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ABSTRACT 

Bullying is a complicated behavior that can have a wide variety of underlying reasons, and it can 
present itself in a variety of different ways. this study is aimed to determine the psychosocial 
problems of bullying perpetrators and victims of St. Paul University Philippines. The researcher made 
used of the descriptive research in this study.  Descriptive method was employed to determine the 
psychosocial status, perceived parenting style and attachment styles of bullying perpetrators and 
victims of SPUP. 
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INTRODUCTION 

Today, bullying is a problem that affects people all around the world.  It can take place in any setting, 

environment, or environment.  It is unfortunate to report that research has shown that bullying occurs in schools 

even in countries that are considered to be in the first world. Sometimes the bullying occurs online or through 

cell phones.  It has been suggested that bullying may have had a role in the killings and shootings that have 

taken place on school grounds in the United States and in other countries.   

Because of the rise in the number of instances of bullying in the Philippines, a politician there has introduced a 

bill that would impose penalties on anybody who are found to have engaged in any acts of bullying or any other 

form of harassment.  The frightening number of instances of bullying that occur annually opened the attention of 

government officials, and they saw the need to codify this issue into legislation.   This is Act 10627 of the 

Republic of the Philippines, more commonly referred to as "The Anti-Bullying Act of 2013."  This law was 

enacted with the intention of preventing children who were enrolled in kindergarten, primary, and secondary 

schools as well as learning centers from becoming victims of bullying and addressing the concerns of 

individuals who had suffered mental and psychological agony as a result of the intensification of bullying acts.  

This law mandates both public and private schools develop anti-bullying policies in order to address the 

problem of bullying, which occurs in both types of institutions.  The act has provided all parties involved, 

including parents, teachers, and stakeholders, with a definition of bullying that is both clear and all-

encompassing.  Schools are currently complying with the rule as it is being mandated by the Department of 

Education in order to shield pupils from the potentially detrimental effects of this newly emerging phenomena. 

The child's social, intellectual, and moral growth are all helped along by the school, which serves as the 

epicenter of the formal education system and provides a setting that is one of a kind.  It is in this environment 

that children have the opportunity to grow, develop, and hone their abilities in order to realize their full 

potentials.  Every student who visits an educational institution with the intention of enrolling is greeted in a 

warm and cordial manner.  The days spent in school are always filled with joy and excitement since each child 

is exposed to new information, has the opportunity to investigate, investigate, and discover new things, as well 

as learn how to make friends and relate to others. But why do some children and students find going to school to 

be nerve-wracking and exhausting at times?  What aspects of this experience make it akin to a nightmare, the 

likes of which no youngster ever wants to recall?  What is it that prevents them from taking use of the wonderful 

chances that schools have to offer?At St. Paul University Philippines, it has been a common observation that 

over the course of the past three years, there has been a growing and alarming number of cases of bullying that 

have been reported at the Guidance Office and Discipline Chair Office and have been brought to the notice of 

the administrators. This trend has been observed both internally and outside. 

Due to the massive phenomena that bullying has developed into, it is imperative that it be put an end to or 

prevented in every way possible, regardless of how much time this may take.  It creates a scared environment 

instead of a learning environment in schools when bullying is allowed to continue, which may lead to further 

bullying as students may think, "let me bully so I don't get bullied." During the course of the inquiry, the 

researcher heard the kids' screams and complaints, and it opened his eyes to the predicament that so many 

students are in, namely that they want to quit school in order to live in an atmosphere that is both healthy and 
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calm.  Individual bullies can be stopped, and victims can also learn how to protect themselves, but the main 

difficulty for administrators and instructors is how to create an environment that is loving and supportive so that 

bullying never starts.  This is to ensure that we have produced school programs that will become an important 

part of the curriculum where the children will be able to harness their capabilities and skills, build confidence, 

gain many friends, and likely have that sense of belongingness. The reason for this is to ensure that we have 

developed school programs that will become an integral part of the curriculum.  When children have a sense of 

safety, love, and acceptance in the school community for who they are, this will likely lead to a peaceful and 

caring atmosphere in the school, which is what the policy encourages. 

