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Abstract

The development of European citizenship is a constant concem
perceived by different educational systems of the 25 countries in the
European Union. Not only as a way to unite and promote democratic
values, social inclusion and participation, but as an element of economic
growth and development. However, today's high unemployment rates ané
rising inequality, an aging population and the difficulty to face the new
challenges of globalization require redoubled efforts to be able to respond
in a coordinated manner with quality education. A key element intertwines
with the formal educational system believes it is the non-formal education
as a complement to these policies will develop common social valuss.
cohesion and combat exclusion agent.

Throughout this paper, we present a brief review of the relationships
and current state established between the formal and non-formal education.
along with its influence in the transmission of European values and
citizenship development. Also, we provide data relating to some of the
most recent and significant developments in the Third Sector in Sociz'
Action Research. That are working in many non-governmental and nos-
profit organizations (NGOs and NPOs) and related to non-formal
education, the differences between countries in respect, and =
development and emplovability.

Following the data analysed as a fundamental conclusion, we nesé
clear coordination between formal and non-formal education to achieve 28
the goals from a given in educational -training and level of development.

Keywords: citizenship education, non-formal education, skit
development, Third Sector.



Resumen

El desarrollo de la ciudadania europea es una preocupacion constante
percibida desde los distintos sistemas educativos de los 25 paises que
mtegran la Union Europea no solo como una manera de cohesionar y
favorecer los valores democraticos, de inclusion social y de participacion,
sino como un elemento de crecimiento economico y de desarrollo. Sin
embargo, hoy dia las tasas de paro elevado y el aumento de las
desigualdades, el envejecimiento de la poblacién y la dificultad para
afrontar los nuevos retos derivados de la globalizacion hacen necesario
redoblar los esfuerzos para ser capaces de responder de manera coordinada
con una educacién de calidad. Un elemento decisivo interrelacionado con
los sistemas educativo formales creemos que es la educacion no formal,
como agente complementario a estas politicas que desarrollan valores
sociales comunes, de cohesion y lucha contra la exclusion.

A lo largo de este documento, presentamos una breve revision del
estado actual y las interrelaciones que se establecen entre la educacion
formal y no formal, y su influencia sobre la transmision de los valores
europeos y el desarrollo de la ciudadania. Igualmente, aportamos los datos
referidos a algunas de las investigaciones mas recientes y significativas en
=l espacio del Tercer Sector de Accion Social en el que trabajan muchas de
las organizaciones no gubernamentales y no lucrativas (ONGS y ONL)
relacionadas con la educacién no formal, las diferencias entre paises al
respecto, y como factor de desarrollo y empleabilidad. A raiz de los datos
znalizados y como conclusion fundamental, vemos necesaria una clara
coordinacion entre agentes formales y no formales para alcanzar entre
todos los objetivos propuestos a nivel educativo —formativo y de desarrollo.

Palabras clave: educaciéon ciudadana, educaciéon no formal,
desarrollo de competencias, Tercer Sector.
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Education and European Citizenship

Since the signing of the Treaty of Rome in 1957, the Europeam
Economic Community, or better said the European Union has developed =
whole series of policies (Maastricht Treaty 1992, Treaty of Nice, 2001, the
Constitutional Treaty, and the Treaty 2004 Lisbon, 2007) with the aim of
promote social cohesion and economic development of all the countriss
that are members, as well as those new states are joining.

In the case of education, training and the youth, we can find
numerous general and specific directives and programs in favour of thess
policies on school education; higher education; mobility; e-learning ané
learning different languages or on-going training throughout life.

Without saying, the implementation and prioritization by e
different member states combined with resource allocation has not alwass
been the most appropriate. It was between 1985 and 1992 when educatios
began to be recognized, with the creation of various programs to promote
the European dynamics in schools, or groups for enhancing mobility =
transnational programs such as Erasmus (higher education), Petra, Lingua.
Force, Tempus or Comett (Pepin, 2007).

The development of the European citizenship identity is pas
cooperation between schools (Comenius Programme among others), and
continues throughout all the levels of education, reaching the levels of
Higher Education in Europe.

