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1. INTRODUCTION

English is, no doubt, the lingua franca in todaytld. Apart from the fact that it is
very rewarding to learn a second language, therealsove may be enough to give
such importance to English in Spanish schools. dstrof them, children start learning
English at the age of three being this subject adagpy until they are eighteen
(provided that they do not quit their studies bejfor

One of the main problems arises, however, whemigiibout oral skills since most
students do not get a good command of them. Amaagyrother reasons, it could be
because we do not teach enough conversationa skithaybe because of a lack of
proper input. According to Hyong-Ju (2003), “whérsomes to language input, both
teachers and students in a non-English-speakinigoemvent have no opportunity of
being exposed to real language in natural settifigis. lack of exposure to authentic
language results in, first of all, difficulties getting authentic materials”. Therefore, for
most students the classroom becomes the only plaeee they really have the

opportunity to listen and speak English.

It is essential to be aware of the fact that autbéanguage as input is needed in order
to achieve the wished competence. Unfortunatelgast textbooks such authentic or
natural language is not present (see section 3V2&)still expect students to reproduce
the “right grammatical utterance” following a detened grammatical rule. That may
be the reason why the language we find in thegeiite “superficial” and this is

something we cannot consider to be people’s dajatolanguage.

Teaching oral skills in a foreign language is aalorssue, and there are many aspects to
deal with in order to acquire a good conversatigmaficiency. In this respect, | am

going to support the idea of using film dialoguesaanore natural model of

conversation than textbook dialogues. | will usettieories of spoken discourse
analysis, focusing on speech acts as essentiarfavteded to be communicatively
appropriate. In order to fulfil this purpose, teahare essential since they have to be
updated with discourse theories and have a goodnema of them. This way, we can
give students the opportunity to get more in towgh natural conversation

independently of their social or economic statusimAface-to-face communication,



they will also notice the importance of seeingphgsical reactions and facial
expressions of the participants in order to exptiessiselves and understand others

while the conversation takes place.

Though there are several works about the useroéfih the classroom (Baddock, 1996;
Tschirner, 2001; King, 2002; Moreno Jaén and PBesanta, 2009; Rodriguez Martin,
2010), this study will focus on a more interactivay to develop students’ oral skills
using speech acts as a starting and essential Boihapart from speech acts, | will also
apply other aspects of conversational exchangdsastheir structure, strategies and
non-verbal features in the resulting activitiesnes the ultimate goal of this work is
presenting a sound and well informed set of teacmaterials aimed at improving
students’ conversational competence, making the ofdke advantages that new
technologies offer for foreign language teachinthatmoment (in particular in relation

to DVD films and online learning).

To this end, this work sets as follows: in sec@oh will focus on the nature of the
conversational competence, with a special emplogisspeech acts and all the devices
needed to achieve conversational skills succegstullsection 3, | will review the
different approaches to teaching speaking to @ffeanalysis of two textbooks. After
that, | will concentrate on the use of films in tlassroom and its major characteristics.
In section 4, | will take into consideration thentext in which | will work and the
methodology, criteria and procedures followed idenrto design, later on, the digital
materials | propose in this study. In section #uill describe the legal framework, the
school, and the students | am aiming to. Sectioksafd 4.3. will cover the objectives
and contents of the B2 language level. From sedtidnto section 4.5.4. | will explain
the process and the criteria used in order to s#ledwo films suggesteduno(2007)
andDeath at a funera(2007), and the two software programmes usedsmdesome

of the activities. Finally, our teaching proposad.(the digital materials designed) is

provided in the CD-Rom accompanying this work.



2. CONVERSATIONAL COMPETENCE. ITS NATURE

First of all, | have to explain what conversatian Despite being something not very
easy to explain in a few lines, | will try to giaa insight of what conversation is in this
context. The Oxford English Dictionary defines cersation as the “manner of
conducting oneself in the world or in society; babar, mode or course of life” or the

“interchange of thoughts and words; familiar disseuor talk”. | have chosen these
definitions because they both show the importaridéerelation among individuals in

order to make conversation possible.

