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Abstract: The present study investigated a significant issue among a population with unique char-
acteristics. This research and discussion centered on the challenges of running a school during the
COVID-19 pandemic. The central question in this study was, how do school principals perceive their
abilities and the skills required to run schools during the pandemic? In addition, this study aimed to
assess the awareness of the teachers that were subordinate to these same school principals and the
impact of their leadership style. The current study involved 151 teachers and 18 school principals
from 18 governmental Bedouin schools in Israel. Structured questionnaires were used to collect data
and measure the research variables. To analyze the data, indices and statistical tests were applied
using SPSS software. The main research findings indicated that the teachers perceived the leadership
styles of their school principals as a formative and rewarding part of their personality and not as an
evasive style. The principals reported a high level of availability and accessibility and appropriate
communication levels with all of the relevant parties. Moreover, the principals reported their level of
decision-making ability as high, their judgment calls as sound, and their organizational planning
skills and knowledge-development abilities as excellent. Additionally, cultivating the organizational
structure was a priority for the principals; they believed that they could develop a comfortable and
supportive organizational atmosphere and that this was the core of their work. The school principals
perceived themselves as having the requisite skills, including a high level of ability and efficient team
management. Self-confidence and a high level of competence helped the school principals cope with
the challenges of the COVID-19 pandemic and traverse them safely.

Keywords: principals’ leadership; school climate; pandemic challenge (COVID-19); self-efficacy

1. Introduction

A school principal has a significant role in the educational activities of a school. A
principal’s style and how they are perceived by teachers greatly influence the teachers’
perceptions and approaches to everything related to school activities. Principals serve as
role models in the educational field. As such, they impact the school’s atmosphere and the
formation of an ethical climate, which can influence the behavior of teachers and students
and the effectiveness of their work for the better [1].

In the State of Israel, school principals face many difficulties, such as adverse school cli-
mates, a lack of control over teacher training, political intervention in education, and many
other pressures and challenges. Therefore, principals must be aware of the management
skills they have, adapt them to the nature of the school and, if necessary, develop them
through advanced training. In addition, supervisors working for the Ministry of Education
should be aware of the talents that each principal has and whether these capabilities could
be improved through training. School principals are faced with a dynamic and constantly
renewing environment, which requires them to innovate, upgrade, and adapt themselves
to the challenges they face in the 21st century.
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The present research is a pioneer study in this important field. It has particular implica-
tions for the studied population regarding the place of the Northern Bedouin society in the
State of Israel and the points at which this social group meets the dominant Jewish culture of
Israel. The Bedouin culture in Northern Israel is a minority within a minority. According to [2],
the Arab-Israeli education system is separate but not autonomous; it serves Druze, Bedouin,
Circassian, Muslim, and Christian citizens whose first language is Arabic. The Arab-Israeli
education system operates according to the Israeli national curriculum, with adjustments
for the teaching of primary language, religious and cultural concentrations. Bedouin school
principals face organizational challenges that are the result of social changes in the Bedouin
communities, which, in turn, mirror social upheavals in the social fabric of Israeli society.
In recent decades, Bedouin society has undergone a transition from a traditional agrarian,
nomadic social system to an urban, modern social system. Bedouin principals experience
conflicting social forces and find themselves experiencing conflicts between internal tribal
forces and interests and the national Israeli education system that they follow.

This study examined the knowledge, skills, strategies, and tools needed so that leaders
can manage the new situation created by the COVID-19 pandemic and the consequent
distance learning. The COVID-19 pandemic brought with it structural and personal changes,
with a new, complex reality emerging. The transfer of learning information from teachers
and teaching aids to students needed to be accomplished through an online platform. This
situation, in which these interfaces formed the basis for lecturers and students to impart
information correctly and efficiently, must be re-examined. The attitudes and feelings of
teachers toward the transition to distance learning during the pandemic are of critical
importance as part of educational activities.

The present study also examined teachers’ perceptions of the principals’ manage-
ment styles, their trust in them, and their effects on teachers’ organizational commitment
and motivation.

1.1. Teaching and Managing during the COVID-19 Pandemic

School principals are required to prepare and make learning accessible to students
through an open online space that allows them to learn remotely anytime and anywhere.
Indeed, school principals and teachers have had to go through a fundamental change in
processes, especially regarding learning, training, and teaching online (e-learning). E-learning
is the transmission of educational knowledge via computer or smartphone platforms [3].
Online learning models continue to grow and gain support in institutions of higher education,
where they aim to adapt the curriculum to postmodern times while creating educational
flexibility and opportunities for students [4]. However, high school students and teachers
have been slow to adopt these technological platforms. Both students and teachers have found
that learning and the evaluation of educational outcomes are more complex than before.

Many school principals believe that online learning in schools brings with it significant
benefits. During the global COVID-19 pandemic, findings from research [5] regarding
regular online teaching indicated that most school principals, including in the Bedouin
sector, believed that the current crisis was an excellent opportunity for rethinking and
assimilating different methods of education. Ultimately, education during the pandemic
was a growth experience that decision makers in the world of education and the labor
market embraced with some hesitation. Once the benefits of distance learning became
clear, they were adopted and assimilated into the arsenal of teaching strategies that were
designed to meet various learning needs [4]. Indeed, this type of learning included many
benefits, such as flexibility, accessibility, and creativity, which enabled a varied pace of
education. As students, teachers and school principals developed the needed skills, school
principals found it possible to influence the success rate of information transfer through
these technologies and facilitate knowledge creation [3].

School principals and teachers experienced difficulties and challenges in adopting
distance learning that sometimes made them doubt its effectiveness. Indeed, the method
of transmitting information via digital means often encounters stubbornness and barriers;
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difficulties in adapting existing learning infrastructures to distance learning; and difficulties
in understanding, absorption, and effective education [6].

