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Abstract: This study analyses the use of active teaching strategies in geography and history classrooms in 

Compulsory Secondary Education between September 2020 and June 2023. For data collection, a 
questionnaire has been validated as a measurement instrument, which aims to investigate the didactic 
strategies incorporated in the area of geography and history. Out of a total of 365 responses, cooperative 
learning is the most used methodology, followed by project-based learning and problem-based learning; to 
a lesser extent, flipped classroom and gamification, and finally, service-learning has a very low use in 
Geography and History classrooms. These approaches promote active student participation, the 
development of critical thinking, and the practical application of knowledge. In addition, the analysis shows 
that teachers combine several active methods in the face of different educational needs. From the findings 
detected, we suggest the need to reflect on the limitations of the implementation of these teaching strategies 
and to find the appropriate channels for teacher training in them and an advance in the field of Social 
Sciences teaching at Secondary level. 

Keyword: Active learning 

 

1. Introduction   

In the twenty-first century, the need to adapt educational models to the social, economic 
and technological changes in our societies has become increasingly evident. There are 
several institutions that have highlighted the role of education and its adaptation to these 
changes, such as: UNESCO by proposing Sustainable Development Goal No. 4: "Quality 
Education" within the framework of the 2030 Agenda. Thus, some studies have shown 
that all UNESCO Chairs contribute to SDGs 4 (Quality Education) and 17 (Partnerships 
for the Goals) in their extensive research and teaching activities (Bergman et al., 2018); 
and the Organization for Economic Cooperation and Development, which has influenced 
education policies both in its member countries and in a global internationally nuance 
(Zhu et al., 2020).  

In today's educational landscape, driven by the digital age and the evolving needs of 
society, we observe a gradual transformation in the traditional roles of teachers and 
students. This shift is reflected in current educational legislation, which often emphasizes 
the adoption of relevant organizational, methodological, and curricular measures in line 
with the principles of Universal Design for Learning (UDL).  For instance, the Spanish 
education legislation (Ministerio de Educación y Formación Profesional, 2022) 
specifically mandates the implementation of UDL principles to ensure accessibility and 
inclusivity in education. Similarly, other national legislations, such as Every Student 
Succeeds Act (ESSA) in the United States, also advocate for inclusive education 
practices, in particular the need for schools to accommodate diverse learning needs 
through flexible teaching methods and accessible learning materials.  Comparatively, 
while both the Spanish and U.S. legislations prioritize inclusivity along with a more 
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flexible education, the Spanish legislation places a stronger emphasis on methodological 
adjustments and curricular measures, explicitly incorporating UDL principles. In contrast, 
the ESSA focuses on accountability and assessment to ensure that all students, 
including those with disabilities, achieve academic success, thereby creating a more 
outcomes-focused approach. This short comparison indicates the global direction 
towards more inclusive education systems, tailored to meet the diverse needs of all 
students. 

The mentioned educational scope represents a new challenge for responding to current 
societal demands and represents an opportunity as well to improve the quality of 
education in Geography and History. For this reason, an effective transition to 
pedagogical principles that have their origin in the Active School, promoted by John 
Dewey and the different pedagogical renewal movements of the early twentieth century, 
is required (Miettinen, 2001; Ruiz-Corbella, 2022).   

This transition must be designed to promote the development of competencies among 
students, while encouraging the appropriate use of technology and digitalization in the 
classroom. Hence, educators shall face the existing and necessary task of adapting the 
teaching of Geography and History to an ever-changing world, where active pedagogy 
and technological tools become indispensable allies to form informed and critical citizens 
(De Miguel González & Sebastián López, 2020).  

As will be presented later, the main objective of this study is to analyse the trends in the 
use of different active strategies in Geography and Secondary History classrooms within 
the Spanish curriculum. This analysis is important because it helps to identify effective 
teaching methods that can enhance student engagement, foster critical thinking, and 
improve overall learning outcomes. From this perspective, we focus on considering the 
following didactic strategies and approaches based on active teaching: Cooperative 
Learning, Project-based Learning, Problem-based Learning, the Flipped Classroom, 
Gamification, and Service Learning. 

The selection of the mentioned active teaching approaches is justified based on the 
background of the authors as part of the XXX. The XXX was founded within the 
framework of the University's bachelor's and master's degree courses. In this analysis, 
the last year in the practicum phase of the master’s degree in Teacher Training in 
Secondary Education has been considered. These final year students are impartial 
observers of the reality they experience during their practicum phase in schools. Thanks 
to the training received and tutoring, students can analyse the reality they live in the 
classroom during this period and possess the appropriate knowledge to identify the 
considered active teaching approaches. Indeed, the students (teachers in training) 
observe all kinds of methodologies in their practices, highlighting the following: 
Cooperative Learning, Project-Based Learning, Problem-Based Learning, Flipped 
classroom and Gamification; to a lesser extent, Service Learning; and other didactic 
methods that were considered as possible, but were not observed significantly, were: 
Design Thinking, Visual Thinking, Role-Playing, Scavenger Hunts, Case Studies, Think-
Pair-Share, Peer Teaching, Debates, Just-in-Time Teaching, Learning by Teaching and 
Brainstorming.  

In this study, we aim to evaluate the adoption level of various active teaching 
methodologies between September 2020 and June 2023. To achieve this, we used a 
questionnaire as our measurement tool, targeting students enrolled in the master’s 
degree in Secondary Teacher Training, specializing in Geography and History. These 
students, who complete their practicum phase in educational centres but are not 
permanent staff, provide a neutral and unbiased perspective. The questionnaire is 
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designed based on constructivist principles, which are required for surveys involving 
trainee teachers (Gürsoy, 2013). This approach enables a formative evaluation during 
their teaching practice, fostering the professional development of trainee teachers 
(Papoulia-Tzelepi, 1996). By gathering data from these future educators, we can gain 
information into how well these active teaching methods are being integrated into 
classrooms and identify areas for improvement in teacher training programs. This, in 
turn, helps in shaping more effective teaching practices in Geography and History 
education. 

1.1. Theoretical foundation  

As previously mentioned, our study focuses on active teaching principles that have been 
significantly observed by trainee teachers. We considered several methodological 
strategies derived from active teaching; however, we highlight those that the pre-service 
teachers specifically observed during their practicum phase in various Spanish 
educational centres. It is important to note that during their training, the theoretical 
foundations of these methodologies were thoroughly explained. As a result, the pre-
service teachers have a solid understanding that allows them to accurately identify and 
assess the different strategies implemented in the classrooms during their practical 
experience. 