As Hughes (1996: 6klaims, “writing shares many characteristics withmauntain:
permanent, clearly delineated and readily availédmenspection”. For speech, “rather
than a physically unchanging mountain, the morer@ppate metaphor is that of the
ocean: mutable, shifting and difficult to captumnedadefine”. We cannot teach our
students a foreign language as a compulsory activity can only learn through books,
but as a reality they have to search (and theyficat) somewhere else. Textbooks
mostly show language (even oral discourse) as $ongetvritten and static, following a
unique set of rules and patterns. The view showextbooks seems to be quite wrong
in the sense that speech is a constantly changingighly determined by phonetic and
sociocultural factors, whose great variety of atgedialects, and its different degrees
of formality, for example, cannot be taught unlggs offered in the right context and
through the right medium (which in any case wilvédo be oral). Otherwise, we are
depriving our students of the opportunity of deypahg the foreign language as they do
with their mother tongue. As Bruner (1978) saicerghg to our first language, when
acquiring a second one we must learn “how to makeirdentions known to others,
how to communicate what we have in our conscioussngkat we want done on our

behalf, how we wish to relate to others, and whdhese or other words is possible”.

When talking about language learning, Carter ancCafthy (1995:141)support the
idea that the teaching of speaking skills “showdblased upon the grammar of spoken

language, and not on grammars which mainly refhgitten norms”.



Although, as Ruhlemann (2006: 385) argues, contiersés “the major situationally

defined variety of the spoken language”, we havenake a difference between both
concepts. The fact that a person speaks English well does not mean that they
converse equally well. Hyong-Ju (2003) noted in kiady that second language
learners of English who are equipped with a gooohkedge of syntax, phonology and
a large vocabulary often fail as “conversationalighough they “speak” reasonably

correct and even fluent English.

Conversation is a basic human need which must kela®ed in a social context. If
there is no social factor in it, conversation does make sense. The main reason for
this is that society marks the type of contextituwasion in which conversation happens

and has to adapt to.

In order to analyze the different factors that @cieuconversation, such as who the
speakers are or when and where they are holding ¢beversation, we also have to
take into account those factors which are extem#he conversation itself. Biber et al.
(1999: 1041-1051) listed the main external factdrsonversation:

. conversation takes place in the spoken medium;
. it takes place in shared context;

. it avoids elaboration or specification of meaning;
. it is interactive;

. it is expressive of politeness, emotion, and atétu
. it takes place in real time;

. it has a restricted and repetitive repertoire;

. it employs a vernacular range of expression;

. it lacks functional explanation.

Ruhlemann (2007: 35) also analyzes five factorsciwtare typical in conversational

exchanges:



- Shared contextthe setting in which conversation typically takpkace is
characterized by a wealth of context that is shéretsveen the participants” (person,

place and time deixis).

- Co-construction:focus on informal conversation, which is mainlyated to
guestion tags, backchannels and co-constructedanttes, and turn-taking and

adjacency.

- Real-time processings the factor that determines the conversatiortahson,

the “pressures of planning and processing in thktime”.

- Discourse management phenomediacourse markers to indicate the intention

that the conversation is having. It helps to mar@ge/ersation since it is spontaneous.

- Relation management phenomeitanakes reference to the relation among the
participants (participant-relation) and “how to atel to what they are saying

(proposition-relation)”. He refers to the use ofrsinames, endearments and
familiarizers, and the use of introductotlyis and historic present as a means of

involving audiences in conversational narrative30(2 181 — 189).

Next, | will explain the components of conversati@peech acts, structure, and

strategies.

2.1. SPEECH ACTS

Speech acts have to do with the functions and efsesguages: all the acts we perform
through speaking, all the things we do when we lspea all the social intentions for

which we use language. The approach of Speechh&aotry deals with the analysis of

language functions and it is based on the work o$tl (1962) and Searle (1969).

Their main focus is to show how language servesnconicative acts between the

speaker and the listener. This theory states fiech acts can be locutionary (just the
speech act), illocutionary (the performance of sg@ysomething) and perlocutionary

(the effect that the speech causes), and direet {th itself: “close thevindow”) or

indirect (by performing another speech act: “itdd® meaning “close the window”).