1.2. The School Principal and Their Skills

Over time, the role of the school principal has evolved into that of an educational leader
and, more recently, a technological guide [7]. The evolution seen in the role of a principal
was accelerated by the rapid development of educational technology and information.
This phenomenon in which the educational system was renewed and underwent fast and
significant changes has challenged school principals’ roles and abilities. Hence, the role of a
school principal and the repertoire of skills required from them has changed significantly [8].
This role is complex and includes many tasks of a diverse nature: (1) shaping the future
picture of the school vision, overseeing the management of change, and implementing
the ‘educational act’ in all of its aspects; (2) introducing up-to-date educational, teaching,
and learning processes; (3) providing leadership and empowerment to educational staff
and overseeing the management and professional development of the teaching team; and
(4) overseeing the management of the relationships between the school and the parents,
the community, and the Ministry of Education supervisors [9].

A recent study by [10] examined the management of Bedouin teachers’ feelings of
responsibility in schools serving the Bedouin population in traditional communities within
the southern communities of Israel. Semistructured interviews with 14 primary school
teachers for Bedouin students emphasized the central place of local culture in shaping
teachers’ emotional management and the dilemmas they face between modern and tra-
ditional rules. The regulation and management of emotions in Bedouin schools are very
different from the practice in Western schools. When living in a society whose culture
praises formality and masculinity, a Bedouin teacher tends to suppress their emotions at
work, especially those perceived as positive in Western cultures, such as happiness and joy,
and sometimes presents those perceived in Western cultures as unwanted, such as anger
toward students [2].

1.3. School Principal Leadership Styles: Formative and Transactional Leadership

Ref. [11] defined leadership as a process of transferring symbols that create meaning
because different people give different interpretations to symbols. The leadership behavior
of a school principal is exposed to perceptual differences and a diverse range of purposes.
The school principal needs to be a manager and have a repertoire of skills that lead to the
team’s cohesion and move the group toward a common goal [12].

The formative leader changes the face of reality and gives personal attention to employees,
and at the same time, expects employees to achieve beyond what is required. Formative leader-
ship is expressed on the following levels: the psychological need for autonomy, self-realization,
self-esteem, valuable questions, morality, honesty, justice, duty and commitment [9].

Formative leadership skills are defined as the process of creating substantial changes
in the attitudes and assumptions of the members of the organization while building an
internal commitment to the vision or goals of the organization. The hallmark of formative
leadership is the extent to which leaders influence or shape their followers [13].

1.4. School Climate and Organizational Environment

Ref. [14] reported that some researchers use the term ‘organizational environment’ in
the educational context. Indeed, different researchers give different definitions of school
climate and measure it with different tools [14]. Others have referred to the concept of
‘environment’ in very general social structures, pointing to the effects of diverse experiential
conditions, ranging from the influences of others and patterns of socialization to the
functioning and evolution of school cultures [14]. The growing recognition of the effects
of the environment on human emotional and social responses has led, in turn, to the
recognition that changes in the environment can result in improvements in quality of life.
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Changes in the environment were found to lead to a change in human responses that
produced far-reaching improvements in students’ and the community’s quality of life.

The research questions that were investigated were the following:

(1) How do teachers perceive the leadership styles of their school principals? Are there
differences in the perception of leadership style based on the teachers’ characteristics?

(2) How do school principals describe and perceive their effectiveness and skills? Are
there differences in their perception of their level of ability and skills?

2. Methodology
2.1. Population and Sample

This study aimed to describe how Bedouin schools were run during the COVID-19
pandemic and answer the following central question: how do school principals perceive
their surroundings, roles, and ability to cope with the COVID-19 crisis? At the same time,
the study aimed to describe the teachers’ perceptions of their school principal’s leadership
style and examine how this related to the more general management styles of school
principals during the COVID-19 pandemic. Accordingly, the participants studied were
school principals and teachers in the Bedouin sector.

The Bedouin population in Israel, whose religion is Islam, is a dual minority group,
both within the general population of Israel and, at the same time, within the Arab minority
of Israel. As such, the Bedouin are an important part of the mosaic of cultures, religions,
and languages of Israel [15,16].

The Bedouin population of Israel has a cultural, historical, social, and political uniqueness
that distinguishes it from other subgroups. About two-thirds of the Bedouin population live
in the Negev, in the Beersheba–Arad Valley area, in southern Israel, while the other third lives
in the Givat Alonim–Shefar’am area, in the Western Galilee, in northern Israel [17,18]. This
second concentration of Bedouin tribes and families was the subject of this study.

For this study, 20 schools from ten Bedouin localities were selected using a volunteer
sampling method to sample all parts of this Bedouin community and ensure an adequate
representation of all relevant components, including socioeconomic levels, the locality size,
and the place of residence. From these, 18 schools responded, along with 151 teachers and
18 school principals.

Tables 1 and 2 describe the distribution of the participants according to the variables
of their professional and personal backgrounds. About 26% of the participating teachers
were male, the majority (85%) were married, about 85% had a master’s degree and more
than half of them did not occupy another role as teachers. About 78% of the participating
principals were male and 72% defined their school as being of low socioeconomic status.

The teachers’ ages ranged from 25 to 66 years old, with 1 year to 46 years of experience.
The principals’ ages ranged from 41 to 59 years, with 12 to 37 years of experience.

Table 1. The distribution of teachers and school principals according to their backgrounds.

