CHILDREN'S LITERATURE AND NEW
MASCULINITIES: PROMOTING GENDER EQUALITY
IN THE FL CLASSROOM

MANUEL JESUS CARDOSO-PULIDO? Y LEOPOLDO MEDINA SANCHEZ?

This paper sheds light on some gender issues in literature in the language clas-
sroom with a special focus on equality. Schools’ resources that reflect on positive
males’ behaviour is very limited in young learners’ education and we ought to con-
sider that children’s attitudes are formed at very early stages. It is of paramount

1. INTRODUCTION

Children’s literature is known as the first step that young boys and girls make into
the world of reading for pleasure and literature. In the same way, reading supports

ner selves (Hunt, 1994). Likewise, literature can absorb, engage and empower both
children and adults. Moreover, it shapes our cultural identity and, at the same time,
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art of it, for example: ‘The Evil Queen’, ‘Aurora’, ‘Prince Charming’, ‘Peter Pan’ 149

The Wicked Witch of the West” are settled characters in our psyche, which not o

swyoke our childhood or its narratives, but also its myths and basic archetypes i
y yp Tunication strategies as stud,

m). with Vynonyms an ;

vertheless, children’s literature -including literature focused on learning and - athier words (p araphrase). yms and to express an idea
\g for pleasure- has not been considered a proper branch inside the polysystem
rature, being placed in an inferior status as the result of the social conception
at it means to be a child (Shavit, 1996). In this sense, children’s literature had

Soc‘iocultmal competence: |j
while contributing to develo
understanding the plural

terature mirrors traditional ang cultural aspects

p children’s intercultural
‘ compet
world in which they live in, et

still has- to bypass social, economic and cultural barriers, as it is catalogued as Regarding second Tast

- and ordinary. According to Ursula Le Guin (1575) -a mayor reference due to mework of Reference ( Cougualge acquisition, in addition, the Common European F
wuvres in which she mixes reality and fantasy, as in the book series The Wizard leamning as a means of : ncil of Eurqpe, 2018) highlights the renaruig cfl:l,ann Ta-
thsea-, the adult world is configured to degrade the power of imagination. well as the competences Drzmzlmcatlon between people from different e I;_-‘Juage
our context, taking into consideration the country of Spain, children'’s literatu- effectively. Literature is ?nneniigll-:: dsmd;r:ts have tg acquire in order to CUHlmunfja? :
a rooted patriarchal ideology, reinforced by a past totalitarian regime (Franco’s Nary communicative channel. 1n the CEFR (2018), chapter 4, as an extraordi-

orship). Hence, gender oppression emerged from masculine supremacy autho-
by the patriarchal structure which is still a burning issue in today’s society
i1, 2014). According to Pastor's metanarratives (ibid.), the occidental culture

ped by the predetermined patriarchal myths; ‘men’ (masculinity) and ‘women’ 2. MAIN OBJECTIVE
1inity). Therefore, in order to break the binary system out, new meanings are The_ main objective of this paper is t .
d to both concepts (Pastor, 2014). masculinities linked with 2T 0 provide a framework Concerning new

cewise, Pérez Valverde (2002) states that the use of literature in the classroom
ses students’ cognitive development, intellectual skills, as it amplifies emotio-
icabulary and promotes socialization. In the same way, Pastor (2014) emphasi-
e importance of teaching gender equality, as well as respect and diversity from
Childhood stages. Additionally, according to Kortenhaus & Demarest (1993) 3. STATE OF THE ART

h literature and storytelling we can instil values and positive social patterns. :
J rytelling According to Pérez Valyerde (2002)