When we talk about speech acts we have to disshgoetween the linguistic formula
and the social relationship (Schmidt and Richat@80). In other words, a verb is not
the same as a speech act since the last one depertie context or negotiation of
meaning. In order to know if the negotiation (onegotiation) of meaning is successful,
speakers need to know that their message has keeived and understood by the
listener. Also, hearers need to demonstrate tlegt tlave received and understood the
message. To understand a verb does not mean thasténer understands the speech
act since it is subject to different conditiongy(esincerity). For instance, the utterance
“I'm thirsty” can be interpreted as an act to imfor(“I want you to know that I'm
thirsty”) or as an act to request (“Bring me a Hf)n This is not as simple for our

students as we may think because just one formpadgrm many different acts.
According to Searle (1976), speech acts can bsifitxsas follows:
- Representativegell people how things are (claim, say, reporseas..).

- Directives: when the speaker wants the hearer to do sometreqgests,

commands, and directives).

- Commisives:to commit the speaker to do something (promised an

threats).

- Expressives:to express feelings and attitudes about statesffairs

(apologise, thank, welcome, regret, deplore...).

- Declarations:an act of doing something rather that an act pihga(*You

are out” says the referee to the football player).

We must not forget that gestures can function aedp acts as well, when offering or
asking, for instance. This normally happens in pre simplify matters (Gullberg,
20006:

[ ]? —Yes please.

In the example above, the brackets represent gaikiznhand holding an imaginary cup

to the mouth and raising eyebrows. That'VW8ould you like a coffee/tea?This is just



one example of the multiple gestures that we makeryday conscious or
unconsciously and have the same effect on the heare

As Schmidt and Richards (1980) state, speech aetdifferent cross culturally in their
distribution, function and frequency of occurrenas,well as the use and meaning of
gestures. That is why learners need to acquire ratergtanding of the rules and
conditions which govern the performance of the speacts in the two languages
concerned, in addition to the surface featuresuogliage such as syntax, phonology and
vocabulary (White, 1993: 201). They also need tm$omainly on differences between
both languages. We must take into account thatrder to understand a linguistic form,
we need to relate it to the participants, roles aattings that take part in the act
(McCarthy, 1991: 18).

But when applying this theory to the analyses afvessation, a number of problems
may arise: “[speech acts] are usually defined im$eof speaker intentions and beliefs,
whereas the nature of conversations depends dsucialinteraction between speaker
and hearer” (Richards and Schmidt, 1983: 126). ihe complexity of conversation,

thus, we need to provide students with all resaupmessible for them to observe and
understand how speech acts function in naturalan@ds. And this is our main aim.

2.2. STRUCTURE AND STRATEGIES

Focusing on conversation itself, there exist maegtures and strategies which
characterise all exchanges and must be taken aumuat when teaching conversation
in the L2 classroom. Providing students with thesategies will contribute to their

conversation to be successful.

In terms of structure, an exchange consists okewifft kinds of moves (also called

turns) and each move has a function. In its masitdarms, we can distinguish:
- Initiating/opening movéthe first speaker).
- Responding mouyghe person responding with words or actions).

- Feedback/follow up moy@ many cases though not always)

10



Therefore, in the following list adapted frofnframework of features and strategies of
conversation (Pérez Basanta and Rodriguez Martin, 2007) we foah what is

interesting in terms of conversational structure:

1) Openings they usually start with greeting adjacency paltscan also be a

question, an offer, a request...
2) Closings Normally introduced by leave-taking adjacencyrpai
3) Turn-taking devices
a) Taking the turn

- Starting up: a hesitant start using filled pauses)(verbal fillers (ell, |
mean, you know)and/or items such asbviously, actuallya clean start

using introductory devices (suchwasll).

- Taking over: subsequent turns may be connecteadh byptake’ ffeah, oh,
well, yes, npor a link @nd, but, cos, ovhich is often triggered off by an

‘appealer’ in the previous speaker’s tuyo know.