Group Variable Number Percentage

Teachers

Gender
Male 39 25.8

Female 112 74.2

Family status

Single 19 12.6
Married 128 84.8
Divorced 2 1.3
Widowed 2 1.3

Education
Bachelor’s degree 25 16.6
Master’s degree 126 83.4

Role

Classroom teacher 14 9.3
Coordinator 20 13.2

Teacher 77 51.0
Counselor 31 20.5

School Principal/deputy 3 2.0
More than one role 6 4.0
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Table 1. Cont.

Group Variable Number Percentage

Principals

Gender
Male 14 77.8

Female 4 22.2

Area
North 8 44.4
Center 2 11.1
South 8 44.4

Socioeconomic
status

Low 13 72.2
Medium 1 5.6

High 4 22.2

Table 2. Description of the age, seniority, and other variables among the participating teachers and
school principals.

Minimum Maximum Mean Std. Deviation

Teachers
(N = 151)

Age 25 66 41.49 8.84
Teaching experience 1 46 16.37 8.90

Seniority within the school 1 35 12.64 8.47

School
principals
(N = 18)

Age 41 59 47.39 5.54
Teaching seniority 12 37 22.17 6.77

Management seniority 1 20 6.83 5.69
Number of students 260 800 505.89 171.83

20 70 44.78 15.49

2.2. Instruments

In this study, two questionnaires were used: a questionnaire distributed to the school
principals and another to the teachers.

The school principals’ questionnaire was a structured questionnaire that examined
their self-reported level of self-confidence and management skills. The questionnaire was
derived from the studies of [19–21]. It was related to the skills and knowledge in various
areas of the school principals’ work. The areas covered included decision making, planning,
group dynamics, morale, motivation, management, organization, originality, creativity,
conflict management, self-reliance, dedication and involvement, activity in stressful sit-
uations, and more. The questionnaire consisted of 57 statements, which made up nine
aspects according to a factor analysis conducted in accordance with a correlated variable
conceptual structure. Each of the answers was given on a seven-point scale. Table 3 presents
the dimensions of the questionnaire according to the conceptual structure of the constituent
statements, with the level of reliability determined according to Cronbach’s alpha.

The alpha index values for internal consistency were found to be high; this indicated
the high degree of reliability of the questionnaire. Therefore, the dimensions were con-
structed by calculating the average responses of the school principals to the statements
that made up each dimension. Each school principal received a value ranging from one
to seven in each dimension. A high value indicated an increased positive perception of
the dimensions and skills. Ability meant the capacity to produce a desired result or effect,
i.e., effectiveness.

The teachers’ questionnaire was a structured questionnaire that tested the teachers’
self-reported perception of the leadership style of their school principal. This questionnaire
was built by [22] and was based on the questionnaire of [13]. The questionnaire consists of
twenty-eight statements that make up four dimensions, and the answer scale has five levels.
Table 4 presents the dimensions of the questionnaire, the constituents of each dimension
and the level of reliability according to Cronbach’s alpha.
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Table 3. The dimensions of the questionnaire and the associated Cronbach’s alphas.

Dimensions Items Cronbach’s Alpha

Communication skills, availability
and accessibility 42, 38, 37, 34, 31, 19 0.942

Decision-making skills 13, 10, 8 0.836

Planning skills 16, 6, 5, 1 0.936

Employee care skills 56, 46, 36, 15, 7 0.944

Organizational skills 47, 45, 17, 9, 2 0.934

Skills in the field of group dynamics;
the atmosphere and

organizational climate
50, 11, 4 0.866

Skills in morale development and
team motivation 33, 24, 22, 18, 14, 13, 12, 57, 41, 39, 35 0.967

Informational and developmental skills 49, 48, 44, 43, 40, 30, 23, 3, 55, 54, 53, 52, 51 0.966

General personal skills (setting goals,
challenges, perseverance,

self-observation, and coping with stress)
28, 27, 26, 25, 22, 21, 20, 32, 29 0.897

Table 4. The dimensions and make-up of the questionnaire that investigated the teacher-perceived
school principals’ leadership qualities. The statements and questions that make up each dimension
and the level of trustworthiness according to Cronbach’s alpha.

Statement Items Cronbach’s Alpha

Formative leadership 25, 24, 23, 22, 17, 14, 12, 7, 1 0.885
Charismatic leadership 28, 27, 19, 11, 10, 8, 5 0.947

Transactional leadership 20, 18, 16, 3 0.631
Leadership avoidance 26, 21, 15, 9, 6, 4, 2 0.825

The alpha index values for internal consistency were found to be high, indicating the
high reliability of the questionnaire. Therefore, the values were constructed by calculating
the average teacher’s response to the statements that made up each dimension. Each
teacher received a value ranging from one to five in each dimension. A high value indicated
a very positive perception of the dimension of the school principal’s leadership style.

2.3. Procedure

The study was conducted according to the quantitative paradigm, and is a descriptive
study, which applies quantitative tools (questionnaires) to collect the data that were ana-
lyzed by using tests and statistical measures. Quantitative research is an objective study
that describes the reality being studied [23].

In the first stage, the principal was approached by the researcher in a coordinated visit
to explain the research, its goals, and its importance. All the principals expressed consent
except for two, who did not agree to cooperate. During the visits, the principals gathered the
teachers in the teachers’ room during a break, where they presented the researcher and the
research and asked the teachers to cooperate with the researcher. Then, a date was set for the
distribution of the questionnaires and the collection of the data at each school. At that time,
the researcher personally contacted and attended the school, distributed the questionnaires
to the selected teachers and the school principal, and answered any questions or inquiries.
Upon completion of the questionnaires, the researcher collected them. It is important to
note that the code of ethics was maintained in the present study. The participants were
guaranteed complete confidentiality and anonymity, with no possibility of identification.
They were also accorded the right not to participate or to stop participating at any stage, in
addition to prearranging participation with each of them according to their schedule and
conditions. Therefore, the principles of research ethics anonymity and confidentiality were
respected according to Helsinki Committee (1975).
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2.4. Data Analysis

After collecting the data, they were typed into SPSS version 25 software. All the
appropriate indices and statistical tests were conducted to describe the sample and the
questionnaires, test the research hypotheses, and produce the findings. Descriptive statistics
were performed (averages and standard deviations, as well as percentages); statistical tests,
variance analyses, t-tests, and correlation scores were performed using Pearson’s correlation
coefficient, and Cronbach’s alpha was used to measure the internal reliability.