terature system ought to suppress stereotypes (such as the binary idea of ‘good’ ; g childrer’s Ii
Vﬂ for exgmple) in order to r;reate future adults wi.th a sense of cosmovision, {Izrlia?;?tl;fs ﬁ?::pfiiiﬁgn- _Therefore, Iiteratlfiessgziﬁitu;foﬁgge:ﬁz; il;eysl’io_ne
justice, fairness and human rights (Pastor, 2014; Leiva, 2011). line with Butlers gendei C:}'\Uih%ut a heteronormative standard (Sciurba, 2 01;‘3 IEh
rthermore, literature’s role is highly important as the vehicle between school hEtEmsexuaHg; do not manjfr;, Itl Utlon'( 1990), we know that hetemnon;mme amlil
ng and language acquisition (including native languages and/or foreign lar}- with Britzman (1999) as she aS what is to be and act like a ‘man’ We also  trom
s). It could seem that the use of literature in the classroom might only contri- construction, and that Fotars ssumes tpat gender is a social, cultural and histcgc 1
0 the linguistic subcompetences so it is essential to stress the enrichment made Universal, This M sexuda!ll‘y is nethex natural, normal, unchangeable n a
» use of literature to the five competences (Canale & Swain, 1981): | context, should provide mpgio;brguis Ifettlecl In our occidental society and the schogllr
Linguistic competence: narratives and stories increase vocabulary, reinforce | CPW k 2018). In 2011, LGTBAQ teachers ?jvgglcéi a‘fﬂgﬁj this blasell state (Rolli & Lopez
grammatical structures and can serve as writing models. || O:th;ghted being stressed about may losing ?'-heierem];g l_lnsafe and one third of them
Sociolinguistic competence: literature diversity exemplifies multiple registfers | SCthcc;[:f:)lnszif (FLSER, 2{_)11)- Worryingly, a quartg? ti;iig;?;;;nne gultﬁto s.tuden?s
and language functions. Moreover, literature reflects different communicative this research nggrzg §I;ilst9§ndir i;ientity and/or sexuality (ihide?nJ uFuifthrrlrEheu
out of 10 stu ' Ore,

situations, and the proper language to be used in them (models of question- ; : et e dents experienced e e
answer, fOl’ example). the Tacaarmlh ool 3% 3 2 2 o guage) hecaus.g of thEir OBNAGT Grgvismamd s e o 'P y-
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In parallel, studies showed that the most frequent and invisible bullying (70%
the cases) is carried over ‘gender variant’ children, especially boys (GLSEN, 2014).
is type of bullying is frequently motivated over children who do not achieve a
teronormative behaviour or gender expressions (for example, boys play football
d girls do not) and/or sexual oxientation. Unfortunately, this bullying applies to
y children who do not achieve the quintessential expectation of what it means to
“male” or “female” and therefore are considered gueer even if they do not show
| ongoing pattern of behaviour (Naidoo, 2012; Sciurba, 2017). Moreover, Sciurba
jecifies that “boys are held to stricter expectations than girls regarding gender
ynformity and experience more intense backlash from their communities, including
\eir own families, if they deviate from ‘traditional’ patterns of masculinity” (Sciur-
a, 2017, p. 279). In addition, boys who do not identify with the stereotyped male
haracter in stories tend to feel more pressure as they do not feel like fitting in, we
gree then that children’s literature counts with limited opportunities of elaborating
healthy and an unbiased male identity (Pastor, 2015).

Foucault (1976), in his studies about sexuality, coinciding with the last feminist
vave, as defined by Julia Varela (2013), ‘ncludes Queer studies and criticizes cate-
jories never mentioned before such as sex, gender and sexuality. According to the
-ultural construction, being a ‘man’ implies not being a woman, not being ethnic,
ind not being homosexual (Segal, 1990). In line with this way of thinking, Judith
Butler stated that the sexual-affective categories are not natural but cultural hexi-

tage (Butler, 1990).

Considering the statements of Butler (1990, 2007) and the hypotheses on new
masculinities as well as Foucault's works, queer theory is of paramount importance:
as it allows to represent gender dichotomy in diverse ways outside the heteronormati-
ve and binary system. The word queer is an Anglo-Saxon term that may refer to both
female and male entities, thus, every gender expression is acceptable. So, it does not
only cover lesbian and gay people but also other expressions such as transsexuals,
transgender, bisexual, etc. (Cordoba, 2007). Also, the letter Q, short of queer, has
already been included in the acronym LGTBQ+, which means that every gender ex-
pression is included, appreciated, respected, cherished and valuable, even if you are
not gay, lesbian, transgender or bisexual. Besides, no one came out as heterosexual,
though the very same condition is assumed and evidenced in every environment

(Rolli & Lopez Curyk, 2018).