- Interrupting: ‘alerts’ ley, listej and ‘metacomments’ Can | say
something about this?, Could | stop you there?metjust.). can serve as

interruptors.

b) Holding the turn filled pauses and/or verbal fillers, strategigall
placed silent pauses, repetition and/or new staetg the speaker to

play for time.
c) Yielding the turn:

- Prompting: some discourse acts prompt the othdy parespond, acting

as turn-yielders, e.g. apology, greeting, offeegjion, request.

- Appealing: turn-final ‘appealers’ serve as an esipkignal to the listener
that some kind of feedback would be appropriateeyToccur in separate
tone units with a rising tone, e.g. question tagisright, OK, you know,

you see.
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- Giving up: the speaker realises that s/he has ne neosay or that s/he

thinks it is time the listener said something.

4) Adjacency pairs: Among others, we can find:

Greeting — greeting: e.glello — Hello

Congratulation — thanks: e.Gongratulations on the baby — Thank you

very much.
- Apology — acceptance: elgn sorry — It's okay.
- Inform — acknowledge: e.yly name is Peter — Okay.

- Leave-taking — leave-taking: e Bye — Bye

Question — answer: e.g§ou alright?- Yes, I'm fine
As for strategies, we must pay attention to thifahg ones:
1) Hedges: e.gsort of kind of
2) Discourse markers: e.gk, now, so, well, actually, in fact, of coursgeanyway
3) Downtoners: e.gust, please
4) Fillers or thinking devices: e.gou knowyou see
5) Pauses:
- Filled pauses: e.@r, erm um
- Silent pauses.
6) Disfluencies:
- Speaker edited

- Hesitations (comprising repetition of segments,lagfs, single and
multiple words): e.gUh sh ... shall | go ..., | think we must we must try

and ...

12



- Self-corrections: e.g¢eah | definily definitely can

- Further-detailing, specifications: eghe was thinking Lizzie was thinking

of coming but ....

- Change of plan: e.dNo but actually you weren’t supposed to you were

advised not to drink ...
- Non-speaker edited
- Incomplete items: e.@-hat is hilar hilarious.
- Errors: e.gl didn’t see too many evidence.

7) Topic-shifts: Usually marked by discourse markexg.(anyway: e.g. Thank
you very much for coming. Anyway, would you likeffee before the meeting?

Following Pérez Basanta and Rodriguez Martin (2008 knowledge of turn-taking
rules and strategies will facilitate students’ ieip¢s to converse in English, so that their
fluency and native like competence improve. In @ogdtion it is essential for L2
students to be aware of these rules because, asddohnd Arthur (1987: 9-10) state,
they are not “automatically transferred to a foneignguage”. Together with adjacency
pairs, it is important to look at discourse markarspoken language because they mark
the rhythm of the conversation, and hesitationpaarses occurring while conversing.
They are essential to know when, how and for homg lave have to talk. As these
authors claim (1987: 51), “students need to be avedrwhat native speakers do in
conversation if they are themselves to achieve emational competence in the target

language”.

Once | have explained all these features, | amgtinfocus on the importance of

teaching conversation and what we have to takeaotount in order to do it properly.

13



3. TEACHING L2 CONVERSATION

Without reciprocity there is no conversation. Tlere, it is useless to present our
students with language just from the side of tlaeher. Even if the teacher has a great
command of the second language or even if thisuagg is his/her native one, it is
essential to find the way of creating environment&/hich conversation (and therefore
interaction) is possible. Neither it is good to sétidents speak in pairs if they are not
aware of the techniques or tools they need toruseder to thank, express regret, order,
etc. When this happens in the classroom, studenially “translate” from their mother
tongue not taking into consideration the way inahhivhat they are saying is conveyed
in the target language or up to what degree thaydcathat. We must let them see that
conversation is essential for efficient communmatand that in the end this is the main
purpose of every language (either a mother tong@esecond language, and regardless

of whether we use it for pleasure, for businessaé@demic purposes...).