This study was conceived of keeping all of this information in mind.  The purpose of this study was to analyze 

the psychosocial status of bullying perpetrators and victims, as well as to establish a preventative program to 

combat bullying among students and, as a result, to cultivate a more peaceful learning environment.    

 

Statement of the Problem 

Generally, this study is aimed to determine the psychosocial problems of bullying perpetrators and victims of St. 

Paul University Philippines. 

Specifically, it sought to answer the following questions: 

1. What is the profile of the bullying perpetrators and victims in terms of: 

a) Sex 

b) year level 

c) academic performance 

d) birth order 

e) marital status 

f) whom they live with  

2. What are the common forms of bullying as reported to the guidance center and discipline chair office of 

SPUP? 

3. What is the perceived parenting style of the respondents’ parents? 

 

RESEARCH METHODOLOGY 

Research Design 

The researcher made used of the descriptive research in this study.  Descriptive method was employed to 

determine the psychosocial status, perceived parenting style and attachment styles of bullying perpetrators and 

victims of SPUP.   It also described the differences in the respondents’ attachment style when grouped 

according to profile variables.  It further described the relationships of the variables under study.   With this, an 

intervention program was developed to address all probable problems relevant thereto.   

 

Locale of the Study 

The researcher conducted the research study at St. Paul University Philippines, a private institution located at 

the heart of Tuguegarao City.   The university caters to pre--school, elementary, high school, college, and 

graduate school students.  However in this study, the researcher only considered those reports from the Basic 

Education Unit of SPUP particularly, the Junior High School students. 

 

Respondents and Sampling Procedure 

Based on the purpose of the present study, the researcher made use of purposive sampling technique.  The 

respondents of the study were the students who are identified by the Guidance Center and the Discipline office 

of the BEU of St. Paul University Philippines with bullying cases for A.Y. 2016-2017.  The perpetrators were 

also taken as respondents in order to have direct account of the nature of bullying that transpired and to 

determine the factors that bring about bullying violation against their peace and privacy.  The parents and the 

teachers of both groups were also taken as respondents to validate the former’s responses and thereby shed light 

to the problems under study.   Only those students with bullying cases and their victims who are currently 

enrolled at SPUP were taken as respondents of the study.    

 

Research Instruments 

The Strengths and Difficulties Questionnaire (SDQ) is a brief behavioral screener created by Goodman in 1997.  

The questionnaire consists of 25 screening items that measure both psychosocial problems (i.e., emotional 

problems, conduct problems, hyperactivity–inattention, and peer problems) and strengths (i.e., prosocial 

behaviour) in children and youths aged 3–17 years.  This standardized test is a 25 item test that comprises 5 

scales of 5 items each.  For each item, the respondent marks in one of the three boxes to indicate whether the 

item is not true, somewhat true or certainly true for the student in question.  It is usually easiest to score all 5 

scales first before working out the total difficulties score.  “Somewhat true” is scored as 1, but scoring of “not 
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true” and “certainly true” varies with the item.  For each of the 5 scales the score can range from 0-10 if all 5 

items were completed.  Scale score can be prorated if at least 3 items will not be completed.    

The reliability for the Total Difficulties score, Impact score, and five subscale scores is satisfactory (Goodman, 

2001). Both interrater reliability and test-retest reliability have been found to be satisfactory (Goodman, 2001). 

Pearson correlations across informants have been found significant (p<.001) for parent, teacher, and self-report 

for the emotional problems, conduct problems, and hyperactivity-inattention subscales (Goodman, 2001). 

Strengths and Difficulties Questionnaire psychometric properties (Goodman, 1991; 2001) • Alpha = .73 • Test-

retest reliability = .62 • Criterion validity judged to be adequate • Track record of cross-cultural equivalence 

with translations into over 30 languages 

The Scale of Parenting Style Questionnaire was used to measure the perceived parenting styles of parents.  The 

items in the scale are prepared on the basis of studies of Diana Baumrind.  So scale was constructed validity in 

relation to parenting style.    Criterion related validity of the scale was found out by correlating the scores of 

Scale of Parenting Style with Scale of parenting Style developed by Usha and Manjusha (2006) in a sample of 

thirty students.  The validity coefficient is found that 0.80 for responsiveness and 0.76 for control subscale.  The 

reliability of the scale is established by test-retest after an interval of one week.  The test-retest coefficient of 

reliability of responsiveness variable in the scale is 0.81 and for control is 0.83.  The index of validity and index 

of reliability indicate that the scale has validity and reliability for measuring the parenting style of secondary 

school students. 