We, as educators, should provide students with tools and contents —and hernce,
literature- in order not to perpetuate the current economical, social and cultural or-
der that is cisgender, heterosexual and patriarchal system as it reproduces hierarchies
and gender disp arities. Moreover, studies affirm that this power structure undermines
other sexual-affective variants such as bisexuality, homosexuality and even excludes

1 tranenender neople (Rolli & Lopez Curyk, 2018). Then, we need ne¥
i B T, T Iy (U T ) ol
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Accordi .
i rti:gircclhsr:i E(;lrsisearihers, (t(l}ie majority of students from early childhood schools
ereotypes (Gooden & Gooden, 2001; Turner-B
[ ‘ , ; -Bowker, 1996
Zﬁzlf’;::ou;_ {)df the roles assigned to men and women (Weitzman et al., 1996) thzrrftzre
i ec ildren to learr'1 about‘ how other boys and girls behave and 1iv.e adventtri
GOOdenxggginces outside their immediate environment or comfort zone (Gooden &
’ bigge; 0 a,cforten}?a}us & Demarest, 1993). It appears that reading literature has
2 bigger I /p : on t' eir behaviours as well as long-lasting references rather than
ore) Addit?;n:usene;.&ue to {che personal inversion that reading requires (Pastor,
. y, children’s literature -and henc 1 ’
o . . ' ; : e, stories and characters- h
(Korli(e);ﬁ;izl goDler;[ﬁluenEelcgh;liren s perceptions about gender roles and social vali:
arest, 3). Also, according to Leland, Lewi i
rature can shed light on what children are feeling: HEVERD SRR LS

We wor i i ith 1

e wor é’yp%asticlid:blho areb struggling V\nth issues of racism, gender identification

Tioler t}{at yeiea’ abu e, ver al abuse, or .rehglous persecution may not have access t(;

ool that P e images of other kids who are in similar circumstances to their
er words, those students who are most vulnerable have the least chance of

reading books that could be helpful i i i iffi i
R SR, pful in dealing with difficult issues that are present in

NOde{);rllvaeze(ré (c):(f)léldre.n.s }1terature has prioritized the male heteronormative way of life
i, )‘cr1t1c‘12es that “to be appropriately male, you must be triumphantl ‘
animal-t [] in doing so, you will have to be punished for defying civilized vaSf
argu,e thaty;u vxn.H l{ive to take your punishments like a man” (2008, p. 6). We could
oys in literature are heroic leaders, brave and e
. : ( , adventurous, rescui i
?;Il(;l I;s&giaz:, ’ienggr:)% >to professional roles in which leadership skills are ;Ielgugiigcsl
al., . In the same way, although chi 's i

% . g gh children’s literature ha

male characters, there is not enough academic research about how to re;reaselzi

properly male characters in children’ i i
e en’s books, being a recent investigation matter

c —
exaltc;c()ip?;r?nndfli())s_ter hllghhght t}}at hegemonic masculinity refers to “the sociall
S grouc; s ailenfha realhme}lln (Cooper & Foster, 2008, p. 5). In this sense thz
ose who have a lack of ‘manhood’ di ic, soci
status and/or sexual orientati o ol ot e
on (Pastor, 2015; Connel, 2005; i
of that, all of the masculiniti , ’ R e e
that, ies are affected and marginali i
= : ‘ ginalised by the patriarch -
mal::}cé;lilg}sl;;igz;ll% the 1E]};)ung community (Pastor, 2015). Greer (2001;) argliesa 1tlizt
nd youth are elided as they present b i
ought y e €Y PIESCHLIDOYS @S ICOoT lete men, whi
ght to pursue ‘manly’ rituals as pre-requisites to finally become ap’complete ?’n};ﬁh

coxf;fhti%ilgiif po?t of view is misunderstood because we, as a society, have not
v, thlrno 11:n of. ggnder (Pastor, 2015), for example, girls achieve matu-
es (Bt gz] 007;11(9) ’Etllllelr lives, but 'boys must forgive their past to be reborn as
e :d 7). On the contrary, girls have a lot of literature and a variety of

o identify with (Pastor, 2015). Nevertheless, boys only have a quintesser?tial
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oys have limited opportunities 10 become themsel-
construction of masculinity (Wannamaker, 2008?.