“Conversation is not just saying something grameoadliyy correct, it is a social activity
and has a multitude of internal and social rulédder, 20089). Generally speaking,
students are good conversationalists in their mdtmgue, so if we want them to create
and reproduce a good output in the second langtieste they need to be exposed to a
kind of input which is both authentic and motivatinrhe input must be authentic so
that the output can be as authentic as possibleAtoine same time, if it is motivating,

it will be easier for teachers to keep student®rdgion and interest above all.

People constantly find themselves in situationsvinich they need to use speech acts
(such as asking for information or apologizing).tie classroom, we have to present
the most common speech acts to students so thgtddwe understand better the

pragmatic aspects of language. This way, they anfagniliar with them and they

become able, in a short period of time, to anatiizespeech acts they feel most useful.
Also, using speech acts as basic elements to tzavrersation, we can carefully select
materials and, therefore, organize the contentsaoh session and every activity. Later
on, | will suggest films as an appropriate choiag feaching speech acts and

conversation.
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3.1. APPROACHES TO TEACHING SPEAKING

At the moment, there are not any approaches thitegconversation that | am aware
of. For that reason, | am going to focus on thedhdifferent approaches to teaching
speaking, being these ones the closest to coni@rsdndirect Approach, Direct

Approach and Awareness Raising Appraach

3.1.1. INDIRECT APPROACH

This inductiveapproach supports the idea that languages candgo@ed unconsciously
just by exposing students to comprehensible inputl @iving them as many
opportunities as possible to practise their ordisskn the Indirect Approach, learners
practise the elements of speaking through thetrgpaation in different communicative
activities. It states that explicit focus on formnot important since children learning
their first language do not receive this expliastruction, and they become competent

conversationalists all the same.

In the classroom, the Indirect Approach tends t@ gitudents many opportunities for
face-to-face interaction among them, using language& means to an end. That is,
attention is paid to comprehensible input and ojypities to interact rather than to

focus on explicit rules and strategies of the ooahponent. Some of the methodologies
that have evolved from this approach are CommureEéianguage Teaching and Task-

based Language Teaching.

Richards (1994) criticised this approach becaudailg when referring to other areas
such as accuracy or sociolinguistic appropriacyrdaer to be competent when speaking.
Speakers can produce utterances quickly but theyair appropriate or accurate, and
these last two things are essential for being ssfecewhen communicating. Also, it

has been criticised because the L2 learning prasesst the same as the L1 process,

and thus learners of foreign languages do need sapieit teaching.
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3.1.2. DIRECT APPROACH

The Direct Approach states that speaking shoulthbght explicitly. Teachers should
make learners aware of the nature, systems andrp&tbf language through very
specific input. This way, students know how to ube more abundant set of
expressions in spoken discourse. It tries to imenkarners in the language in the same
way as when they learnt their first one, but teaglspeaking skills explicitly based on
the assumption that learners need to be awareeoéldments of speaking in order to

control, in a conscious way, their use of language.

Focusing on conversation, students would be exgetde participate in speaking
activities trying to reproduce all the aspects leditt daily life in sets as similar as
possible to real contexts. Here, attention is paidstudents to use better learning
strategies.

But this deductive approach also fails (Richards, 1994) since the mummeental
processing capacity has limitations in environmemi®re stress arises, for example.
Hence, speaking errors are more frequent and sppatdmpetence decreases as

learners tend to become too self-conscious whenaating in spoken environments.

3.1.3. AWARENESS RAISING APPROACH

Nolasco and Arthur (1987) say that the most impartding in order to develop

conversation is that students need to be consabusow native speakers achieve
conversational competence in the target langualge. i¥ the reason why it is essential
to provide students with direct instructions foe thetter observation of the different

aspects of language.

Eslami-Rasekh (2005: 200) states that “through emess-raising activities, students
acquire information about pragmatic aspects ofuagg”. That is, working with speech
acts, we can make them see what they can transier their first language to their
second language, which strategies are used foreeifsppurpose in each language,
what is considered an offence (and its degree)rdowp to the situation in different

languages, and how the participants relate in eaathExposing students to this aspect

16



of language, we are providing them with the aneftitools they need in order to
develop their autonomous observation, their abibtgstablish and test out hypotheses
in relation to the way language works and theitical thinking, making them aware of

the language they have to use (and how they hawsetd) in different contexts.