 

Data Gathering Procedure 

First, permission and approval to conduct the study was sought from the top management and administrators 

concerned at St. Paul University Philippines.  After which, a conference with the Guidance Counselors and the 

Discipline Chair was conducted to gather data pertinent to the bullying cases at SPUP specifically on the profile 

of the perpetrators and the victims and the initial actions undertaken to resolve the reported cases.  Floating of 

questionnaires to the different groups of respondents namely: the perpetrators, the victims, and teachers of both 

the victims and perpetrators were conducted to gather significant data for the study.   The questionnaires for the 

parents of both perpetrators and victims were given during the getting of cards of the last quarter of the school 

year.   Likewise, the General Weighted Average of the participants was requested by the researcher from the 

advisers with the permission of the principal and the parents as well with the help of the BEU Guidance 

Counselors.  Analysis of results and findings was done in comparison with previous findings from other studies 

conducted to validate the results of the current study and consequently develop an intervention program to 

address the problems on bullying at SPUP. 

 

Statistical Tools and Analysis of Data 

The data gathered were tallied, analyzed and interpreted using the following statistical tools: 

1.  Descriptive statistics was used to describe the profile of the respondents using the basic statistical measures 

such as frequency counts, percentage distribution, and mean.  The data on the profile of the respondents’ forms 

of bullying, perceived parenting style, and attachment style of the respondents were treated using frequency 

counts, percentage distribution, and mean.   

 

Data Analysis 

For the Strengths and Difficulties Questionnaire, the following scales were used to interpret the psychosocial 

problems of the respondents. 

 
Table 1 

Self Normal Borderline Abnormal 

Total Difficulties Score 0-15 16-19 20-40 

Emotional Problem Score 0-5 6 7-10 

Conduct Problem Score 0-3 4 5-10 

Hyperactivity Score 0-5 6 7-10 

Peer Problem Score 0-3 4-5 6-10 

Prosocial Behavior Score 6-10 5 0-4 

 

Table 2 
Parent Normal Borderline Abnormal 

Total Difficulties Score 0-13 14-16 17-40 

Emotional Problem Score 0-3 4 5-10 

Conduct Problem Score 0-2 3 4-10 

Hyperactivity Score 0-5 6 7-10 
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Peer Problem Score 0-2 3 4-10 

Prosocial Behavior Score 6-10 5 0-4 

 

Presentation, Interpretation And Analysis Of Data 

The results are presented according to the specific problems sought and are as follows: 

 

1. Respondents’  Profile 

The succeeding tables labeled as Table 1.1 (sex), Table 2 (year level), Table 3 (academic performance), Table 4 

(birth order), Table 5 (parents’ marital status) and Table 6 (with whom they live with) show the frequency and 

percentage distribution of the respondents’ profile. 

Table 1.1 presents the sex of the 96 respondents.  There are 58 (60.4%) of the respondents who are males while 

38 (39.6%) are females.  This suggests that bullying perpetrators and victims of SPUP are mostly males.  

Respondents were only being those who have been voluntary and involuntary visited the Guidance and 

Counseling Center or have been reported to the Discipline office of the Junior High School department were 

taken in this study.   

 
Table 1.1:Respondents’ Distribution according to Sex 

Sex Frequency Percentage 

Male 58 60.4 

Female 38 39.6 

           Total 96 100.0 

 

Table 1.2 shows the respondents’ year level.  There are 43 (44.8%) respondents from Grade 7 followed by 26 

(27.1%) from the Grade 8, 14 (14.6%) from Grade 9 and 13 (13.5%) from Grade 10.   

 

Table 1.2:Respondents’ Distribution According to Year Level 
Year Level Frequency Percentage 

Grade 7 43 44.8 

Grade 8 26 27.1 

Grade 9 14 14.6 

Grade 10 13 13.5 

            Total 96 100.0 

  

Table 1.3 reveals that 40 (41.7%) of the respondents belong to 80-84 which means “Satisfactory” rating 

followed by 34 (35.4%) on 75 - 79 with “Fairly Satisfactory” rating, 17 (17.7%) of them belong to 85-89 with 

“Very Satisfactory and the least is 5 (5.2%) who belong to 90-100 with “Outstanding” rating.   