nstructed by repeated actions insulg
thing innate and natural. For this
such as the way of be-
m highlights 2 binary

ildren are witnessing that .b
side the cultural hegemomc
\der, as it is argued by Butler {20&7), is co

i some
t framework that murrors the self as inm
\, it is used to classify people by certain characten?.tms,t
_:r for a female and/ora male. As a consequence, this syste

; very dissenting yoice.
y, outcasting every an or a man (Mishra, 2018). Before

ays of being a Wo : : _
deed, there are many way g Jles were diverse with no con

i ions and 1

:Jlism (19th century) gender express ' I5e ¥ g
ma;aetwe(en men and strength nox Women and passiveness (Indl?,‘f} htera;’;x;r e
ol ditions about androgyny and same-sex eroticism). However,

Iﬂiﬁé?&? baj;agrio impose certain roles and, _at the gnd of il;e c_exétut;g;;ftir:{:
men were reified, coinciding with the Victon.an period of the ?de o
Michra, 2018; Raisin, 2017). As men continued to work ou Sluk footbau,
:n (o::s ba:sed 01; toughness and male-bonding benl:ame popular, a eth Wen;
‘;zpthe risk of young boys being ” ferninised” by their mothers because they
1ding more time together (Raisin, 2017).

4. RESULTS

1. Criteria for selecting a book

Language teachers, for both, Early Childhood anc’f Primary stages,toyi%k;'z ttg ;1;3
ctureghooks and storytelling resources which are listed as the mps:t_on o
ysatile books, given their multiple uses during the leatmmg-acq;\nﬂ 11_[“:[1;:l e
; well as in the development of the four language gkills and the co

ympetence (Pérez Valverde, 2002).

i i iteri h teacher,
rial selection critena depends on eac gkl
iw—:}vE izeedsa of her/his students. Tn order to develop 2 good :.;enseI of ckrlzﬁiel, N(;rton
Norton (2010) collect syllabuses for each level of education. In p;en se{ectmg '
‘1993) highlights several questions that teachers have 10 consider W

yo0k, among them we catt find:

who values the sorio-educa-

e Isitagood story? ) ?
i ikely to happen:

e Are the story and the dialogue it . 1
¢ Does the rhythm of the story naturally flow? How do the main chazacters dea
with the central issue? Have the book developed secondary issues:

. 5Tp they have a deep personality as well as
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e When I read it aloud, do the dialogues sound natural?

e Does the book perpetuate stereotypes? Does it go beyond them and transgress
them?

s Ts the book showing diversity? Does it display people like they really are? Does
it contain proper pictures?

e Does the book develop plan and simple the story without oversimplification
of characters’ choices?

e Do the characters have the same skin tone? Are coloured people excluded or
bullied?
e Does it work gender equality without relying on any gender or sexual identity?

e Are the characters presented as individuals instead of representations of a
group?

4.2. Data analysis

Literature is considered an important pedagogical tool as it develops children’s
self gender identification and, simultaneously, it helps them discover colleagues’
gender expressions. The main objective of using inclusive literature in the classroom,
according to Enguix & Lopez (2014), is to overcome canonical and stereotyped books
in order to produce literature in which the young characters live a fairly and an equal
life. Historically, children's literature has been addressed from a patriarchal approach,
where hegemonic masculinity is overrepresented, contributing to gender discrimina-
tion and sexism throughout its narratives (Méndez, 2014).

Nonetheless, literature has multiple functions, such as the value and study of
poetic devices, reading for pleasure, developing language acquisition, providing posi-
tive roles and models... but most importantly, literature transmits different messages
in which every character and situation matter.

We are going to focus the analysis over the representation of new masculinities as
books considering boys” gender variant representation are almost non-existent, even
taboo, while the use of feminist books is widely extended among children along with
its benefits inside the literature system (Sciurba, 2017), which is, fortunately, wider
than before.