3. Results

Table 5 shows the averages and standard deviations of the school principals’ leadership
styles, which indicated the perceived level of each leadership style.

Table 5. Averages and standard deviations for teachers’ perceptions of the different styles of leader-
ship (N = 151).

Minimum Maximum Mean Std. Deviation

Formative leadership 1.33 5 3.26 0.91
Charismatic
leadership 1 5 3.79 1.08

Transactional
leadership 1 5 3.33 0.87

Leadership avoidance 1 4.43 2.28 0.87

The findings presented in the table above indicated that the teachers perceived their
school principals’ leadership at an above-average level. The average perception of the
formative leadership style of the school principals by the teachers equaled 3.26 on a scale
of 1–5. It was also found that the teachers perceived the charismatic leadership of their
principals at an above-average level, with the average perception equal to 3.79 on a scale
of 1–5. Additionally, it was found that the teachers perceived the transactional leadership
of the principals at an above-average level and equal to 3.33 on a scale of 1–5. However,
it was found that the teachers’ perceptions of the leadership avoidance by the principals
were below average, with an average of 2.28. In conclusion, it was found that the dominant
leadership style was charismatic, and the weakest was avoidance.

To examine the differences in the perceptions of leadership styles based on the teachers’
level of education and the roles they played, a one-way ANOVA variance analysis was
conducted. Table 6 presents the perception of leadership styles based on the teachers’ levels
of education.

It was found that there was a significant difference between teachers with a bachelor’s
degree and teachers with a master’s degree in the perception of charismatic leadership
(f = 4.139, p < 0.05). Additionally, it was found that the teachers with a master’s degree
perceived charismatic leadership style to be of a greater extent than the teachers with a bach-
elor’s degree. Furthermore, it was found that the teachers with a master’s degree perceived
the formative and transactional leadership style to be of a higher degree than the teachers
with a bachelor’s degree; however, the difference between them was not significant.

It was also found that the teachers with a master’s degree perceived leadership avoid-
ance to be of a lesser extent than the teachers with a bachelor’s degree; however, the
difference between them was not significant.
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Table 6. Averages and standard deviations for the perception of leadership styles based on the
teachers’ levels of education.

Education N Mean Std. Deviation f

Formative
leadership

Bachelor’s degree 25 3.11 1.18
0.785Master’s degree 126 3.29 0.85

Charismatic
leadership

Bachelor’s degree 25 3.39 1.43
4.139 *Master’s degree 126 3.87 0.99

Transactional
leadership

Bachelor’s degree 25 3.18 1.02
0.85Master’s degree 126 3.36 0.84

Leadership
avoidance

Bachelor’s degree 25 2.38 0.93
0.388Master’s degree 126 2.26 0.86

* p < 0.05.

Table 7 presents the perceptions of leadership styles based on the teacher’ role. There
was a significant difference in the perception of the avoidance-style leadership based on the
teachers’ roles (f = 3.195, p < 0.05). It was found that the teachers with more than one role
perceived the transactional leadership style to a higher degree. However, no significant
differences were found in the perception of the other leadership styles among the teachers
based on their roles.

The relationships between the teachers’ seniority and their perceptions of leadership
styles were examined, where a correlation test was conducted using Pearson’s
correlation coefficients.

The findings presented in Table 7 indicate a significant positive relationship between
the teachers’ seniority in teaching and in the school and their perceptions of formative
leadership (r = 0.192, p < 0.05 and r = 0.160, p < 0.05, respectively). This showed that as
school seniority increased, the teachers’ perceptions of the school principals’ formative
leadership style became more positive.

Additionally, there was a significant positive relationship between teaching seniority
and the perception of charismatic leadership (r = 0.174, p < 0.05). This meant that the greater
the teaching seniority, the more positive the teacher’s perception of charismatic leadership.

The findings presented in Table 8 indicate a significant positive relationship between
seniority in teaching and in the school and the perception of transactional leadership
(r = 0.261, p < 0.01 and r = 0.224, p < 0.01, respectively).

This meant that as their seniority increased, the teachers’ perceptions of the principals’
transactional leadership became more positive. A significant negative relationship was
also found between seniority in teaching and the perception of leadership avoidance.
(r = −0.178, p < 0.05). This means that the greater the teaching seniority, the lower the
perception of the school principal’s leadership avoidance.

The second set of research questions was as follows:
How do school principals describe and perceive their abilities and skills? Furthermore,

are there differences in the perceptions of the level of ability and skills based on the
characteristics of school principals?

The findings presented in Table 9 indicate a high level of ability and skills of all
types. Averages between 5.29 and 5.84 on a scale of 1–7 were also found, meaning that
the school principals’ abilities and skills (available and accessible communication skills,
decision-making skills, planning skills, employee care, organizational skills, dynamics and
organizational climate skills, morale and motivation skills, information and development
skills, personal skills, and general ability) were all at a very high level.
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Table 7. Averages and standard deviations for the perceptions of leadership styles based on the
teacher’ role.