Translating to Karlsen (2002) cited by Agirdag, Huyst and Vam
Houtte (2012, p 202.): "The EU has spent millions of euros on education.
training and youth programs in an attempt to encourage young people &=
enter the European professional market and prepare them for their roles 2=
European citizens. "

As for the European framework in education, it today focuses on the
development of key abilities, the quality and equity of both individus
learning and the teachers who try to reduce educational disadvantage social
groups at risk both individually and in groups. At the same time, empowsrs
European citizens need to function in society, at a social, educational and
professional level (Web Europe, 2014) competitions.
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Within this brief introductory overview, the development of a
European mentality on the part of the citizens, although the various studies
conducted so far have yet to be implemented and reinforced by different
enterprises.

This way we can see, for example in the program "Europe for
Citizens" 2014-2020 approved by the European Commission with a budget
of 21 million euros and whose general objectives are:

° To contribute to a better understanding of the Union, their
history and diversity.

° Promoting European citizenship and improving conditions for
active participation in civic and democratic life in the Union (Web
Consulta Europa S.L., 2014).

The main points of research based on the education of European
identity of its citizens have been primarily referred to factors such as
gender, age or socioeconomic status (Shore and Black, 1994; Majone,
1998; Medrano and Gutierrez, 2001; Rise, 2005; Bruter, 2008; Agirdag,
Huyst and Van Houtte, 2012).

However, other factors such as religion, ethnicity or the educational
context have hardly ever been taken into account, showing, individual
variables, influential in developing this identity (Agirdag, Huyst and Van
Houtte, 2011).

The context is dependent on ethnic diversity and or the individual
characteristics of the members. These groups should be taken into account
when designing and carrying out the various activities such as teaching and
learning; in order to promote the development of the European stature in
the educational curricula of different countries.

Equally in these studies, the influence of the socioeconomic status
with the presence of a greater or lesser identification as European citizens
among children aged 10-14 is evident; i.e., children from families with high
social status identity feel more European than those from a lower
socioeconomic group (Fligstein, 2009 cited by Agirdag, Huyst and Van
Houtte, 2011, p. 209).
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But, what is the meaning of "European identity"? We can find
various theories for this purpose and each will enhance and or highligs
different aspects. However, we agree with the author that follows the
European identity is: "A set of values shared by all citizens of the Europea=
Union" (Patrutui, 2013, par. 3).

The European Commission's report "Orientation of Young Men and
Women to Citizenship and European Identity" (2007) presented in respect &
number of recommendations obtained by different research groups
Focusing on issues related to governance, citizenship and Europeas
dynamic integration; including education, training and new forms of
learning.

One of the most important conclusions to note in this regard was
complementary discovery by a researcher after an extensive literatur=s
review and researcher’s findings not excluding the differences betwess
given national identities and European identity (Ruiz, 2005, Europeas
Commission, 2007). (Ruiz, 2005; European Commission, 2007).

These recommendations, as well as many others, have continued =
develop until today, although there is still little research related to boi®
formal contexts as non-formal and citizenship education.

Besides all this, we want to present our vision for the acquisition f
key competencies and learning throughout life, enterprises developed by
different members of the Third Sector Social Action and to develop
educational and training activities from Non-Formal Education, that a==
wholly consistent with and complement both formal educational systems =
different countries as to programs and projects developed in Europe from
childhood, through youth and reaching adult education.

Key Competencies & Lifelong Learning

The development of education and citizen participation according &
authors such as Johnson and Morris (2010) is related to aspects such 2=
thinking and critical pedagogy. So over the last 20 years it has undergone =
series curricular reforms focused on democratic education, social justice.
linking multicultural national identity and supranational elements. Tha
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way in the future European citizens (children, youth, and adults.) will be
zble to participate actively in their daily life.

In this sense, the development of key competencies and lifelong
leaming play a crucial role, as states seek fo strengthen their
competitiveness in the global economy with a workforce that is creative,
shoughtful, innovative and independent.

The Council and the European Parliament in late 2006 made a
sumber of recommendations regarding the development of the key
competences throughout life, In order to respond to changes in society and
promote the acquisition of knowledge, abilities and skills necessary to
properly incorporate young people into the labour market, and to encourage
professional development and adaptation of those already in it. (European
Commission, 2007).

These sets of skills are equally important, as they contribute to
personal and community success, along with the creation of a knowledge
society (Gordon, Haldsz, Krawczyk, Leney, Michel, Pepper, &
Wisniewski, 2009). At the same time, constitute a set of learning tools that
promote problem solving; the ability to take risks, decision-making and
sffective-emotional development in a constructive way.