 

Table 1. 3:Respondents’ Distribution according to Academic Performance 
Academic Performance Frequency Percentage 

90-100 5 5.2 

85-89 17 17.7 

80-84 40 41.7 

75-79 34 35.4 

             Total 96 100.0 

Mean  =     81.86 

SD      =      4.129 

 

  

Table 1.4 shows that the respondents are of different birth ordinal positions. Most of them are last born (34.4%) 

and firstborn (30.2%).  A handful of them are only child (13.5%) while the rest are middle born (21.9%).   

 

Table 1.4:Respondents’ Distribution according to Birth Order 
Birth Order Frequency Percentage 

First Born 29 30.2 

Middle Born 21 21.9 

Last Born 33 34.4 

Only Child 13 13.5 

         Total 96 100.0 
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Table 1.5 reveals that majority (79.2%) of the respondents’ parents are married followed by 17 (17.7%) who are 

separated and 3 (3.1%) are widowed respectively. 

 

Table 1.5:Respondents’ Distribution according to Parents’ Marital Status 
Parents’ Marital Status  Frequency Percentage 

Married 76 79.2 

Separated 17 17.7 

Widow 3 3.1 

         Total 96 100.0 

 

Table 1.6 reveals that majority (67.7%) of the respondents are living with their both parents followed by 17 

(17.7%) who are living with  their mother only and there  are a few who are living with grandparents (6.3%), 

father only (4.2%), relatives (3.1%) and brother (1.0) respectively. 

 

Table 1.6:Respondents Distribution according to Whom they Live With 
With whom they live Frequency Percentage 

Both parents 65 67.7 

Mother only 17 17.7 

Father only 4 4.2 

Grandparents 6 6.3 

Brother 1 1.0 

Relatives 3 3.1 

         Total 96 100.0 

 

2. Common forms of bullying as reported to the Guidance Center and Discipline Chair Office 

Table 2 reveals that majority (57.3%) of the respondents are engaged in cyber bullying like continues 

sending/receiving nasty  messages, vulgar words and photos through private messages and group chats  followed 

by verbal bullying like teasing and name calling  (17.7%) and physical bullying like pushing, punching and pulling 

of hair (14.6%) respectively.  There are also those who experienced emotional bullying like being left out or 

excluded (7.3%) and social bullying like being laughed at because of performances and grades (3.1%).  

The similar conclusion may be drawn from the research conducted by Witkus (2012) on the subject of cyber 

bullying among adolescents in the Philippines. In that study, the author discovered that students attending private 

schools were more likely to be victims of cyber bullying than those attending public schools.  According to the 

findings of this research, kids attending private schools who often used cell phones and the Internet were more 

likely to become victims of cybercrime than students attending public schools. 

In addition, the research that was carried out by Ouano, Buot, and Conwey (2013) indicated that cyberbullying is 

another common experience among adolescents due to the fact that it is not limited to the confines of a school 

environment and may occur anywhere.  As a result of the increased anonymity afforded to the bully in 

cyberbullying and the fact that other people are less likely to recognize the existence of the bullying behavior, it is 

anticipated that this type of bullying will be more widespread than physical bullying in the future.   

In addition, Haban (2016) discovered in the course of her research that the individuals who engage in 

cyberbullying do so in order to feel superior to their victims and for the sheer enjoyment of it. 

 

Table 3:Respondents’ Distribution according to Common Forms of Bullying 
Forms of Bullying Frequency Percentage 

Cyber bullying 55 57.3 

Physical Bullying 14 14.6 

Emotional Bullying 7 7.3 

Verbal Bullying 17 17.7 

Social Bullying 3 3.1 

Total 96 100.0 

 

3. Perceived Parenting Styles of the Respondents’ Parents 

Table 3.1 reveals that majority (77.1%) of the respondents perceived their fathers as authoritative. Neglectful 

parenting style (10.4%) also emerged followed by authoritarian (5.2%) and permissive (2.1%) respectively.     
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The table additionally reveals that the fathers of the respondents are perceived to have high responsiveness (M= 

69.74) and have high control (M =70.55) which further affirms that generally, they employ the authoritative 

parenting style.      