Role N Mean Std. Deviation f

Formative
leadership

Classroom teacher 14 3.16 0.93

0.842

Coordinator 20 3.39 0.81
Teacher 77 3.14 0.93

School counselor 31 3.48 0.97
School principal or deputy 3 3.3 0.26

More than one role 6 3.52 0.69

Charismatic
leadership

Classroom teacher 14 3.68 0.97

1.145

Coordinator 20 4.09 0.84
Teacher 77 3.62 1.23

School counselor 31 3.99 0.89
School principal or deputy 3 3.86 0.74

More than one role 6 4.24 0.78

Transactional
leadership

Classroom teacher 14 3.29 0.63

3.195 *

Coordinator 20 2.74 0.9
Teacher 77 3.48 0.92

School counselor 31 3.38 0.65
School principal or deputy 3 2.5 0.43

More than one role 6 3.54 0.84

Leadership
avoidance

Classroom teacher 14 2.24 0.73

1.99

Coordinator 20 2.15 0.73
Teacher 77 2.47 0.88

Counselor 31 2.07 0.95
School principal or deputy 3 2.24 0.66

More than one role 6 1.6 0.64
* p < 0.05

Table 8. Pearson’s correlation coefficients for the relationships between the teachers’ seniority and
their perception of the school principals’ leadership styles.

Seniority in School Seniority in Teaching

Formative leadership 0.160 * 0.192 *
Charismatic leadership 0.083 0.174 *

Transactional leadership 0.224 ** 0.261 **
Leadership avoidance −0.132 −0.178 *

* p < 0.05, ** p < 0.01.

Table 9. Averages and standard deviations for ability and managerial skills (N = 18).

Minimum Maximum Mean Std. Deviation

Communication skills are available and accessible 2.17 7 5.84 1.11
Decision-making skills 2.33 6.67 5.41 1.2

Planning skills 2 7 5.29 1.25
Employee care skills 2.2 7 5.83 1.19
Organizational skills 2 6.6 5.5 1.11

Dynamic and organizational climate skills 2 6.67 5.72 0.16
Morale and motivational skills 2.18 6.73 5.67 1.05

Information and development skills 2.08 6.77 5.61 1.13
Personal skills 2.67 7 5.33 0.85

Skills and general ability 2.19 6.82 5.59 1.05

A t-test was conducted to examine the difference between male and female school
principals in their perception of ability and skills. The findings of this test indicated that
there were insignificant differences between the male school principals and the female
school principals in their perceptions of different levels of ability and skills. However, it is
important to note that the perceptions of the levels of ability and the various skills among
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the female school principals were higher than among the male school principals, although
these differences were not significant.

In addition, there were moderate and above-average positive relationships between
seniority in school management and the perception of school principals’ abilities and skills.
However, these relationships were not found to be significant. This lack of significance was
due to the small number of male school principals.

4. Discussion

This study investigated a fundamental issue among a population with unique charac-
teristics, where the research and discussion centered around the challenges of running a
school during the COVID-19 pandemic.

The central set of questions in the research was as follows: how do school principals
evaluate their abilities and the skills demanded of them when managing their schools
during the pandemic? Furthermore, in what manner do school principals interact with
their surroundings, function, and view their ability to cope with the crisis? In addition,
the study aimed to describe the perceptions of teachers that were subordinate to the same
school principals and their leadership styles. In this manner, the managerial skills and
competence of the school principals based on the school principals’ leadership style, as
perceived by the teachers, were determined.

According to the teachers’ perceptions, the main research findings indicated that the
dominant leadership style of school principals was the charismatic style, and the weakest
style was the avoidant style. In addition, it was found that school principals reported
high levels of availability and accessibility, as well as proper communication management,
with the groups relevant to their work. The school principals also reported a high level of
decision-making ability and appropriate judgment, in addition to their high standard of
organizational planning skills and information and development skills.

Generally, school principals gave first place to their employee care skills and believed
that they had the necessary skills and abilities to manage their subordinates. Furthermore,
cultivating the organizational climate was a priority for the school principals; they believed
they could develop a pleasant and supportive environment. This was their primary job,
along with increasing the teachers’ motivation and bettering their morale.

The school principals saw themselves as having a high standard of abilities and the
necessary qualities for team management. These findings were consistent with those of
a study by [24], who found that when a school has a skilled principal with recognizable
interpersonal, business, and strategic skills, then teachers’ participation in decision making
and commitment to the organization increases. This is reflected in the high standards in
the school climate that, in turn, promoted a high level of students’ achievements. This
finding was consistent with the person–organization theory, which holds that superior
performance is achieved when a person’s abilities match the requirements created by the
environment in which they operate [10].

Additionally, the findings of the present study reinforced the findings that emerged
from another study [25] of school principals’ ability to meet and manage challenges regard-
ing their skills and competencies, where it was found that school principals with skills and
competencies in a variety of fields may effectively address challenges and changes in the
education system.

Challenges, different and familiar, small and significant, have had to be faced during
the present times of the COVID-19 pandemic by educational systems in general and school
principals, in particular.

The findings of [26] indicated that school principals were able to cope with the chal-
lenges of the COVID-19 pandemic. The changes that entered the education system in light
of the pandemic were due to the school principals’ skills and abilities.

The Israeli educational system and its school principals were asked to overcome
the challenges that COVID-19 presented. This was a critical dimension that helped the
principals implement fundamental changes in the school’s education climate. All the
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findings of the current study indicated that the school principals knew that they were
skilled in fostering and developing a positive environment and group dynamics, which
led to success in coping with the new situation. These findings supported the findings
of [27], which showed that significant learning occurred when the school climate and
culture encouraged the use of ICT (information and communications technology), was
open to the introduction of innovative pedagogies, and maintained teamwork by providing
appropriate support for the teaching staff and the school administration.