As we can elucidate, the use of the books will boost communicative competences,
as it is implicit in every reading activity. For this reason, we are only going to pay
attention to gender performances instead of foreign language acquisition as all the
material examined have the power to develop language skills.

After reading several articles, we are going to create a table in which we will

include the book and author(s), main topic, and an analysis of the book content
nnnnn e e 14 Aivareity nortraval:
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Book and authot(s) Theme/topic

colds tiene 2 papas, Les- Homoparental families;
Nicholls & Ramdn Go- | new masculinities; se-

ez. 2014. xual diversity

ula tiene 2 mamas, Les-

ia Newman. 1989 sexual diversity

I
7 vestido de mamd, Dani New masculinities
Jmpi & Rodrigo Moraes.

2011

Camila Caimén, Melina New
Montafo. 2011

The Boy with Pink Hair, Pe- New masculinities
rez Hilton. 2011

The family is presented as a perfect one
without any deep psychological fayer or deep
personality, tending to oversimplify male non-
heteronormative behaviour. The story does
not flow with a natural rhythm and neither the
dialogues are likely to happen.

The use of different families is well achieved
and show an accurate diversity without over-
simplification.

Homoparental families;

Male vearing codes are presented as the main
issue. A boy must deal with the rejection of his
family bacause he likes to wear dresses. The
stary does not perpetuate stereotypes becau-
se the main character goes beyond them as he
ikes playing football, presenting an uncom-

tead of representations of a group. Moreover,

masculinities;
transgender character
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Analysis of the male-diversity represen-
tation

mon preference in queer literature. This opens
plenty of questions about desires, traditions,
wearing codes, and gender constructions. The
characters are presented as individuals ins-

the story shows the personal growth of every
persona.

The book starts by rejecting and banishing Ri-
goberto as he identifies as Camnila. However,
Camila comes back from the exile because the
town needs to be saved, being her the heroine.
This kind of plot confuses the reader as the
story has not dealt with the bullying issue, the
town accepts Gamila because of her rescuing
actions and not for who she really is. We can-
not expect children 10 understand that by ma-
king a heroic action, society will accept you.

Although the story is presented as a male-va-
riant gender, the main character does a heroic
action to win the affection of his relatives. The
use of miracles as an inhibitor for changingd
others’ perceptions about you, represents a
wrong information and pattern of pehaviour f0
otk male children

Chi 1 A
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asC

Sass win a football match which makes his father
p_roud, so he has to succeed in a “quintessen-
t!al” masculine sport to win relatives’ affec-
tion. Also, an unclear message and pattern of
behaviour to gender variant-male chiidren,

The Story of Ferdinand, | New masculinities; new

Munro Leaf. 1936 femmininities Ferdinand is a bull who declines to fight, being

himself all the time. This character is relevant
as girls can also feel identify with Ferdinand's
story. In this story, the ones that flourish are
the other characters as Ferdinand loves and
accepts his own persona. In addition, time
and space are adequate, the book shows di-
versity as well as develops the central issue

and §econdary ones while the characters are
learning.

[ Am Jazz, Jessica Hertel & | New masculinities;

Jazz Jennings. 2014 transgender character Jazz is comfortable with her gender expres-

siQn and does not care ahout what others
think. The characters are presented as indivi-
duals instead of representations of a group.
Moreover, the story shows the personal
growth of every persona.

Table 1. A i i i
nalysis of the gender variant-male representation in children’s literature. Source: own elaboration

5. DISCUSSION AND CONCLUSIONS

theSé);:l]elof these stories tell controversial teachings. On the one hand, some enhance
housticeegircr;ril;cnof( Kres)]tpec}tl, toh;rance and social justice, contributing to children’s
ortenhaus & Demarest, 1993; P ; Lei

e , : Pastor, 2014; Leiva, 2011; Pé
o ;Ziffargﬁglzi) 24? the o;l'tl)erh hand, an amount of the narratives analysed perpe::liz
atterns of behaviour as well as the cul ic co ,

2 hal p . e cultural hegemonic constructi
eing a ‘man’ (as pointed out by Wannamaker, 2008; Connel, 2005; Sciurba 2011;))n

As . . .