1.1.1 Cooperative learning 

According to Slavin (2014), cooperative learning refers “to instructional methods where 
students work in small groups to help each other learn, particularly popular in elementary 
schools”. In this didactic method, positive interdependence, individual responsibility, 
adequate team building, group processing and social skills are worked on (Johnson et 
al., 1999). It has its origins in the 1970s in the practical classes conducted by David W. 
Johnson and Roger T. Johnson at the University of Minnesota (Johnson & Johnson, 
1987).   

Classroom interventions have been carried out in the subject of Geography and History, 
as some studies have shown (Hong, 2011; Ribeiro, 2013; Delgado-Peña & Subires-
Mancera, 2019). Luque & Navarro (2012, p. 68) express that cooperative learning in 
geography classroom “is one of the most appropriate ways to work on competences 
related to transversal skills and abilities as well as the development of attitudes and 
values in geography and other disciplines”. In addition, cooperative learning is the basis 
for implementing many of the active methodologies that will be discussed later because 
it allows working in a team with established roles when implementing any active strategy 
(Gómez, 2010).  

1.1.2 Project-based learning  

Project-Based Learning (PBL) is an innovative approach to learning that teaches 
strategies critical for success in the 21st century, driving students' own learning through 
inquiry and collaboration (Bell, 2010).  

Project-based learning is a didactic strategy in which students work in groups 
(cooperatives) to achieve a final product. In this method, competencies related to 
objective-based or evidence-based learning are worked on, since as a final result of the 
project they must have a learning artefact or evidence that brings together the learning 
acquired during the learning process. In this way, this strategy has a positive impact on 
the learning process of the students, obtaining satisfactory results in the acquisition of 
skills (Granado-Alcón et al., 2020). Besides, Scarbrough et al. (2004) add that this 
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method improves thinking skills and creates flexible learning environments, promoting 
students' cognitive and emotional advancement).  

In the case of the implementation of Project-based learning in Geography and History, 
Hynek (2017) states that “project-based learning (PBL) in geography education 
stimulates students' internal motivation and saves time, leading to more effective study, 
easier knowledge acquisition, and increased enjoyment for both students and teachers”. 
In addition, some systematic studies of its application in Geography and History 
(Kokotsaki et al., 2016) have been carried out which show an improvement in students' 
soft skills, such as autonomy, collaboration, communication and reflection. Its positive 
impact has also been noted in the many classroom experiences carried out in this subject 
(Abarca, 2017; Ayerbe & Perales, 2020; Zangrando et. al., (2010); Barnd, 2016).  

1.1.3 Problem-based learning 

Problem-based learning (PBL) is an instructional method where students learn through 
facilitated problem solving, developing flexible knowledge, effective problem-solving 
skills, self-directed learning, effective collaboration skills, and intrinsic motivation (Hmelo-
Silver, 2004). It can enhance geographers’ fieldwork preparation by encouraging active 
and deep learning in students (Bradbeer, 1996; de Sousa & Golightly, 2023). For this 
reason, it is an adequate method to digital skills through the technologies, as shown by 
different classroom experiences in geography (Buzo, 2016; R. P. De Miguel González et 
al., 2016).  

1.1.4 The flipped classroom 

According to Santiago et al., (2017), the flipped classroom "is a pedagogical model that 
transfers the work of certain learning processes outside the classroom and class time is 
used to facilitate and enhance other processes of knowledge acquisition within the 
classroom". Some authors have experimented with this model in their Social Sciences 
classes, using digital tools, and underlined on of the advantages of using class time for 
the implementation of active methodologies (González-Aparicio, 2014; Lucero, 2018).  

1.1.5 Gamification  

The Gamification is a pedagogical approach to apply the elements of the design of 
games in the educational and formative contexts (Vanolo, 2018), increasing motivation, 
interest, participation and collaboration among the students. This strategy is used in 
some fields, like education, health, marketing and business (Robson et al., 2016).  

Some authors (Toda et al., 2019) assert that the gamification in formal education is 
divided into five dimensions related to the learner and the learning environment. These 
five dimensions are: performance and measurement, ecological, social, personal and 
fictional, which serve to evaluate whether the design of an activity based on the principles 
of gamification is valid or not. In the case of Humanities, there are some different 
experiences that show optimal results in its application in History and History of Art 
(Martínez-Hita, et al., 2021; Serrano, 2023).  

1.1.6 Service Learning  

The Service Learning is an educational methodology that combines the community 
service with the learning, allowing to students to apply knowledge in social and real 
contexts (Goldberg et al., 2006). This strategy not only aims to improve theoretical 
knowledge but also to promote personal growth and civic responsibility. Students are 
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capable of organising a community service by attending to the needs of their immediate 
environment (Dicke et al., 2004).  

The dialogical and reflection in this strategy are very important to develop the 
communicative and personal skills in the students, because it allows students to gain 
critical thinking competence and social awareness (Lake & Jones, 2008). Some 
experiences with this methodology are observed, but there are still few studies that 
reflect empirical research in Geography and History classrooms (Pérez & Sánchez, 
2019). 

2. Objectives 

The main objective is to analyse the trends in the use of the different active strategies in 
the classrooms of Geography and Secondary History within the Spanish curriculum. 
From this main objective emanate the specific objectives:  

a) Analyse and provide quantitative data on the different active methodological 
strategies observed in the area of geography and history in the Spanish context 
from September 2020 to June 2023. 

b) Identify if the use of active strategies occurs in a unique way or if there are 
combinations of strategies according to educational needs. 

3. Material and Method 

This study analyses trends in the use of various active teaching strategies in secondary 
Geography and History classrooms in the context of the Spanish curriculum. To achieve 
this objective, a comprehensive methodological framework has been designed which 
includes: the main characteristics of the study; a questionnaire validated by XXX 
research group team, which was answered by trainee teachers; the selection of a sample 
composed of students (teachers in training) of the Master's Degree in Teacher Training, 
specialising in Geography and History; and the process followed for the analysis of the 
data, using descriptive and combined analysis techniques. 

3.1 Study and questionnaire  

The study was conducted from September 2020 to June 2023, obtaining a total of 365 
responses from students engaged in their practicum phase at the Secondary and 
Baccalaureate levels, specialising in Geography and History. This constitutes a non-
probabilistic, convenience sample. Each student may have participated in different 
academic levels related to Geography and History, as their practicum period typically 
involves rotations through various classrooms and levels of Secondary School. In cases 
of multiple observations, the practicum student was required to complete the 
questionnaire as many times as the number of different classrooms observed. Thus, a 
single practicum student may have completed the questionnaire multiple times, 
corresponding to the number of classrooms they observed. 