Either way, we want to emphasize here, that whichever produces a
more obvious impact on the development of citizenship and responsive to
ivic and social skills. According to the European Reference Framework
“r the learning of key competences throughout life, social and civic
competences are defined as:

Social and civic competences includes the personal, interpersonal
=nd intercultural competence and cover all forms of behavior that enables
~dividuals to participate in an effective and constructive way in social and
working life way. Particularly in the social diversity and resolution
conflicts when necessary. Civic competence allows individuals to fully
participate in civic life, based on knowledge of social and political concepts
and structures and a commitment to active and democratic participation
({EU, 2007, p.9).
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It aims to develop community participation in activities through the
decision-making, development of tolerance, empathy, negotiation or the
expression and understanding of different points of view. A notable
example in this regard related to the development of key skills and learning
and teaching and responsible global citizenship is made by HMIE (2010}
by the Scottish government to youth. To do this, and with the help of
teachers, conducted a set of good educational practices in order to develop
interdisciplinary experiences in different areas of the curriculum:

° Exchanges between schools.
e Projects networking between different educational centres.
° Creating blogs, forums, diverse educational material related to

international education.

° Learning 2nd languages.

This coincides with other authors as Kaya (2014) to say that lifelong
leaning has become the guiding principle for a generation of new
community education and training programs; in which "people are the main
asset of Europe." However, citing the same author is also presented as an
opportunity and not as a right, so those who cannot access these continuing
education programs will be relegated to the background.

Also from UNESCO (2014), in its report "Teaching and Learning:
Achieving quality for all", we were warned of the need for quality teachers
is recognized and in constant training, research, explore new ways of
responding to urgent educational needs in relation to the proposed agenda
for governments 20135.

Thus, we can see that the formal educational systems of different
countries in the European Union individually and in a coordinated fashion.
attempting to create a common educational framework that is useful to its
citizens. But ... does it always work? What can they do about it and how
will they influence other educators outside the regulated systems and
suppliers of a degree or certification to favour the development of an
exemplary citizenship and committed to the good of all?

Here is where the informal educators and the Third Sector Social
Action as elements of cohesion and development come into play.
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Non Formal Education and Third Sector Social Action: elements
of social cohesion and economic development

Non-formal education from a community partner view and the
relationship with formal educational systems could be defined by us as:

The attempt by man to respond to the sphere of education, to all
social demands and needs of the education system as a formal means and
fails to respond completely and integrate. Through non-formal education it
can be reconstructed and complements the knowledge offered by formal
means, in a meaningful and functional manner to the complexity of the
situations with which we are immersed. (Conde, 2013).

This definition tries to bring together the various authors, collected
by international organizations throughout history (Coombs et al, 1974;
Faure et al, 1983; Trilla, 1998, Pastor 2001; Torres, 2007). Unesco, in 2006
defined it as a factor of development of people, and tool so people who find
difficulties of various kinds to access education and training as well as
achieving acceptable levels of labour training that allow them live with
dignity (Unesco 2006 Office of Public Information Non-Formal
Education).

Terms such as non-formal education, informal, extracurricular ...
they are analysed investigated thoroughly and discarded until reaching
common definitions by all the scientific and educational population, the a
“=w of them reinforcing the idea of non-formal education as an ongoing
=rocess of learning throughout a lifetime.

Since 2000 until today, after a confusion about what to call non-
“ormal education has returned to the international stage. According to the
“World Bank (2001) over this period of time, have increased the number of
sountries preparing projects on non-formal basic education partly funding
s and other agencies. Primarily for developing countries and for a very
specific population (mainly children at primary school, youth groups at risk
o =xclusion and less educated adults).

In specific contexts, it is used as an alternative to primary schools,
1= development of basic life skills, specific programs for women, training
o working life, local community development etc. In other countries
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(mostly developing) is has created specific departments and official
organisations that coordinate and complement the formal education; this i
the case for example, Philippines and Botswana.

In Europe and in Spain, the reality is quite different. It is mainly and
widely focused on a range of labour training to leisure and free time
courses, along with working with specific groups. We can cite for example.
Baraibar, J. (2003) carried out a study on the construction of learning
processes in non-formal education.

The Community in seeks a real purpose and usefulness for society.
based on four fundamental pillars that seem to be paramount, according 1o
Dominguez, Lamata and Baraibar (2003, pp. 53-54):;

1. The relationship with community associations and the real needs
of

society.