e a:v?.v :Czrll ‘nit.me, part of stories in which homoparental families are represented

emkEE: “c;;thlir;i dos pf(ipas, a{e in line with the binary tradition as families an;

o conflict; a lot of harmony; ki ili i
hea1thy conf ny; working-families, responsibl d
parents. Then, it pictures uncommon families i ing t <ibl

e . on families instead of making them visib

contributes to flatten the story and characters. We can also obsSrve that sorfe,

155
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pink hair. These notions and percePtions abou’;
1der expressions do not support children’s educa_‘rion{ in healthy en}*{m‘:}r;rrilf\n;sdzr
f-expression, sending a wrong message to the child: ‘you need to ;9;1. % B
be accepted’ (Gooden & Gooden, 2001; Kortenhaus & Demarest, 1993;

z, 2018). . ‘ | -
Nonetheless, there are some stories that contribute to children’s human floun

na such as The story afPerdinand and I Am Jazz, between others. Up to tﬁiiﬂimjtﬁ
::Igemental changes of sexual-affective diversity am‘l gender rep‘resen o
ildren’s literature during the last few decades shed light on breaking pa
L
judi ions for all the genders.
\d prejudiced constructions . N o
Education is a pivotal tool for young boys and girls who _do mtbs_mte clinrzlgeinwi -
1d stereotyped society. In this sense, literature can provide un ;zs e
:lVe children wellbeing and self-acceptance (Eng}ux 1& L:fc;e;,s 2‘,5'11-_1-; resgmégs tha:[
it i i to equip class
ofore, it is of paramount importance : ; &
'i::rrease students’ holistic education and gender equality (Enguix & Lopez, 2014)

Throughout this paper we have reviewed narratives and liltlera';lirehﬁzitt :;201;;
1 ; i learning, as well as g
hildren's whole education and language : .
;i:;;;ns to bear in mind when selecting a suitable and an equ_a; stiﬁri (Ig;;t‘;r}[,hltigo?{;
i iom is, then, to provide stude
rton, 2010). The main conclusion is, .
'i: Ict;::sfni?c 2 world in which the words queer or other are not terms of aversion but

‘he civilized terms of acceptance.

in Camila Caimdn or The boy with
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El “Programa de Desarrollo Emocional a través del Arte” esta dirigido a nifios y ni-
fias de Educacién Infantil, y adaptado a los alumnos que presentan necesidades edu-
cativas especiales y/o algiin tipo de discapacidad. Esta estructurado en cinco sesiones
con el objetivo de promover el desarrollo de las cinco emociones basicas (alegria,
tristeza, enfado, calma y miedo) a través de la realizacién de actividades artisticas
y manipulativas que proporcionan a los nifios y nifias un medio para expresarse a
través del arte y la creatividad. Ademas, el programa incluye cuentos especificos para
cada emocién adaptados con pictogramas, e identifica cada una de las emociones
bésicas con un color determinado (alegria-amarillo, tristeza-azul, enfado-rojo, calma-
verde, miedo-negro). Este programa ha sido aplicado a seis nifios con Discapacidad
Intelectual demostrando su eficacia con el aprendizaje de las emociones bésicas y la
satisfaccién del alumnado con su participacion.

1. INTRODUCCION

Los seres humanos somos entidades complejas que nos relacionamos con nuestro
entorno a través de instrumentos cognitivos y emocionales, los cuales son importan-
tes para nosotros dado que nuestras decisiones y actuaciones dependen por igual de
nuestros pensamientos y sentimientos (Ruiz, 2004).

Sin embargo, durante muchos afios, las emociones no han sido consideradas como
una parte importante de la educacion, dandole prioridad a lo cognitivo.

A finales del siglo XX y principios del siglo XXI, se produjo una gran “Revolucién
emocional” con grandes exponentes como Gardner (2011), Goleman (1996) o Salovey
y Mayer (1997). Esta revolucién afecté a varias disciplinas como la psicologia o la
educacién, empezando a dar mayor importancia a las emociones de los nifios y nifias.

Cuando hablamos de emociones, podemos encontrar una gran variedad de defini-
clones, de las cuales destacamos dos que nos ayudardn a crear una definicién global
¥ mas completa.