The questionnaire comprises qualitative variables concerning general aspects of the 
student, the practicum supervisor, and the school itself. Noteworthy variables include the 
student's age, the supervisor's years of experience, their pedagogical training, and the 
type of educational centre (public, subsidised, or private). Additionally, the questionnaire 
addresses variables related to active methodological strategies, allowing us to determine 
their degree of implementation in Geography and History classrooms. Designed by XXX, 
the questionnaire consists of 30 items and can be completed in 30 minutes. 
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The collected data can be considered reliable for supporting our research due to its 
consistency, validated by the practicum reports that pre-service teachers are required to 
prepare at the end of their placements. In these reports, students are asked to comment 
on and describe the pedagogical approaches they observed. Among these, the following 
are highlighted: Cooperative Learning, Project-Based Learning, Problem-Based 
Learning, Gamification, Flipped Classroom, and Service Learning. The fact that students 
during their practicum period mention only these pedagogical approaches can be 
understood as a solid reference point for establishing the methodologies indicated in our 
study. It is worth noting that trainee teachers were also asked to comment on whether 
they had observed any of the following active pedagogies: Design Thinking, Visual 
Thinking, Role-Playing, Scavenger Hunts, Case Studies, Think-Pair-Share, Peer 
Teaching, Debates, Just-in-Time Teaching, Learning by Teaching, and Brainstorming. 
They reported that such pedagogies were either not observed or, if observed, were at an 
insignificant level. Additionally, trainee teachers were asked if they had observed any 
pedagogies other than those listed, but no additional responses were provided. 

Therefore, the data collected is comprehensive and robust, highlighting the primary 
active methodologies being utilized in Geography and History classrooms while also 
confirming the relative absence of other less commonly observed pedagogical 
approaches. This information provides a clear and focused understanding of the current 
trends in active teaching strategies within the Spanish educational context. 

Regarding the questionnaire as an evaluation instrument, it consists of 43 items on Likert 
or categorical scales, covering four dimensions: Methodology, Organization, Resources, 
and Evaluation. It is designed for postgraduate students in teaching programs. A cross-
sectional instrumental study was conducted to evaluate its psychometric properties. 
Initially, content validity was assessed through expert judgement (N=6), yielding Aiken's 
V values above .80 for all items. Subsequently, 764 students from the master’s program 
from all specialties (Geography and History, Mathematics, Spanish Language, Physical 
Education, English Language, Biology and Geology) in Secondary Teacher Training 
(78% aged between 25 and 40 years; 61% women) voluntarily and anonymously 
completed the questionnaire. The results indicated that the dimension of Methodologies 
achieved satisfactory reliability with an internal consistency coefficient (alpha = .75). An 
exploratory factor analysis revealed a structure accounting for 44% of the variance, with 
factor loadings exceeding .50 on a single dimension. For the dimensions of Organization, 
Resources, and Evaluation, significant tetrachoric correlations were found between 
items, along with acceptable internal consistency (KR-20 > .65). Furthermore, in the 
student participation regarding the Methodologies dimension, significant correlations and 
excellent reliability (KR-20 = .89) were observed. Hence, the psychometric analysis 
suggests that the questionnaire is a valid and reliable tool for assessing the state of use 
of educational methodologies, with emphasis on the active methodologies described in 
Section 1.1. 

3.2. Sample 

The surveyed students are evenly distributed by gender (49% female, 51% male), with 
38% being over 40 years old, 55% being between 25 and 40 years old, and the remaining 
7% are under 25 years old. Information was also collected regarding the type of school 
(private, state-subsidized, or public) and the pedagogical concepts followed. The data 
confirm that 60% of the schools are state-subsidized, while 16%% are private and 24% 
are public. Additionally, it is noteworthy that the trainee teachers are supervised by an 
experienced teacher acting as a mentor during their practicum phase. To better 
understand the profile of these experienced teachers, the questionnaire results reveal 
that 30% are between 25 and 40 and 70% are over 40 years old. Among them, 66% 
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completed the former Certificate of Pedagogical Aptitude (CAP), 27% completed the 
Master's in Teacher Training, and the remaining 7% have no pedagogical training or 
have received other types of pedagogical training. Regarding their experience, 58% have 
more than 10 years of teaching experience, while 19% have between 6 and 10 years, 
and the remaining 23% have between 1 and 5 years of experience. 

3.3. Data analysis  

The data were collected through an online questionnaire, which was answered by the 
students after the completion of their practicum stage. Once the data has been obtained, 
the following phases have been followed for its analysis: comprehension, coding and 
processing of the data:  

3.3.1. Descriptive analysis  

Responses related to methodological strategies have been classified into six categories: 
Cooperative Learning, Project-based learning, Problem-based learning, the Flipped 
classroom, Gamification and Service learning. The results have been treated in a general 
way to detect trends of interest and the data have obeyed a dual understanding: the 
pedagogy studied is considered to be marginally used or not used at all if less than 25% 
of the classroom time has been observed. The active pedagogy analyzed is considered 
to be used (and applied to some degree) as long as it has been observed more than 
25% of the time and less than 75%.  

3.3.2. Combination-based analysis   

It is relevant to note that the collected data have been examined considering the various 
combinations of observed active methodologies. This feature is important to determine 
whether teachers use a variety of methodologies according to the specific realities of the 
classroom. The analysis of the data in terms of combinations allows us to gain 
information about how teachers integrate different active teaching strategies in practice, 
rather than relying on a single method. This approach helps to identify patterns and 
correlations between the use of multiple methodologies and their effectiveness in diverse 
educational settings. Furthermore, it allows us to understand how teachers promote 
flexibility and adaptability in real-world classroom environments, eventually leading to the 
importance of methodological diversity for a responsive education. 

4. Results  

The collected data spans from September 2020 to June 2023. During this period, the 
data reveals that the active pedagogies mentioned so far were applied in more than 25% 
of the observed sessions. Cooperative Learning was applied in 41% of the sessions, 
followed by Project-Based Learning at 37%, and Problem-Based Learning at 25%. 
Gamification was applied in 24% of the sessions, while Service Learning was the least 
employed methodology in Geography and History classrooms, with an application rate 
of 11% (Table 1). 

Table 1.  
The use of active methodologies in the observed classrooms.  