2. Relationship between education and quality.

3. Relationship with public and private entities as potential allies and

partners.

4. Relationship with the official education system.

Trilla et al. (2003) we offer based upon reflection and analysis, an

eminently practical proposal for the different areas in which to conduet
educational activities in non-formal education:
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Figure 1: Functional motion of the various educational Areas of

Non-Formal Education
(own elaboration based upon Trilla et al, 2003.)

Hoppers, meanwhile, presents (2006, p.24) later classification

focused on 7 major types of ENE:
1.  Para-formal education.
2. Popular education.
3.  Personal development.

Professional and vocational training.
Literacy with skill development.
Supplementary NFE programs.
Early childhood care and education.
Most definitions developed by these authors agree systematic,
arganized and functional characteristics of non-formal education and its

S

spplication outside the formal framework of the educational systems of
gifferent countries. Equally, another feature of identity is the
~ontextualization and specification for specific groups and contexts of the
abjectives, content and methodology to be used.
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The methodologies used to answer a variety insufficiently developed
in formal areas such as those based on emotional intelligence, ecologics!
intelligence, empathy, learning through play, the techniques of behavioss
modification, shaping; as well as more traditional ones that we can find =
companies, schools, workplaces ... such as primary and secondars
education, discussion groups, work projects, etc..

For its part, funding and the costs generated by the non-forma!
education NGOs and Non-profit Organizations (NPOs), are mainly due
private contributions and grants from various official bodies of the Region.
At the same time, costs are lowered with the involvement of the differe=
volunteers and hiring the necessary professionals without compromising o=
quality theory and pedagogical effectiveness. Taking into account thess
defining features, and following authors; Martinez (2003) and Herrers
(2006), we can establish the following characteristics of Non Forma!
Education:

Table 1: Characteristics of Non-Formal Education
CI_‘IARACTERISTICS ‘OF NON-FORMAL EDUCATION

Does not have fundamental objectives or ability to
It takes place outside | provide titles, but learning contexts that
the formal framework | supplement and or complement the formal
educational systems.

Promotes learning from "conduct" such as social

relationships, teamwork and creativity, etc. in 2

relaxed and confident atmosphere.

Is multidisciplinary, using methods, resources, and

Uses a variety of ways to work in all areas and climates, not onf¥
methodologies that of education but also of psychology, medicine.

economics, ecology, etc...

Allows positive
climates for learning

Prioritise learning that can help improve the
Facilitates specific quality of life and social participation, avoid

learning pockets of exclusion, acquire professional skills.
enjoy leisure ...
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Prioritise purely practical learning in academics,
It is functional giving users the resources they need on a personal
or group level.

It is an intentional activity that requires a design
and organization of the different elements that it is
composed of, as well as an assessment of their
effectiveness and efficiency.

It is planned

Follow a defined functional and accurate in the
It is systematic design and implementation processes for their
actions.

There is a proper structuring between means,

Itis o ised :
g e R resources, and functions to fulfil goals.

Can change and adapt to different situations,
It is adaptable problems, contexts and individuals depending on
what is required.

Individuals and groups participate freely and may

It is volunt: :
T abandon it when they see fit.

Encourages and requires active participation of
users.

It is active

(own elaboration based upon Martinez, A. 2003; p.35-39 y Herrera,
AL 2006; p.18-22)

From 1998 paraphrasing Vazquez in the play "Informal Education",
s spoken of the importance of non-formal education and lifelong learning
‘mow Education during life) as a complement to the existing educational
swstem. Related to the social context, in which the individuals are inserted,
with direct link to the self-training and requires a rigorous analyéis based
o the real needs of users.

The difficulty and variety of designs in terms of activities to be
Zeveloped, and its difficulty to be formally evaluate in terms of efficiency
and performance, has caused many of these actions to be aimed at
obtaining a hardly measurable results in the long term.

However, bringing to the forefront a Colom (1998a, 1998b, 2005)
-=sponds to a set of variables of social engineering (effective, sectorial
olanning, referring to specific groups, and compensatory) looking to
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"improving the quality of life of citizens and deepening democratic values
"(p. 169, para.2).

For all this, we believe that NFE has a relevant role in the Europeas
Union and needs to be taken into account when eslablishing channels for
collaboration within the formal education system and specifically the
various structures involved and defined as third Sector. This has shown &
be for years as a generator of jobs and economic wealth in the differsst
European countries.