Kasper (1997, quoted in Eslami-Rasek, 2005:201pestg two kinds of activities:

activities aimed at raising students’ pragmatic r@wass, and activities offering
opportunities for communicative practice. Hughe80, quoted in Rodriguez Martin
2010: 250) insists on how we have to make studaware of the main features of
spoken language with activities based on the roddace-to-face interactions. For this
reason, the activities that this work will offerlmtake this fact into account so that we
can build up a closer and more conscious relatetwéen the learner and its target
language. This way, as students’ level of awaremessases, they will be given little

by little fewer hints being their language, as sute more spontaneous.

3.2. STATE OF THE ART IN TEXTBOOKS

In this section, we are going to discuss whethesgmt-day textbooks are good models
for teaching conversation. Authors such as McCagahg O’Keeffe (2004) insist that
dialogues for classroom use are not appropriategimost of them are scripted and they
are normally based on two-part question-answeresgggs. They continue saying that
classroom dialogues fail to give an approximater@eggh of everyday language.
Furthermore, students have a passive role. This tieege dialogues do not prepare
students for future interactions, and it is hereesghteachers should help students more

since they have few opportunities to participate.

| have chosen two textbooks to exemplify McCarthy &’Keeffe’s opinion, focusing
on how natural or authentic dialogues are. If watwaaterials to be useful, they need
to be true and show what informal natural conveseas like, giving examples of the
different dimensions in which we converse in oullydéfe. If we include authentic
dialogues as a usual material in the classroomijllitbe easier for both students and

teachers to work together analysing all the factortake into account when having a
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conversation. This is our premise and what we wexjoect to find in good classroom

materials.

The two textbooks chosen belong to the second gegmost-compulsory secondary
education, where students have English as a sdaogdage as a compulsory subject:
Steps to Succeg®Vetz, 2005) and'ake Note(Hastings, 2005). The first one will be
referred from now on as A, and the second one dh8.section to analyse in A and B
is called “Listening and Speaking”.

The principal sub-sections (types of activitiesivnich the main section “Listening and
Speaking” is divided are the following ones:

1) Complete the dialogue with the correct forms of weebs/expressions. Then

listen and check your answers. Practise the dialogu
2) Invent a new dialogue and practise your new diatogu
3) Listen to the dialogue and answer the questions.

4) Pairwork/ Groupwork. Choose a situation: intervieligcussion.

18



Example:

Unit 6. LIFESTYLES. Stepsto Success (Wetz, 2005: 63)

Speaking

Discussing a problem

1 ) complete the dialogue with
the correct forms of the verbs. Then
listen and check your answers.

A Angie, listen, | Justdon't know what
1 (do) about these exams.

B | know, they're a real pain, but
you've got to stop (2) ...... (worry),
Lee. Just relax!

A |can'l. I'm fed up with them now.
I'm so tired of (3] ...... (study). | can't
even sleep properly.

B Haveyouthought of (4) ...... (do) yoga?

A Yoga?You're joking, aren't you?

B Mo, I'm not. | know it's hard (8) ......
(relax), but | want you {6) ......
(promise} that you'll try.

A DK 1'm luchy really that I've got

: such good friends,
B It's OK. That's what friends are for,

In activities like the previous one, students ase asked to pay attention to the whole
speech but to the missing words. In A, these arengand they just have to write the
right form. So, we can say that, in order to fill this exercise, it is not necessary to
listen to the tape since students can use thewlange about grammar to make a guess
of what the right tense may be. Therefore, it mak@sense to include this activity in

the speaking section.

19



Unit 7. COMMUNICATION. Take Note (Hastings, 2005: 73)

L

(@)

3 'F Useful language. Complete the expressions
below. Listen again to check.

1. a) ... Is Toni. Is Lisa...?
b) She's not ... right now
c) I'll call back ... . Do you know she'll
be ...7
d) No, sorry, I've
e) OK, thanks
f) You're ... .