Methodology observed Use of methodology Percentage and number of cases where methodology is observed 

Cooperative learning 
Applied in less than 25% of sessions 59% (216) 

Applied in more than 25% of sessions 41% (149) 

Project-based learning 
Applied in less than 25% of sessions 63% (231) 

Applied in more than 25% of sessions 37% (134) 

Problem-based learning 
Applied in less than 25% of sessions 73% (265) 

Applied in more than 25% of sessions 27% (100) 
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Flipped Classroom 
Applied in less than 25% of sessions 75% (275) 

Applied in more than 25% of sessions 25% (90) 

Gamification 
Applied in less than 25% of sessions 76% (179) 

Applied in more than 25% of sessions 24% (86) 

Service Learning 
Applied in less than 25% of sessions 89% (326) 

Applied in more than 25% of sessions 11% (39) 

The data reveals that the mentioned active pedagogies were applied in more than 25% 
of the observed sessions. Specifically, Cooperative Learning was the most frequently 
employed methodology, applied in 41% of the sessions. This approach encourages 
students to work together towards common academic goals, fostering collaboration and 
mutual support. Following Cooperative Learning, Project-Based Learning was applied in 
37% of the sessions. This method involves students in complex, real-world projects that 
require critical thinking and problem-solving skills, effectively bridging the gap between 
theoretical knowledge and practical application. 

Problem-Based Learning, another significant active methodology, was observed in 27% 
of the sessions. This strategy challenges students to solve real-world problems, 
promoting group discussions. Gamification, the use of game elements in non-game 
contexts to engage students and enhance learning, was utilized in 24% of the sessions. 
The Flipped Classroom approach, where students learn new content at home and 
practice it in the classroom, was applied in 25% of the sessions. This method allows for 
more interactive and personalized classroom activities. In contrast, Service Learning was 
the least employed methodology, observed in only 11% of the sessions. This approach 
integrates community service with academic instruction and promotes reflective thinking 
and personal growth while meeting societal needs. 

The collected data has been examined considering the various combinations of observed 
active methodologies. This approach helps to identify patterns and correlations between 
the use of multiple methodologies and their effectiveness in diverse educational settings. 
Furthermore, it allows us to understand how teachers adapt their instructional practices 
to meet the unique needs of their students, considering factors such as class size, 
student demographics, and subject matter. This comprehensive analysis provides a 
more nuanced understanding of the practical application of active teaching 
methodologies, highlighting the flexibility and adaptability of teachers in real-world 
classroom environments. It also sheds light on the potential benefits of using a mixed-
methods approach to enhance student engagement and learning outcomes. Overall, the 
combination-based analysis underscores the importance of methodological diversity in 
fostering a dynamic and responsive educational experience. 

Our next intention is to assess whether the distribution of active teaching methodologies 
deviates significantly from an expected uniform distribution. For this purpose, a Chi-
Square Goodness-of-Fit Test was conducted. This analysis aims to determine if certain 
methodologies were preferred over others in Geography and History.  Under the null 
hypothesis that all methodologies are equally likely to be used, the expected frequency 
for each methodology is calculated by dividing the total number of observations by the 
number of methodologies (6). At a significance level of α=0.05, the critical value for the 
degrees of freedom is d f= 6-1 = 5 is approximately 11.07. The calculated value of the 
Chi-Square based on data from Table 1 is 75.06 that far exceeds the critical value, hence 
the p-value is significantly less than 0.001. This result indicates a statistically significant 
deviation from the expected uniform distribution of active teaching methodologies. 
Specifically, Cooperative Learning and Project-Based Learning are utilized far more 
frequently than would be anticipated under a uniform distribution, whereas Service 
Learning is markedly underutilized. The overrepresentation of Cooperative Learning and 
Project-Based Learning suggests a strong preference for collaborative and project-
oriented instructional strategies in Geography and History classrooms. Conversely, the 
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minimal application of Service Learning may reflect challenges in its implementation or 
a lower prioritization within the curriculum framework. Indeed, the statistical findings align 
with the observed data, where Cooperative Learning and Project-Based Learning 
dominate the pedagogical strategies, while Service Learning remains relatively scarce. 
This discrepancy suggests areas for targeted professional development and resource 
allocation to promote a more balanced integration of active teaching strategies in Social 
Sciences education. 

To further elucidate the adoption patterns of active teaching methodologies, a 
comparative analysis of the proportions of classrooms utilizing each specific 
methodology in more than 25% of the sessions is conducted. This analysis aims to 
identify significant differences in the prevalence of each methodology, thereby 
highlighting preferred instructional strategies within Geography and History classrooms. 
To determine whether the differences in proportions among the active teaching 
methodologies are statistically significant, pairwise proportion comparisons are 
performed. Specifically, Z-tests for Two Proportions were conducted between each pair 
of methodologies. Given the multiple comparisons, the Bonferroni correction was applied 
to adjust the significance level, mitigating the risk of Type I errors. With six 
methodologies, the adjusted significance level was set at α = 0.05 / 15 = 0.0033 for each 
individual test. 

Pairwise Comparisons: 

1. Cooperative Learning vs. Service Learning 

• Proportions: 41% vs. 11% 

• Result: p<0.001 

• Interpretation: Cooperative Learning is significantly more prevalent than Service 
Learning. 

2. Project-Based Learning vs. Service Learning 

• Proportions: 37% vs. 11% 

• Result: p<0.001 

• Interpretation: Project-Based Learning is significantly more prevalent than 
Service Learning. 

3. Problem-Based Learning vs. Service Learning 

• Proportions: 27% vs. 11% 

• Result: p<0.001 

• Interpretation: Problem-Based Learning is significantly more prevalent than 
Service Learning. 

4. Flipped Classroom vs. Service Learning 

• Proportions: 25% vs. 11% 

• Result: p<0.001 

• Interpretation: Flipped Classroom is significantly more prevalent than Service 
Learning. 

5. Gamification vs. Service Learning 
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• Proportions: 24% vs. 11% 

• Result: p<0.001 

• Interpretation: Gamification is significantly more prevalent than Service Learning. 

6. Cooperative Learning vs. Project-Based Learning 

• Proportions: 41% vs. 37% 

• Result: p=0.045 (Not significant after Bonferroni correction) 

• Interpretation: No significant difference in prevalence between Cooperative 
Learning and Project-Based Learning. 

7. Cooperative Learning vs. Problem-Based Learning 

• Proportions: 41% vs. 27% 

• Result: p<0.001 

• Interpretation: Cooperative Learning is significantly more prevalent than 
Problem-Based Learning. 

8. Cooperative Learning vs. Flipped Classroom 

• Proportions: 41% vs. 25% 

• Result: p<0.001 

• Interpretation: Cooperative Learning is significantly more prevalent than Flipped 
Classroom. 

