedback
strategies, and strategies for supporting mentees in different contexts. Mentors and mentees should work
together collaboratively to set goals and plan lessons. This approach promotes shared ownership and encourages
the mentees to take an active role in their learning (Stanulis et al., 2019).

Izadinia (2018) further argues that Reflection is a critical component of learning and growth. Mentors should
provide opportunities for mentees to reflect on their practice and identify areas for improvement. This can be
done through regular meetings, self-assessment, or other reflective practices. Mentoring relationships should be
built on trust, respect, and mutual understanding. Mentors should create a positive learning environment that
encourages mentor teachers to take risks, ask questions, and learn from their mistakes (Hudson & Hudson,
2018; Cape and Lawrence, 2018). By implementing these strategies, teacher education programs can improve
the quality of mentoring for mentees and help them develop into effective teachers.

CONCLUSION

The five-factor model for focused mentoring and constructivist theory may improve mentee development.
Constructivist theory is a helpful complement to field experience models because it enables mentors to build on
the mentee's prior knowledge to assist in their acquisition of the knowledge and skills required to teach. Mentors
can acquire the information, abilities, and experience necessary to succeed as excellent teachers. The
professional growth of mentees is significantly influenced by mentor teachers. To assist mentees in acquiring
the information, abilities, and attitudes required for successful teaching, mentors offer advice, support, and
feedback. Mentor teachers assist mentees in developing their self-confidence and ability as teachers by offering
regular feedback and support, setting an example of successful teaching techniques, and encouraging reflective
practice.

RECOMMENDATION

The professional development of mentees is crucial in preparing them for the demands of teaching. Here are
some strategies that can be used to enhance the development of mentees during their teaching practice.
Classroom observations: mentees can learn a lot by observing experienced teachers in action. They can
observe different teaching styles, strategies, and techniques and reflect on what they have learned.

Mentoring: Pairing mentees with experienced teachers can help them develop their skills and knowledge. The
mentor can provide feedback, guidance, and support as the mentees navigate the challenges of the classroom.
Professional learning communities: Mentees can benefit from collaborating with their peers and other
educators to share ideas, resources, and best practices. They can participate in online forums, attend workshops,
and engage in other professional development activities.

Reflection: Reflection is a critical component of professional development. Mentees can reflect on their
experiences in the classroom, their teaching strategies, and their interactions with students. This can help them
identify areas for improvement and develop new skills.

Technology integration: Technology is increasingly important in education, and mentees should be familiar
with the latest tools and techniques. They can participate in online courses, attend workshops, and explore new
technologies to enhance their teaching skills.

Field experiences: Mentees should have opportunities to work with students in a variety of settings. This can
include student teaching, practicums, and other field experiences. These experiences can help them develop
their teaching skills, gain confidence, and build relationships with students.

Relationship building: Effective mentoring relationships are built on trust, respect, and open communication.
Mentors and mentees should take time to get to know each other and establish a rapport before diving into more
specific mentoring activities.

Goal setting: Mentoring relationships should be focused on achieving specific goals or outcomes. Mentors and
mentees should work together to identify goals that are relevant and meaningful to the mentee and develop a
plan for achieving them.

Skill development: As a constructivist, mentors should help their mentees develop the skills and knowledge
needed to achieve their goals. This may involve providing guidance, feedback, resources, or opportunities for
practice and learning.
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Career development: Mentors should help their mentees navigate their career paths and make progress toward
their long-term career goals. This may involve providing advice, networking opportunities, and support in
finding and applying for jobs.

Personal development: Mentors should also support their mentees in their personal growth and development.
This may involve providing guidance on work-life balance, managing stress, building relationships, and
developing a sense of purpose and meaning in their work.
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