All the aspects mentioned in non-formal education can be developed
from business areas and profit (schools, institutions, etc...). Or in our case
we want to highlight those organizations that are included within and
referred to as Third Sector Social Action.

Following the International Classification of Non-Profit
Organizations (ICNPO), by Solomon and Sokolowski (2004) is organised
into 11 areas of activity that we see in the diagram below:

Figure 2: International Classification of Third Sector ICNPO
(Prepared by Conde, 2013 starting from Solomon and Sokolowski, 2004)
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In Spain, the term Third Sector used to identify currently to all those
organizations that throughout history have participated in actions based in
Charities. The social economy or the non-profit sector, as defined in the
Anglo-Saxon, in order to ensure that the help of the State or outside of it.
Some basic rights and values of citizenship are centred on democracy,
participation of the people, willingness to help, care for and the promotion
of groups for the disadvantaged (Conde, 2013).

This field, along with the public sector and the private sector is
configured into three sectors of the economy, making us realise that it is an
zsset increasingly both in gross domestic productivity and economic wealth
of the country, and in terms of employability (Pimentel, 2013).

Escobar (2010) refers to the organisations and their influence on
societies, defining them as follows:

Organisations (...) have a very strong impact on the societies in
which they are inserted (...) manage to affect the social dynamics but also
are affected by it. (...) Form small social systems within larger social
systems. (...) authors such as Amitia and Etzioni (1961 and 1964) see the
organisations as the only medium through which ends are achieved as
Zesired peace, prosperity and social justice (p.124).

The different organisations which belong to the Third Sector are
characterised as being complementary government actions. Social peace,
the idea of mutual support and assistance are present in their intentions.
According to the most commonly accepted orthodoxy Anheier and
Salamon (1997), these types of organisations that are part of Third Sector
are characterised by:

_Are formally organized.

_Are private.

_Are non-profit sharing between owners and managers.

_Are independent.

_Have significant degree of voluntary participation.

The idea of active citizenship began to emerge from the handful of
critical social movements. While the growth of legislation related to social
organisations, the development of the welfare state reform, or to
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decentralise social and health services. It has favoured the provision of
social services increasingly proportion by the organisations in the Third
Sector.

However, following the crisis suffered so far in Spain and the rest of
Europe, we are facing a dismantling and privatization in many of the
achievements achieved so far (German, J., 2013) due to inappropriate
policies focused on deficit reduction, and profitability of public funds and
private donors Through the reduction in funds for social policy and
development cooperation, a the braking of dependency laws and in many
cases are not applied due to lack of public resources. In turn effecting and
causing privatization of health service, attention to marginalized groups etc.
This has all diminished because of reductions in budgetary allocations of
the various NGOs, associations, foundations, etc.

This is why the Third Sector Social Action, despite their difficulties
to be finalized, defined or studied, takes on a remarkable relevance:
(Olabuénaga Ruiz, J. 1, 2006). Their flexibility to adapt to different
situations, their creativity in providing solutions, and its proximity to the
different groups, make them a consultative agent and action necessary for
economic growth and wealth of countries and a prerequisite for a skilled
workforce and responsible citizenship.

For guidance, we provide data in economic terms, employability ané
volunteering (Salamon and Anheier, 1994, 2004). As of 2004, the third
sector generated 1.3 trillion worldwide; 45'S million employing full time
staff including volunteers and religious organisations.

The 2020, for example (European Commission, n.d.) seeks @
develop a growth of smart, sustainable and inclusive economy through =
series of goals that the representatives of the Third Sector have a lot of
responsibility.
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Graphic 1: Total income of the Third Sector in § millions
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Graphic 2: Facts employability Third Sector.
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As we can see in the graphs and the map below, the importance of the this
sector to the economy and employability of European is significant; eves
among the volunteer workforce generated to respond to the different socio-
educational and community projects by the NGOs and NPOs.

Graphic 3: Full-Time Volunteers of the Third Sector.
—— - = N

- o
1 235.599
«

e

(Prepared by Conde, 2012 starting from Salamon, L. y Anheier, H-
1999; 2004)

CONCLUSIONS: THE EDUCATIONAL-TRAINING
PROJECTS FOR CITIZENS FROM NO FORMAL EDUCATION

After this brief survey conducted, in which we wanted to show the
possible relationships between the development of community educationa!
policies from formal systems focus on European citizenship education:
non-formal education; Third Sector and Social Action, we conclude this
paper contributes to our conclusions.