9. Cooperative Learning vs. Gamification 

• Proportions: 41% vs. 24% 

• Result: p<0.001 

• Interpretation: Cooperative Learning is significantly more prevalent than 
Gamification. 

10. Project-Based Learning vs. Problem-Based Learning 

• Proportions: 37% vs. 27% 

• Result: p=0.001 

• Interpretation: Project-Based Learning is significantly more prevalent than 
Problem-Based Learning. 

11. Project-Based Learning vs. Flipped Classroom 

• Proportions: 37% vs. 25% 

• Result: p<0.001 

• Interpretation: Project-Based Learning is significantly more prevalent than 
Flipped Classroom. 

12. Project-Based Learning vs. Gamification 

• Proportions: 37% vs. 24% 

• Result: p<0.001 

• Interpretation: Project-Based Learning is significantly more prevalent than 
Gamification. 
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13. Problem-Based Learning vs. Flipped Classroom 

• Proportions: 27% vs. 25% 

• Result: p=0.420 (Not significant) 

• Interpretation: No significant difference in prevalence between Problem-Based 
Learning and Flipped Classroom. 

14. Problem-Based Learning vs. Gamification 

• Proportions: 27% vs. 24% 

• Result: p=0.550 (Not significant) 

• Interpretation: No significant difference in prevalence between Problem-Based 
Learning and Gamification. 

15. Flipped Classroom vs. Gamification 

• Proportions: 25% vs. 24% 

• Result: p=0.770 (Not significant) 

• Interpretation: No significant difference in prevalence between Flipped 
Classroom and Gamification. 

The pairwise proportion comparisons reveal several differences in the adoption rates of 
active teaching methodologies: 

• Service Learning is significantly less prevalent than all other active 
methodologies, highlighting it as the least adopted strategy within the observed 
classrooms. 

• Cooperative Learning consistently outperforms Problem-Based Learning, 
Flipped Classroom, and Gamification, indicating a strong preference for 
collaborative instructional approaches. 

• Project-Based Learning also demonstrates higher adoption rates compared to 
Problem-Based Learning, Flipped Classroom, and Gamification, though it does 
not significantly differ from Cooperative Learning. 

• No significant differences were found between Problem-Based Learning, Flipped 
Classroom, and Gamification, suggesting similar levels of adoption among these 
methodologies. 

These findings confirm the pronounced inclination towards methodologies that 
emphasize collaboration and project work, such as Cooperative Learning and Project-
Based Learning. In contrast, strategies like Service Learning and Gamification are less 
favored, potentially due to implementation challenges or lower prioritization within the 
curricular framework. In shall be noted that the significant disparities in methodology 
adoption highlight areas for potential professional development and resource allocation. 
Enhancing awareness and providing support for underutilized methodologies, 
particularly Service Learning, could lead to a more diversified application of active 
teaching strategies. 

According to the collected data in Table 2, the use of active methodologies in the 
observed classes is evident in 61% of the sessions, where they are applied in more than 
25% of the observed sessions. This indicates that active methodological approaches are 
commonly used and often combined with one another, creating a rich and interactive 
learning environment. However, there is a notable 39% of sessions where these 
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methodologies are either not observed or applied in less than 25% of the sessions, 
suggesting that there is still a significant reliance on less active teaching methods. 

Table 2.  
The use of active methodologies in the observed classrooms. 

Use of methodology 
Number of classrooms in 
which it has been observed 

Percentage of classrooms in 
which it has been observed (%) 

Active methodologies have not been observed or have 
been observed in less than 25% of the sessions 

142 39% 

Active methodologies have been observed in more than 
25% of the sessions. 

223 61% 

According to Table 3, the data also indicates that up to two active 
methodologies are often combined in 18% of the classes. The simultaneous use 
of three, four, or five methodologies is less common but still present, indicating 
a diverse approach to active teaching in Geography and History classrooms. 
This combination of methodologies can be particularly effective in addressing 
different learning styles and needs, thereby enhancing overall educational 
outcomes. 

Table 3.  
Simultaneous use of several active methodologies in more than 25% of the classrooms observed.  

Number of active methodologies used 
simultaneously in more than 25% of sessions 

Absolute number of classrooms in 
which it has been observed 

Percentage of classrooms in which 
it has been observed (%) 

0 142 39% 
1 57 16% 
2 67 18% 
3 46 13% 
4 35 10% 
5 18 5% 

Given all this data, it is clear that active teaching methodologies are widely used and 
valued in Geography and History classrooms within the Spanish educational system. 
The predominant use of Cooperative Learning, Project-Based Learning, and Problem-
Based Learning, along with the strategic use of the Flipped Classroom and Gamification, 
demonstrates a commitment to engaging students in meaningful and interactive learning 
experiences. While Service Learning remains less common, its integration with other 
methodologies could provide additional benefits. The combination-based analysis 
highlights the importance of methodological diversity and adaptability. 

To evaluate whether the distribution of the number of active teaching methodologies 
employed simultaneously within classrooms aligns with an expected theoretical 
distribution, a Chi-Square Goodness-of-Fit Test was conducted. This analysis aims to 
determine if there is a significant deviation from a hypothesized distribution in the 
simultaneous use of active methodologies in Geography and History classrooms. We 
consider the null hypothesis stating that the number of active methodologies used 
simultaneously follows a uniform distribution (i.e., each category from 0 to 5 
methodologies is equally likely). At a significance level of α=0.05, the critical value for df 
(degree of freedom) = 6-1 = 5 is approximately 11.07. Given that the calculated Chi-
Squared value of 153.86 far exceeds the critical value, the p-value is significantly less 
than 0.001. This result indicates a highly significant deviation from the expected uniform 
distribution of the number of active methodologies used simultaneously. Specifically, the 
observed frequency of classrooms utilizing 0 active methodologies simultaneously (39%) 
is substantially higher than the other frequencies. Conversely, the frequencies for 
classrooms using 1 to 5 methodologies are either lower or align differently than a uniform 
expectation. This result confirms our initial guesses stating that there is a predominant 
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tendency for classrooms to either not incorporate multiple active methodologies 
simultaneously or to employ a minimal number. 

5. Discussion 

The findings from this study show relevant trends in how active teaching methods are 
used in Geography and History classes in Spain from September 2020 to June 2023. 
The results highlight the widespread use and value of active methods like Cooperative 
Learning, Project-Based Learning, and Problem-Based Learning. These methods boost 
student engagement and also help develop critical thinking and practical application of 
knowledge (Buzo, 2016; De Miguel & Sebastián, 2020). 