There is a direct correlation between the manner in which parents raise their children and the extent to which 

those youngsters engage in bullying behaviors, either as victims or as bullies themselves.    According to Sean 

Wernert (2016), authoritative parenting is the optimum type of parenting style because it is not related with 

bullying tendencies in children.  This is due to the fact that if children are brought up in a democratic manner, 

where they are accepted and respected, then those children will carry on this tradition and respect others.  

Authoritarian parenting is a form of parenting that employs the use of physical force and psychological coercion 

in order to coerce children into complying with the parent's wishes.  A youngster is more likely to become 

aggressive and bullying if they are raised in this manner.  A child who feels helpless and powerless at home may 

wish to feel powerful at school by bullying his or her classmates in order to compensate for how they feel at 

home.  Children are more likely to learn by example and act violently themselves if they see their parents 

modeling aggressive behavior in the home.  A youngster who is reared with a parent who has a permissive 

parenting style is more likely to bully other children.  A youngster who is allowed to get away with anything at 

home and is never reminded that what they did was wrong will not acquire the empathy that is necessary to treat 

other people with the respect that they deserve.  This particular parenting approach produces children that are 

angry and aggressive toward one another and who believe it is OK for them to insult, mistreat, or harass their 

classmates.   If a parent has a parenting style that is neglectful, then their child will be more likely to let 

themselves become a victim of bullying practices.  Sadly, children who are brought up in an environment like 

this do not receive compliments or attention, and as a result, they do not develop high feelings of self-worth.  

Their classmates view them as "easy targets" because of how vulnerable they are. 

Baumrind contends that the authoritative method of parenting is the "just right" way to bring up children.  It 

places moderate demands on the child and similarly moderate expectations on the parents' part in terms of how 

they should respond to those demands. Positive reinforcement and limited use of punishment are the two 

primary tenets of authoritative parenting. Authoritative parents are more attuned to their children's emotions and 

capacities, and they encourage the growth of their children's sense of independence within appropriate 

boundaries. Communication between a parent and a child takes place in an environment that is marked by a 

give-and-take dynamic, and it strikes a healthy balance between authoritarian tendencies and nurturing 

tendencies. According to the findings of recent studies, this approach is more helpful than the very strict 

authoritarian approach as well as the overly lax permissive approach.  

According to Steinberg (1990) and Steinberg et al. (1989, 1991), it has been suggested that in adolescence, there 

are three specific components of authoritativeness that contribute to healthy psychological development and 

success in school. These components are parental acceptance or warmth, behavioral supervision and strictness, 

and psychological autonomy and democracy. In addition to this, authoritarian parents have high expectations for 

their children's accomplishments and levels of maturity, but at the same time, they are affectionate and 

responsive.  

Accordingly, a negligent parenting style is one in which parents are frequently emotionally absent and 

occasionally even physically absent from their children's lives. They don't have many, if any, expectations for 

the child, and their communication with them is often nonexistent. They are unresponsive to the needs of a child 

and do not require anything of them in terms of the behavioral expectations they have for them. If they are 

around, they might give the child everything they need to live, although showing little to no interest in the 

child's life. When it comes to relationships between parents and their children, there is frequently a significant 

age gap when this parenting style is used. Children who had little or no communication with their own parents 

were more likely to be the victims of another child's aberrant behavior, and these children were also more likely 

to participate in some form of deviant behavior themselves. 

 Children whose parents are not actively involved in their lives tend to struggle in a variety of areas, including 

social competence, academic achievement, psychological development, and problem behavior. On the other 

hand, families in the middle class are more likely to practice permissive parenting than families from lower 

socioeconomic status. In these types of families, the freedom and autonomy of the child are given a high level of 

importance, and the parents generally rely more on reasoning and explanation than physical punishment. 

Because the parents are not overly demanding of their children, there is typically very little, if any, punishment 

or specific restrictions in this form of parenting. These parents believe that their children are unencumbered by 

the expectations of others and are highly receptive to whatever their children want at any given time. Children 

who are raised by parents who are too permissive tend to be content most of the time, but they may struggle 

with issues of impulse control and lack of independence as a result of the lack of parental authority they receive 

at home.   