Education is at the forefront of Jewish and Bedouin communities and families in Israel.
The school is the most important socializing agent after the family. It affects students’
education, integration into society, and future behavior as citizens [28]. School principals
are central and influential figures in many aspects of the engineering of the school climate,
and their skills are recognized as having a significant impact on student achievement [29].

The present study’s findings also showed that the charismatic leadership style of school
principals, as perceived by teachers, had a significant impact on the creation of a feeling
of school affiliation, motivation and high morale among teachers, as well as cooperation
and reciprocity. The teachers thereby became partners in the decision-making process,
and the school principals demonstrated their ability to care for subordinates with constant
consultation and cooperation. Other studies have indicated that the principle of informality
refers to learning outside the physical framework of the school and permits learning in
any space and at any time, with almost no limitations, allowing for quick adaptation to
changing conditions. The current COVID-19 pandemic is a tangible and topical example
of this. Students are encouraged to study at home, in parks with a teacher and in small
groups at school [2]. The principle of universality is reflected in the balance within learning
processes between global content and other content that strengthens students’ local identity.
In the digital world, learners are required to acquire comprehensive universal knowledge
skills that include, among others, familiarity with different languages and religions. At the
same time, there is a preservation of community, which strengthens the community identity
of the student. This combination of the two is balanced by universal and community
sentiments, which allows students to find their personal balance points [30].

In the current study, the school principals reported on their enterprise and creativity
and their ability and desire to adopt new ideas. These traits, characteristics, and skills had
an impact on the school principals’ ability to cope with the challenges of the period. In a
previous study by [21], it was found that when school principals consider the implemen-
tation of a new idea, they must think carefully about the type of environment required
to support the change. In addition, change can be crucial for both the leaders and the
team that implements it. Change can be brought about if the people involved see a school
principal as having the skills that are required to meet innovation challenges.

It should be noted that an important finding in this study was the competence of the
school principals, particularly their proficiency in the fields of information and develop-
ment and the introduction of innovations and educational changes. The school principals
demonstrated and reported mastery and expertise in introducing educational changes into
the teaching and management of their schools.

Prior studies have pointed out the important role of school principals in directing
schools during difficult times, along with introducing necessary changes to galvanize staff
and students securely. It has been reported in previous studies that the school principal is
perceived as a key figure in the implementation of change. When school principals support
and commit to change, there is a greater chance of success, and when they ignore or are
indifferent to it, innovation is not usually successfully introduced into the school or fades
quickly [31].

To ensure the success of the change process in a school, the school principal must
be responsible for including staff in the school vision at all stages of its implementation.
The involvement of the school principal is essential for the implementation and success
of the process over time. The rapidly changing global environment and the need to
interact with an open market with sophisticated and advanced technology are changing the
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characteristics of managerial roles. Until the 1970s, the work environment was relatively
stable, where changes and innovations were relatively slow. With the emergence of rapid
change in all areas of life, an approach has emerged that emphasizes the role of the manager
in the field of change and the development of the skills needed to reach the organization’s
goals [32].

The most important observation that summarizes all of the findings that emerged from
the current study was that school principals could manage the challenges of the COVID-19
period. These factors, along with successful planning, organization, and management
ability, supported the research of [33], who suggested that the most important thing school
principals need to know in the 21st century is how to manage change. This emphasis on
managing change stems from the assumption that difficulties accompany any change, but
proper management can facilitate the process and reduce the difficulty [34]. According
to Taylor’s approach (in [32]), school principals must constantly engage in the control
and measurement of performance and processes aimed at continuous improvement. This
approach classifies school principals according to the degree of change that they are willing
to assume and how they see their role as leading a process of change or initiating and
driving change in their school. This type of school principal is called a ‘change agent’, i.e.,
a person who pushes for, initiates, and directs change.

This study addressed important aspects of a principal’s work and teachers’ perceptions
of their leadership style during the COVID-19 crisis. However, the study was conducted
quantitatively, and it would have been helpful to incorporate a qualitative part that included
interviews with teachers to allow them to describe their perceptions. Future research could
integrate this qualitative dimension.

5. Conclusions

The positive relationships that were observed in this study suggested that as the
seniority of school principals increased, their abilities and skills also increased.

The school principals reported a high level of availability and accessibility, as well as
good communication with the parties relevant to their work. Additionally, the school princi-
pals reported high levels of decision-making abilities, appropriate judgment, organizational
skills, and information and planning skills.

Employee care skills were ranked first; the school principals believed that they had the
skills and competence required to supervise their subordinates. Cultivating the organiza-
tional climate was also a priority for the principals. They believed that they could develop
comfortable and positive support for the organizational atmosphere. The school principals
believed that this was at the core of their work, and through this, they also increased
the motivation of teachers and their morale. The school principals saw themselves as
having high standards with excellent personal team-management skills and abilities, which
aided them in coping with the challenges of the COVID-19 pandemic and traversing them
safely. Therefore, it was reasonable that the teachers’ perceptions of the school principals’
leadership styles were charismatic, formative and transactional rather than evasive. This
less avoidant style exhibited by the principals was consistent with their self-perception of
their high ability. Furthermore, the school principals reported high levels of availability
and accessibility to all the relevant parties to their work.

The considerable contribution of the study lies in the fact that it may shed light on the
leadership style of school principals and their managerial skills during crises, and how these
styles may affect the organizational climate, Also, the research may contribute to identifying
the successful profile of a school principal with an appropriate leadership style and who
applies managerial skills that lead the school during crises and exceptional situations.