According to various documents and information obtained contrasted
to the Third Sector Social Action, and based on employability ané
economic importance of this sector, we believe that non-formal education
developed in NGOs and NPOs is a necessary complement to the
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=ational policies based on the development of an engaged educated and
~lled society.

From non-formal education, and through various initiatives, projects,
wenivities or workshops may be supplemented and developed values such as
ial justice, critical thinking, multiculturalism, interfaith wealth or
tive equality between men and women, through an eclectic and
ical methodology.

According to the "Citizenship Education in Europe" (2012)
~lished by Eurydice Report "Education for Democratic Citizenship has
-orporated all European educational system at all stages. Meanwhile, the
mzn rights content are present in the curricula of more than 20 European
miries. "

The level of Spain, unfortunately we actually have a setback scoring
»m the educational system and relegating it to a point of dubious
omplishment.

That is why we find in the complaint made by more than 60 NGOs,
sish and European platforms working on the development of global
~wz=nship-oriented values. These can be found in numerous online media
~== such as the Network of Educators, Educators for global citizenship
(http://www.ciudadaniaglobal.org/) or Intermén Oxfam, amongst

(http://www.oxfamintermon.org/es/sala-de-prensa/nota-de-

—nsa espana-debe-formar-en-ciudadania-democratica-derechos-humanos-

However, we continue to count on the unselfish, collaborative and
ing of a good number of organizations focusing on this common
2 As a guide, we list a few of these organisations that can be found
=ting in the case of Spanish, at a European level:

. Fundacion Cives.
. Amnistia Internacional.
. Intermon Oxfam.

. Confederacion Espafiola de Asociaciones de Padres y Madres
Emnos (CEAPA).
» Fundacion Cultura de Paz.
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Internacional.

Pedagdgica.

°

L ]
Derechos

®

L ]

L ]
(IEPALA).

®

®

Asociacion Pro Derechos Humanos de Espaiia (APDHE 1
Proyecto Atlantida.

Educacién y Cultura Democraticas.

Movimiento Contra la Intolerancia (MCTI).

Liga Espafiola de la Educacion y la Cultura Popular.
Movimiento por la Paz (MPDL).

Federacion de Mujeres Progresistas.

Coordinadora de ONG para el Desarrollo.

Periédico Escuela.

Seminario Galego de Educacién para la Paz.

Hegoa -Instituto de Estudios sobre Desarrollo y Coo:

Confederacion Estatal de Movimientos de Renow

Educacion Sin Fronteras.

Plataforma Ciudadana contra la Islamofobia.
Instituto de la Victima de Odio.
Discriminacion e Intolerancia.

Institut de Drets Humans de Catalunya.
Seccion de Educacion del Ateneo de Madrid.
Fundacion IPADE

Federacion de Asociaciones de Defensa y Promocién de

Humanos —Espafia.
Asociacién para las Naciones Unidas en Espafia (ANUE).
Asociacion para la Defensa de la Libertad Religiosa (ADLRL.
Comisién Espafiola de Ayuda al Refugiado (CEAR).
Instituto de Estudios Politicos para América Latina y A

Justicia y Paz.
Liga Espaiiola Pro Derechos Humanos.

Paz y Cooperacion.
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° Mundubat.
o UNESCO Etxea.

° Plataforma de Mujeres Artistas contra la Violencia de Género.

° Coordinadora Estatal de Asociaciones Solidarias con el
Sahara)

° Red Europea Contra los Crimenes de Odio.

° Citizens for Europe (incluye a 197 organizaciones europeas).

e Foro Civico Europeo (incluye a mas de 100 organizaciones de
27 paises).
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Education is the process which continues from birth to death. So like
humans, it keeps going on improvement and it is evolved in each century.
In order to meet humans requirements, it needs adapt its system to current
changes. Moreover, the changes in political, economic and social systems
affect the content of educational curriculum, methodology and systems.
The European Union and globalizm ideas are rapidly spreading nowadays.
This spread causes to change the skills and qualifications which individuals
should have. Nowadays the process of Europenization gives more
importance to develop entrepreneurship and creativity skills. This book will
be a guide for readers to understand European framework for citizenship
and to entrepreneurship and creativity.
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