In conclusion, authoritarian parents tend to be quite unbending and stringent in their expectations. They have a 

lot of expectations for the child, but they don't pay attention to what the child has to say. Parents that adhere to 

an authoritarian parenting style establish a stringent set of rules and expectations for their children, which are 
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then rigorously carried out and demand unwavering compliance from their children. When the rules are not 

followed, the most common method of enforcing future conformity is through the application of punishment. In 

most cases, there is no further explanation of the penalty other than the fact that the youngster is in trouble for 

disobeying a rule. The phrase "because I said so" is a common one to say in response to a kid who questions an 

adult's authority. It is more common in families from the working class than in families from the middle class to 

exercise this kind of authority. It has also been discovered that children who are brought up in homes with 

authoritarian parenting styles have lower levels of happiness, are more prone to experiencing mood swings, and 

are more susceptible to experiencing stress. In many instances, these youngsters also exhibit a hostile demeanor 

without actively trying to hurt anyone. 

 

Table 3.1:Respondents’ Distribution in terms of Perceived Parenting Style of Fathers 
Parenting Styles Frequency Percentage 

Authoritative 74 77.1 

Authoritarian 5 5.2 

Permissive 2 2.1 

Neglectful 10 10.4 

Missing 5 5.2 

Total 96 100.0 

Overall Parenting Style of 

Father 

Mean SD Descriptive Interpretation 

Responsiveness 69.74 13.778 High 

Control 70.55 13.205 High 

 

Table 3.2 shows that majority (75.0) of the respondents perceived their mothers to be authoritative. Eleven 

(11.5%) of the mothers are perceived to be employing the neglectful parenting style.  Using the permissive 

parenting style are observed among 7 (7.3%) and authoritarian with 4 (4.2%) respectively.   

In general, respondents’ mothers too are found to have high responsiveness (M=72.07) and high control 

(M=71.63) which affirms that they too are inclined with the use of authoritative parenting style.   

The contention of Baumrind supports the current study as she declared that authoritative parenting is the "just 

right" style.  It combines a medium level demands on the child and a medium level responsiveness from the 

parents. Authoritative parents rely on positive reinforcement and infrequent use of punishment. Parents are more 

aware of a child's feelings and capabilities and support the development of a child's autonomy within reasonable 

limits. 

Likewise, Baumrind (2012) acknowledges that mothers on the average spend more time taking care of children 

than fathers and are often perceived authoritative in nature, in which they use reasoning and consistency in 

interactions with their children, placing high value on verbal give-and-take, set rules and enforce boundaries.   

 

Table 3.2:Respondents’ Distribution in terms of Perceived Parenting Style of Mothers 

Parenting Styles Frequency Percentage 

Authoritative 72 75.0 

Authoritarian 4 4.22 

Permissive 7 7.3 

Neglect 11 11.5 

Missing 2 2.1 

         Total 96 100.0 

Overall Parenting Style of Mother Mean SD Descriptive Interpretation 

Responsiveness 72.07 13.587 High 

Control 71.63 14.000 High 

 

CONCLUSION AND RECOMMENDATION 

It is essential for parents to adopt a mode of parenting that encourages empathy, respect, and healthy 

communication in their children in order to reduce the incidence of bullying. The authoritative parenting style, 

in which high expectations are combined with warmth, empathy, and emotional support for the child, is 

generally considered to be the most successful method. In this approach, clear rules and boundaries are 

established, but parents also make it a point to consider and value their children's thoughts and feelings. 

Children who are brought up in homes with authoritative parents are less likely to be bullies because they have 

been taught to respect the thoughts, feelings, and requirements of others, and they have been shown how to 

approach and solve problems in a constructive manner. In addition, parents should provide a good example for 

their children by behaving in a positive manner themselves and give their kids the tools they need to resolve 
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conflicts in a healthy way. In contrast, parenting styles such as authoritarian, permissive, or negligent might 

increase the possibility that a kid would engage in bullying behavior. This could be the result of a lack of 

emotional support, inadequate social skills, or a desire for power and attention on the part of the child. 
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