Author Contributions: Conceptualization, K.T. and R.C.-C.; methodology, K.T.; software, M.L.Z.-S.;
validation, K.T., M.L.Z.-S. and R.C.-C.; formal analysis, K.T.; investigation, K.T.; resources, K.T.;
data curation, K.T.; writing—original draft preparation, K.T.; writing—review and editing, K.T.;
visualization, K.T.; supervision, M.L.Z.-S.; project administration, K.T.; funding acquisition, R.C.-C.
All authors have read and agreed to the published version of the manuscript.



Educ. Sci. 2022, 12, 794 13 of 14

Funding: This research received no external funding.

Institutional Review Board Statement: Not applicable.

Informed Consent Statement: The authors thank all the teachers and administrators who partici-
pated in the research despite the hard times of the pandemic and the high workload and stress.

Data Availability Statement: Data are available upon reasonable request to the corresponding author.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Sotrak, R. Study of Educational Management; Darwael Press: Aman, Israel, 2004; pp. 1–33. (In Arabic)
2. Reingold, R.; Baratz, L. Arab school principals in Israel—Between Conformity and Moral Courage. Intercult. Educ. 2020, 31,

1–15. [CrossRef]
3. McGuinness, C. Digital Literacy in Higher Education: A Case Study of Student Engagement with E-Tutorials Using Blended

Learning. J. Inf. Technol. Education. Innov. Pract. 2019, 18, 1–28. [CrossRef]
4. Aharony, N.; Gur, H. The Relationships Between Personality, Perceptual, Cognitive and Technological Variables and Students’

Level of Information literacy. J. Librariansh. Inf. Sci. 2019, 51, 527–544. [CrossRef]
5. Harris, A. COVID-19-School Leadership in Crisis? J. Prof. Cap. Community 2020, 5, 321–326. [CrossRef]
6. Reich, J.; Buttimer, C.J.; Coleman, D.; Colwell, R.; Faruqi, F.; Larke, L.R. What’s Lost, What’s Left, What’s Next: Lessons Learned from

the Lived Experiences of Teachers During the Pandemic. 2020. Available online: https://edarxiv.org/8exp9 (accessed on 5 July 2020).
7. Chang, I.H. The Effect of Principals’ Technological Leadership on Teachers’ Technological Literacy and Teaching Effectiveness in

Taiwanese Elementary Schools. Educ. Technol. Soc. 2012, 15, 328–340.
8. Prastiawan, A.; Gunawan, I.; Putra, A.P.; Dewantoro, D.A.; Cholifah, P.S.; Nuraini, N.L.S.; Rini, T.A.; Pradipta, R.F.; Raharjo, K.M.; Dedi

Prestiadi, D. School Leadership Skills in Educational Institutions. Adv. Soc. Sci. Educ. Humanit. Res. 2020, 501, 438–441. [CrossRef]
9. Huang, F.; Anyon, Y. The relationship between school disciplinary resolutions with school climate and attitudes toward school,

Preventing School Failure: Alternative. J. Educ. Child. Youth 2020, 64, 212–222.
10. Oplatka, I.; El-Kuran, S. Emotion Regulation Among Bedouin Teachers in Israel: Inherent Conflicts Between Two Different

Cultural Systems of Emotion Rules. Comp. A J. Comp. Int. Educ. 2020, 52, 636–653. [CrossRef]
11. Inbar, D. Diversity Management of Educational Challenge; Ridge: Even Yehuda, Israel, 2000. (In Hebrew)
12. Sarwar, U.; Tariq, R.; Yong, Q.Z. Principals’ leadership styles and its impact on teachers’ performance at college level. Front.

Psychol. 2022, 13, 919693. [CrossRef] [PubMed]
13. Bass, B.M.; Avolio, B.J. MLQ Multifactor Leadership Questionnaire, Leader Form., Rater Form., and Scoring; Mind Garden: Palo Alto,

CA, USA, 1995.
14. Berkowitz, K. The Art of Integrating School Climate Initiatives. In Getting More out of Restorative Practice in Schools: Practical

Approaches to Improve School Wellbeing and Strengthen Community Engagement; Thorsborne, M., Riestenberg, N., McClusker, G.,
Eds.; Jessica Kingsley Publishers: London, UK, 2019.

15. Abu Much, A. Report Finds Negev Bedouins Remain Poorest Population in Israel. 2021. AL-MONITOR Independent, Trusted
Coverage of the Middle East. Available online: https://www.al-monitor.com/originals/2021/09/report-finds-negev-bedouins-
remain-poorest-population-israel (accessed on 2 March 2022).

16. Gal, A. Bedouin Settlements. In To the Negev: Chapters in the Geography of the South of the Country; Matach Publishing—The Center
for Educational Technology: Englewood Cliffs, NJ, USA, 2000. (In Hebrew)

17. Ben Zikri, A. Israel Does Not Know How Many Bedouin Live in the Negev, Watchdog Says. Haaretz. Available online:
https://www.haaretz.com/israel-news/2021-08-04/ty-article/.premium/state-comptroller-government-does-not-know-size-
of-bedouin-population-in-negev/0000017f-e83a-d62c-a1ff-fc7b20300000 (accessed on 4 August 2021).

18. Barak, N.; Zwick, C. Health and Welfare of Bedouin Women in the Negev; The Center for the Study and Development of Bedouin
Society Ben-Gurion University: Beer S, eva, Israel, 2001. (In Hebrew)

19. Avni, R. Perception of the Role of a School Principal in the State of Israel: Report of a Professional Committee for Formulating Recommendations for
the Policy of the Ministry of Education, Headstones; The Israeli Institute for School Leadership: Jerusalem, Israel, 2007. (In Hebrew)

20. Frank, A. The ‘Political’ Field in the Work of Women School Principals in Israel with Regard to Aspects of Authority, Responsibility,
Accountability and Burden (SAA). Essay for a Doctorate in Philosophy. Ph.D. Thesis, Tel Aviv University, Tel Aviv, Israel,
2012. (In Hebrew).