Cooperative Learning is used in 41% of the sessions, showing the focus on collaborative 
skills and mutual support among students. This aligns with the idea that learning is more 
effective when students work together (Slavin, 2014) and is the basis of the other 
methodologies (Hong, 2011; Ribeiro, 2013; Delgado-Peña & Subires-Mancera, 2019). 
Project-Based Learning is used in 37% of the sessions, and this approach encourages 
students to tackle complex, real-world tasks that require critical thinking and problem-
solving (Bell, 2010). Problem-Based Learning is used in 27% of the sessions, promoting 
student-centred learning where students solve real-world problems through group 
discussions and inquiry (Hmelo-Silver, 2004). Experiences in Geography and History 
classrooms use both Project-Based Learning and Problem-Based Learning because the 
existing literature (Gómez, 2010; Buzo, 2016; Abarca, 2017; Ayerbe & Perales, 2020) 
shows that these are the most published results, and all experiences coincide in a 
positive impact on the teaching-learning process.   

The Flipped Classroom model (used in 25% of sessions) and Gamification (used in 24% 
of sessions) show how technology and new strategies are being integrated into teaching. 
The Flipped Classroom lets teachers use class time for interactive activities, helping 
students understand and apply knowledge (Santiago et al., 2017). This fact also occurs 
when applied to the teaching of Geography and History, where classroom time is 
invested in applying other methodologies, such as project-based or problem-based 
learning, including innovative activities that develop competencies (González-Aparicio, 
2014; Lucero, 2018). Gamification uses game design elements to make learning more 
engaging and fun (Goldberg et al., 2006; Toda et al., 2019) and the pre-service teachers’ 
perception in the classrooms of Social Sciences, Geography and History, indicate a 
positive impact the assessment of students (Candel et al., 2023).  

Service Learning is used in only 11% of the sessions, but it possesses a great potential. 
Its limited use suggests challenges in implementation or a lack of awareness about its 
benefits. Combining it with other methods could enhance its impact and provide a more 
holistic learning experience (De Miguel & Sebastián, 2020; Candel et al., 2023). 

In addition, the analysis shows that teachers often combine multiple active methods to 
meet diverse learning needs. Data shows that using two methods together is common 
(18%), with fewer instances of using three, four, or five methods simultaneously. This 
variety in teaching strategies highlights how educators adapt to the diverse needs of their 
students and the changing demands of education (Rodríguez-Medina, et al., 2020). 

6. Conclusions  

The current Spanish educational legislation is committed to methodological principles 
based on active teaching and the generation of learning situations, which have as a 
methodological approach one or more of these active methodologies, which have been 
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highlighted in this study. However, it has been seen that 4 out of 10 classrooms observed 
maintain a passive methodology, with lectures-expository classrooms.   

It is interesting to note that, based on the study carried out, the results show that the 
most commonly used active strategies are Cooperative Learning, Project-Based 
Learning and Problem-Based Learning, reflecting a shift towards more student-centered 
models. These methods favor the adaptation of education towards more flexible and 
more active methods, which are in tune with the acquisition of competences, such as 
critical thinking and problem solving, by secondary school students. It is interesting that 
the most observed active methodologies have an approach based on group work, and 
that their use is superior to methodologies supported by technology such as Flipped 
Classroom or Gamification.  

In the same way, it seems that methodologies such as Service Learning, despite their 
group nature, do not have a great implementation in the discipline of Geography and 
History. Although it cannot be stated within the study carried out, it seems quite plausible 
that the need to establish alliances with the school environment and the general lack of 
knowledge of this methodology hinder its implementation in the subject. 

The use of active strategies in Geography and History in Spain is consolidating, and their 
combination responds to a search for greater effectiveness in the teaching and learning 
of these areas.  

An important aspect of our study is that it shows that more than half of the classrooms 
analyzed have a firm commitment to the combined use of several active methodologies. 
This result, added to the fact that none were used in 39% of the schools, gives us a split 
picture of the education system that can lead to a lack of equity in the system and that 
can be a disadvantage for those students who have a less active role in their learning. 

6.1. Limitations and future lines of research 

The proportion of charter schools is higher than the national average, which implies a 
certain caution when it comes to extrapolating the results to the education system as a 
whole. It is therefore important to broaden the study and obtain a greater representation 
of public institutes. 

Although the sample obtained is relevant, it is insufficient to perform a longitudinal 
analysis and detect possible variations over time. The information obtained is relevant to 
analyze a certain period of time, but an increase in the annual sample would allow us to 
monitor changes in the use of methodologies, detect trends or discover possible 
emerging trends.  

As we have pointed out before, it is necessary to delve into the variables that are behind 
the application or not of active methodologies. In future studies it would be necessary to 
analyse a wide range of variables that could explain, at least partially, the differences 
found. From this research, objective data could be provided that would help in the 
decision-making of those responsible for education and that would help to achieve the 
objectives and recommendations set by educational legislation. 

References 

Abarca Salinas, ME (2017). El aprendizaje basado en proyectos, 
una estrategia didáctica desde Historia y Geografía, para 
intencionar la participación ciudadana en las comunidades 
educativas. Revista Andamio, 4(2).  

Ayerbe López, J, & Perales Palacios, FJ (2020). Reinventa tu 
ciudad: Aprendizaje basado en proyectos para la mejora de la 
conciencia ambiental. Enseñanza de las Ciencias, 38(2). 
https://doi.org/10.5565/rev/ensciencias.2812  

https://doi.org/10.5565/rev/ensciencias.2812


REIDOCREA | ISSN: 2254-5883 | VOLUMEN 14. NÚMERO 16. PÁGINAS 233-248 247 
 

Barnd, N (2016). Constructing a Social Justice Tour: Pedagogy, 
Race, and Student Learning through Geography. Journal of 
Geography, 115(5), 212-223. 
https://doi.org/10.1080/00221341.2016.1153132  

Bell, S (2010). Project-Based Learning for the 21st Century: Skills 
for the Future. The Clearing House: A Journal of Educational 
Strategies, Issues and Ideas, 83(2), 39-43. 
https://doi.org/10.1080/00098650903505415  

Bell, S (2010). Project-Based Learning for the 21st Century: Skills 
for the Future. The Clearing House: A Journal of Educational 
Strategies, Issues and Ideas, 83(2), 39–43. 
https://doi.org/10.1080/00098650903505415 

Bergman, Z, Bergman, MM, ..., & Schneider, L (2018). The 
Contribution of UNESCO Chairs toward Achieving the UN 
Sustainable Development Goals. Sustainability, 10(12). 
https://doi.org/10.3390/su10124471  