Here, this exercise could be very good to teach dhtrecture of a telephone
conversation, but the gaps that students havd to &ire not made to work the structure
of the conversation but rather vocabulary and/@mgnar. It is also interesting to
mention that the structure of this kind of convamais not explained in any of the

previous sections.

Later, in this section, it sayBractise the dialoguelf we intend students to practise a
real dialogue, here we can see how this is notilplessince the presented dialogue has
already been listened to several times and it gsteslents no opportunity to be
spontaneous. In fact, we could not even considemtlas actors who perform their
script. They are allowed to read a text but in raywhey are likely to interact or behave
as if they were communicating in their mother tomgtihere are no facial expressions,
no gestures, no authenticity in their words. H@@aking is more exploited for listening
comprehension rather than for producing output afwithermore, there is no

information gap or any real purpose for communarati

Activities in sub-section 2rfvent a new dialogue and Practise your new dia@®dure
focused on the creation of a dialogue. Again, tiowg are asking students to create a
dialogue, this is not authentic because they aneggo pay more attention to the form
than to the interaction itself. Also, though we arehe listening and speaking section,

we are asking students to work with the writterglzage and not with the spoken one.
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And this last thing seems to be quite contradicgince students are being trained to
write when/while they listen, when in conversatiwa reply speaking and not reading

what we have written.

Example:

Unit 6. LIFESTYLES. Stepsto Success (Wetz, 2005: 63)

3 Invent a new dialogue.

Two of your friends have had a big
argument and one of them is telling you
about it. You are trying to calm him / her.

Phrase book

Emphasis: so, such, even, just
| just don't know ...

They're such (a) ... (+ noun)

I'm [ He [ She / It's so....

(+ adjective)

I'm even ...

| can't even...

As reference to discuss a problem, they have aersation between two people in
which speaker 2 suggests speaker 1 to practise gogaein order to relax in the exam
period, but they might not focus explicitly on thpeech act itself since they may tend
to reproduce the same structure as before by siagdyng new words. The activity

does not finish here. Just below the statementetisea box calledPhrase book” in

which students are given some fixed structureséoimi their dialogue:

Again, there is no room for spontaneity here sitieey are expected to attach these
expressions to their speech and they are not spémifthe speech act they are working.
Apart from that, we can see how obviously atteni®focused on grammar and form

instead of meaning.
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In sub-section 3, in B we can find activities taak for very general information. This
way, we are encouraging students to ignore mangcéspf conversation and try to get

only what they are asked.

Example:

Unit 7. COMMUNICATION. Take Note (Hastings, 2005: 73)

LY

@ Listen to the calls again, and answer the questions.
a) Calls 1 and 2

1. Who's calling? Why are they calling?
2. What's the problem? What do they do?

Considering the kind of activity students are reegito do, this kind of recorded CDs
seem to be created to improve general listeningpcehension and pronunciation, not
to develop students’ awareness of patterns andirésatof specific communicative
events or discourse types (in this case, conversatif we limit our students to get this
minimum of information, they are not likely to make effort to get involved in the
conversation. We, as teachers, should promotentheersion of students, together with
us, in the conversation and make them see it dsadevand be aware of the speech act
in particular, rather than an asking-answeringvégti especially when the questions of
the statement can be applied to any kind of comers, discourse, etc.

Another problem with this type of listening actieg may be that they are not attractive
at all for students. They might see them as a ctsoputask from which they have to
get something very specific and that, sometimedifiigult for them since they may not
be able to pick any clues which help them to getdhpected information. If they do
not get what they are asked for, they might feelythave failed, but the truth is that
they are not given any opportunities to ask agdioua something they have not
understood, to make a gesture so that the speakesee their message has not reached
the hearer properly, etc. Repetition is importariiew there is a need to clarify

something, but here it seems to work as a strategyhow the use of the phrase
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depending on the rule(s) that the unit deals with.mentioned before, being in the
appropriate context can help students to see @sstor to hear noises that would
facilitate their task and would make it more ingtieg for them. Also, they feel more
successful for having the chance of communicating more natural way, where they
can get the information being helped by their owdyblanguage. But students cannot
get access to all this information with audio bessathey do not watch. Anyway, the
activity is not focused to make students awareeafures of conversation but simply for
listening comprehension. Apart from that, listenisgot presented here as a basis for a

future output but just as a comprehension activity.