21. Lindberg, E. Principals with and without performance measures means no change? J. Organ. Chang. Manag. 2014, 27, 520–531. [CrossRef]
22. Eyal, O.; Kark, R. How do Transformational Leaders Transform Organizations? A Study of the Relationship between Leadership

and Entrepreneurship. Leadersh. Policy Sch. 2004, 3, 211–235. [CrossRef]
23. Zedan, R. Research Methods in Educational and Social Studies; Mofet Institute: Tel-Aviv, Israel, 2018.
24. Boyatzis, R.E. Competencies as a Behavioral Approach to Emotional Intelligence. J. Manag. Dev. 2009, 28, 749–770. [CrossRef]
25. Zhang, W.; Sjoerds, Z.; Hommel, B. Metacontrol of Human Creativity: The Neurocognitive Mechanisms of Convergent and

Divergent Thinking. NeuroImage 2004, 210, 116572. [CrossRef] [PubMed]

http://doi.org/10.1080/14675986.2019.1673552
http://doi.org/10.28945/4190
http://doi.org/10.1177/0961000617742450
http://doi.org/10.1108/JPCC-06-2020-0045
https://edarxiv.org/8exp9
http://doi.org/10.2991/assehr.k.201204.085
http://doi.org/10.1080/03057925.2020.1807913
http://doi.org/10.3389/fpsyg.2022.919693
http://www.ncbi.nlm.nih.gov/pubmed/36186375
https://www.al-monitor.com/originals/2021/09/report-finds-negev-bedouins-remain-poorest-population-israel
https://www.al-monitor.com/originals/2021/09/report-finds-negev-bedouins-remain-poorest-population-israel
https://www.haaretz.com/israel-news/2021-08-04/ty-article/.premium/state-comptroller-government-does-not-know-size-of-bedouin-population-in-negev/0000017f-e83a-d62c-a1ff-fc7b20300000
https://www.haaretz.com/israel-news/2021-08-04/ty-article/.premium/state-comptroller-government-does-not-know-size-of-bedouin-population-in-negev/0000017f-e83a-d62c-a1ff-fc7b20300000
http://doi.org/10.1108/JOCM-07-2013-0113
http://doi.org/10.1080/15700760490503715
http://doi.org/10.1108/02621710910987647
http://doi.org/10.1016/j.neuroimage.2020.116572
http://www.ncbi.nlm.nih.gov/pubmed/31972282


Educ. Sci. 2022, 12, 794 14 of 14

26. Kearney, C.; Sanmartín, R.; Gonzálvez, C. The School Climate and Academic Mindset Inventory (SCAMI): Confirmatory Factor
Analysis and Invariance Across Demographic Groups. Front. Psychol. 2020, 11, 2061. [CrossRef] [PubMed]

27. Shukla, K.D.; Waasdorp, T.E.; Lindstrom Johnson, S.; Orozco Solis, M.G.; Ngujen, A.J.; Bodriguez, C.C.; Bradshaw, C.P. Does
School Climate Mean the Same Thing in the United States as in Mexico? A Focus on Measurement Invariance. J. Psychoeduc.
Assess. 2019, 37, 55–68. [CrossRef]

28. Vidergor, H.; Givon, M.; Mendel, E. Promoting Future Thinking in Elementary and Middle School Applying the Multidimensional
Curriculum Model. Think. Ski. Creat. 2019, 31, 19–30. [CrossRef]

29. Capp, G.; Astor, R.A.; Gilreath, T.D. Advancing a Conceptual and Empirical Model of School Climate for School Staff in California.
J. Sch. Violence 2020, 19, 107–121. [CrossRef]

30. Ministry of Agriculture and Rural Development. Available online: https://www.moag.gov.il/yhidotmisrad_technun/Bedouins_
integration/publictions/Pages/gov_decision_3708.aspx (accessed on 25 November 2018). (In Hebrew)

31. Oplatka, I. Fundamentals of the Director of Education: Leadership and Management in the Educational Organization; Pardes Publishing:
Haifa, Israel, 2015. (In Hebrew)

32. Levy, A. Pedagogical Leadership—Analysis, Definition, Areas of Activity and Keys to Implementation. Echo Educ. 2009, 4, 70–71.
33. Fullan, M. The Six Secrets of Change: What the Best Leaders do to Help Their Organizations to Thrive; Jossey Bass: San Francisco,

CA, USA, 2013.
34. Koter, G. Lead Change; Chapter 1–2; Matar: Tel Aviv, Israel, 2008. (In Hebrew)

http://doi.org/10.3389/fpsyg.2020.02061
http://www.ncbi.nlm.nih.gov/pubmed/32922344
http://doi.org/10.1177/0734282917731459
http://doi.org/10.1016/j.tsc.2018.10.001
http://doi.org/10.1080/15388220.2018.1532298
https://www.moag.gov.il/yhidotmisrad_technun/Bedouins_integration/publictions/Pages/gov_decision_3708.aspx
https://www.moag.gov.il/yhidotmisrad_technun/Bedouins_integration/publictions/Pages/gov_decision_3708.aspx

	Introduction 
	Teaching and Managing during the COVID-19 Pandemic 
	The School Principal and Their Skills 
	School Principal Leadership Styles: Formative and Transactional Leadership 
	School Climate and Organizational Environment 

	Methodology 
	Population and Sample 
	Instruments 
	Procedure 
	Data Analysis 

	Results 
	Discussion 
	Conclusions 
	References