Bradbeer, J (1996). Problem‐based learning and fieldwork: A better 
method of preparation? Journal of Geography in Higher Education, 
20(1), 11-18. https://doi.org/10.1080/03098269608709340 

Buzo Sánchez, I (2016). Aplicación de la metodología del 
aprendizaje geográfico por descubrimiento basado en SIG en 
proyectos didácticos para 2o de Bachillerato. En R. Sebastiá 
Alcaraz, R, & Tonda Monllor, EM (2016). La investigación e 
innovación en la enseñanza de la Geografía. Universidad de 
Alicante. https://doi.org/10.14198/GeoAlicante2015.35 

Candel, EC, de-la-Peña, C, & Yuste, BC (2024). Pre-service 
teachers’ perception of active learning methodologies in history: 
Flipped classroom and gamification in an e-learning environment. 
Education and Information Technologies, 29(3), 3365-3387. 
https://doi.org/10.1007/s10639-023-11924-0 

De Miguel González, R, & Sebastián López, M (2020). Democracia, 
participación y ciudadanía europea: Recursos didácticos 
cartográficos para la enseñanza de la convivencia y la integración 
europea. Clío. History and History teaching, 46. 

https://doi.org/10.26754/ojs_clio/clio.2020465256  

De Miguel González, R, Guallart Moreno, C, ..., & De Lázaro y 
Torres, ML (2016). Atlas digital escolar: Internet, geografía y 
educación. Ar@cne: revista electrónica de recursos en internet 

sobre geografía y ciencias sociales, 212. 

De Sousa, LO, & Golightly, A (2023). Geography Education for 
Sustainable Development Through Problem-Based Learning. En O 
Muñiz Solari, & G Schrüfer (Eds), Understanding Sustainability with 
Pedagogical Practice: A Contribution from Geography Education 
(pp. 119-131). Springer Nature. https://doi.org/10.1007/978-981-99-
2687-9_10  

Delgado-Peña, J, & Subires-Mancera, M (2019). Teaching 
Geospatial Competences by Digital Activities and E-Learning. 
Experiences in Geography, Journalism, and Outdoor Education. En 
R. De Miguel González, K. Donert, & K. Koutsopoulos (Eds.), 
Geospatial technologies in Geography Education (pp. 141-154). 
Springer Nature Switzerland Ag. https://doi.org/10.1007/978-3-030-

17783-6_8 

Dicke, L, Dowden, S, & Torres, J (2004). Successful Service 
Learning: A Matter of Ideology. Journal of Public Affairs Education, 
10(3), 199-208. https://doi.org/10.1080/15236803.2004.12001359  

 

Goldberg, LR, McCormick Richburg, C, & Wood, LA (2006). Active 
Learning Through Service-Learning. Communication Disorders 
Quarterly, 3(27), 131-145. 
https://doi.org/10.1177/15257401060270030201  

Gómez Ruiz, ML (2010). El tratamiento de los procedimientos en la 
geografía del bachillerato: Nuevas propuestas de metodología 
activa a partir de la investigación empírica [Tesis Doctoral. 
Universidad Complutense de Madrid].   

González-Aparicio, C. (2014). Flipping The History Classroom. A 

practical experience. ICERI2014 Proceedings, 6081-6089. 

Granado-Alcón, MC, Gómez-Baya, D, …, & Martínez-Frutos, MT 
(2020). Project-Based Learning and the Acquisition of 
Competencies and Knowledge Transfer in Higher Education. 
Sustainability, 12(23), 1-18. https://doi.org/10.3390/su122310062  

Gürsoy, E (2013). Improving Practicum for a Better Teacher 
Training. Procedia - Social and Behavioral Sciences, 93, 420-425. 
https://doi.org/10.1016/j.sbspro.2013.09.214  

Hmelo-Silver, CE (2004). Problem-Based Learning: What and How 
Do Students Learn? Educational Psychology Review, 16(3), 235-
266. https://doi.org/10.1023/B:EDPR.0000034022.16470.f3  

Hong Mei, L (2011). Cooperative learning in secondary school 
geography teaching [Doctoral dissertation. Northeast Normal 
University]. https://www.webofscience.com/wos/alldb/full-
record/PQDT:67177519 

Hynek, P (2017). Project-Based Learning in Geography. En P. 
Karvánková, D. Popjaková, M. Vančura, & J. Mládek (Eds.), Current 
Topics in Czech and Central European Geography Education (pp. 
129-143). Springer International Publishing. 
https://doi.org/10.1007/978-3-319-43614-2_8  

Johnson, DW, & Johnson, RT (1987). Research shows the benefits 
of adult cooperation. Educational leadership, 45(3), 27-30. 

Johnson, DW, Johnson, RT, & Holubec, EJ (1999). El aprendizaje 
cooperativo en el aula [The cooperative learning in the classroom]. 
Editorial Paidós. 

Kokotsaki, D, Menzies, V, & Wiggins, A (2016). Project-based 
learning: A review of the literature. Improving Schools, 19(3), 267-
277. https://doi.org/10.1177/1365480216659733  

Lake, VE, & Jones, I (2008). Service-learning in early childhood 
teacher education: Using service to put meaning back into learning. 
Teaching and Teacher Education, 24(8), 2146-2156. 
https://doi.org/10.1016/j.tate.2008.05.003  

Ley Orgánica 3/2020, de 29 de diciembre, por la que se modifica la 
Ley Orgánica 2/2006, de 3 de mayo, de Educación, Pub. L. No. Ley 
Orgánica 217/2022, BOE-A-2020-17264-122868 (2022). 

https://www.boe.es/eli/es/lo/2020/12/29/3  

Lucero, JA (2018). «Flipped classroom» y YouTube en ESO: Cómo 
le di la vuelta a las ciencias sociales. Iber: Didáctica de las ciencias 
sociales, geografía e historia, 90, 22-27. 

http://hdl.handle.net/11162/190936  

Luque Gil, AM, & Navarro Jurado, E (2012). El aprendizaje 
cooperativo y la enseñanza de la Geografía en el marco del EEES. 
Didáctica Geográfica, 12, 49-72.  

Martínez-Hita, M, Gómez-Carrasco, CJ, & Miralles-Martínez, P 
(2021). The effects of a gamified project based on historical thinking 

https://doi.org/10.1080/00221341.2016.1153132
https://doi.org/10.1080/00098650903505415
https://doi.org/10.1080/00098650903505415
https://doi.org/10.3390/su10124471
https://doi.org/10.1080/03098269608709340
https://doi.org/10.14198/GeoAlicante2015.35
https://doi.org/10.14198/GeoAlicante2015.35
https://doi.org/10.1007/s10639-023-11924-0
https://doi.org/10.26754/ojs_clio/clio.2020465256
https://doi.org/10.1007/978-981-99-2687-9_10
https://doi.org/10.1007/978-981-99-2687-9_10
https://doi.org/10.1007/978-3-030-17783-6_8
https://doi.org/10.1007/978-3-030-17783-6_8
https://doi.org/10.1007/978-3-030-17783-6_8
https://doi.org/10.1080/15236803.2004.12001359
https://doi.org/10.1177/15257401060270030201
https://docta.ucm.es/entities/publication/4ae7397d-5a61-49ab-8da2-a1c68dbd572e
https://doi.org/10.3390/su122310062
https://doi.org/10.1016/j.sbspro.2013.09.214
https://doi.org/10.1023/B:EDPR.0000034022.16470.f3
https://www.webofscience.com/wos/alldb/full-record/PQDT:67177519
https://www.webofscience.com/wos/alldb/full-record/PQDT:67177519
https://www.webofscience.com/wos/alldb/full-record/PQDT:67177519
https://doi.org/10.1007/978-3-319-43614-2_8
https://doi.org/10.1177/1365480216659733
https://doi.org/10.1016/j.tate.2008.05.003
https://www.boe.es/eli/es/lo/2020/12/29/3
http://hdl.handle.net/11162/190936


REIDOCREA | ISSN: 2254-5883 | VOLUMEN 14. NÚMERO 16. PÁGINAS 233-248 248 
 

on the academic performance of primary school children. 
Humanities & Social Sciences Communications, 8(1), 122. 
https://doi.org/10.1057/s41599-021-00796-9  

Miettinen, R (2001). Artefact Mediation in Dewey and in Cultural-
Historical Activity Theory. Mind, Culture, and Activity, 8(4), 297-308. 

https://doi.org/10.1207/S15327884MCA0804_03  

Papoulia‐Tzelepi, P (1996). Collaborative, Formative Evaluation in 
Teaching Practice: A road to reflectivity. European Journal of 
Teacher Education, 19(3), 251-260. 
https://doi.org/10.1080/0261976960190303  

Pérez, RAR, & Sánchez, MG (2019). Service-learning as a 
methodology for teaching of local history and heritage. Historia y 
Espacio, 15(53), 191-219. https://doi.org/10.25100/hye.v15i53.8661  

Ribeiro, CPF (2013). O Trabalho de Grupo Cooperativo nas 
Disciplinas de História e de Geografia. [Doctoral dissertation. 
Universidade do Porto]. 

Robson, K, Plangger, K, ..., & Pitt, L (2016). Game on: Engaging 
customers and employees through gamification. Business Horizons, 
59(1), 29-36. https://doi.org/10.1016/j.bushor.2015.08.002  

Rodríguez-Medina, J, Gómez-Carrasco, CJ, Miralles-Martínez, P, & 
Aznar-Diaz, I (2020). An Evaluation of an Intervention Programme 
in Teacher Training for Geography and History: A Reliability and 
Validity Analysis. Sustainability, 12(8), 3124. 
https://doi.org/10.3390/su12083124  

Ruiz-Corbella, M (2022). Escuela y Primera Infancia: Aportaciones 

desde la Teoría de la Educación. Narcea Ediciones. 

Santiago, R, Díez, A, & Andía, LA (2017). Flipped Classroom: 33 
experiencias que ponen patas arriba el aprendizaje. Edutec, Revista 
Electrónica De Tecnología Educativa, (64), 111–113. 
https://doi.org/10.21556/edutec.2018.64.987  

Santiago, R, Diez, A, & Hincapié, A (2017). The flipped classroom: 
How to make the most of class time. Journal of Educational 
Technology Systems, 45(4), 485-509. 
https://doi.org/10.12795/pixelbit.92948  

Scarbrough, H, Bresnen, M, ..., & Swan, J (2004). The Processes of 
Project-based Learning: An Exploratory Study. Management 
Learning, 35(4), 491-506. 
https://doi.org/10.1177/1350507604048275  

Serrano, MC (2023). Gamification and the History of Art in 
Secondary Education: A Didactic Intervention. Education Sciences, 
13(4), 389. https://doi.org/10.3390/educsci13040389 

Slavin, RE (2014). Cooperative learning in elementary schools. 
Education 3-13, 43(1), 5–14. 
https://doi.org/10.1080/03004279.2015.963370  

Toda, AM, Klock, ACT, …, & Cristea, AI (2019). Analysing 
gamification elements in educational environments using an existing 
Gamification taxonomy. Smart Learning Environments, 6(1), 16. 
https://doi.org/10.1186/s40561-019-0106-1  

Vanolo, A (2018). Cities and the politics of gamification. Cities, 74, 
320-326. https://doi.org/10.1016/j.cities.2017.12.021  

Zangrando, V, Garcia Penalvo, FJ, & Seoane Pardo, AM (2010). 
Multicultural Interdisciplinary Handbook (MIH): Tools for Learning 
History and Geography in a Multicultural and ICT Perspective. In MD 
Lytras, PO DePablos, …, & D Horner (Eds), Technology Enhanced 
Learning: Quality of Teaching and Educational Reform. (vol. 73, pp. 
374-378). Springer-Verlag Berlin. https://doi.org/10.1007/978-3-
642-13166-0_53  

Zhu, G, Xu, G, Li, Y, & Chen, B (2020). Typology of OECD’s Global 
Educational Governance and Its Policy Effect. Comparative 
Education Review, 64(3), 525-542. https://doi.org/10.1086/709665 

 

https://doi.org/10.1057/s41599-021-00796-9
https://doi.org/10.1207/S15327884MCA0804_03
https://doi.org/10.1080/0261976960190303
https://doi.org/10.25100/hye.v15i53.8661
https://doi.org/10.1016/j.bushor.2015.08.002
https://doi.org/10.3390/su12083124
https://doi.org/10.21556/edutec.2018.64.987
https://doi.org/10.12795/pixelbit.92948
https://doi.org/10.1177/1350507604048275
https://doi.org/10.3390/educsci13040389
https://doi.org/10.1080/03004279.2015.963370
https://doi.org/10.1186/s40561-019-0106-1
https://doi.org/10.1016/j.cities.2017.12.021
https://doi.org/10.1007/978-3-642-13166-0_53
https://doi.org/10.1007/978-3-642-13166-0_53
https://doi.org/10.1086/709665