Finally, the last sub-section, devoted to pairwank groupwork, has many

limitations for students too.

Example:

Unit 7. COMMUNICATION. Take Note (Hastings, 2005: 73)

4 Pairwork. Choose one of these situations and
practice a telephone conversation with your
partner. Use the language in exercise 3 above.

* You call a friend to invite him/her out, but
he/she makes an excuse and turns down your
invitation.

* You call a friend to invite him/her out, and you
agree what to do and where to meet.

* You call someone about a second-hand
motorbike you saw advertised in the paper.

* You call your parents to tell them you're not
going to be home on time.

Students can choose among four different situatmsthey are given a context and a
purpose to speak, but they are asked again tohestamguage they have seen in the
exercise above, starting, in this way, their dialogvith these restrictions. Anyway, the
main problem here seems to be that they have neivexl any previous instruction on

the structure of telephone conversations and tla@g Imot had enough activities to pay
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attention to this aspect in order to produce a mspentaneous conversation by

themselves.

All this leads us to the conclusion that, althowgh are aware that we need authentic
input, the reality we still have in the classroomes not meet this need. Nowadays,
there is still a lack of rich input, which is suging given the vast amount of materials
and resources that today’s teachers have at tieposhl. Both books analysed here
focus on talk from a more transactional point adwi though it is true that dialogues
make an attempt to approach genuine talk. Exchaaigequite short and their structure
is quite simple and predictable. This means thasehexamples are still far from the

interactional talk that textbooks should encourage.

3.3. USING FILMS IN THE L2 CLASSROOM

A study by Moreno Jaén and Pérez Basanta (200@plehow films use a wide range
of strategies and devices that serve as a good impustudents in order to teach
conversation in the L2 classroom. The benefits ¥DB they consider in their study

are:

a) Controllable by the learnefand for the learner): Learners can select featofea

particular film, “read” communicative situationsdareflect on relevant features. It is
possible to compare different scenes, moving backfarward as many times as they
need as if it was a written text. Also, it allows to create many different activities that

can be focused on the features we are more inderest

b) Authenticity Films can be replicas of real-life people and-héa situations, and
utilize real-life language. Students receive infotn many different speakers of the

language they are to learn.

c) Films provide semiotic modalitiegestures, facial expressions...) making students

aware of the way language interacts with other sigtems.

d) Sociolinguistic and pragmatic level of languagfgey show sociocultural elements of

language and the subtleties of register.
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e) Promoting real vocabulary acquisitioshowing and learning words in context is a
vital factor for learnability. They can also notiespects of pronunciation, grammar,

phraseology or different levels of meaning. Thisdkof interaction avoids fossilization.

f) Motivation, interest and confidenc®VDs are an attractive tool that has a great
potential for motivating students, avoiding or reihg in this way anxiety since we can

create a more relaxed and interesting atmosphere.

After explaining all these benefits, we are goiaddcus on the nature of film language

and context and culture as basic remarkable aspefibss.

3.3.1. THE NATURE OF FILM LANGUAGE

If we pay attention to textbooks, the spoken lagguthey use is based on rules of
written language, often forgetting that spoken lsage has its own features (e.g.
spontaneity). As Moreno Jaén and Pérez Basant®(28Y) state, textbooks present
“artificial scripted dialogues based on someonefgitions about what people are likely
to say or in most cases drawn from written langliagistening activities offered in
these books are premeditated too and furthermbeg, asually lack all those external
factors that make conversation natural (i.e. no&tudents need to learn language as it
is used by native speakers for real purposes,iréttha language ‘invented’ by linguists
and textbook writers’ (Baddock, 1996: 20).

A plausible alternative is using films in the classn. Many people have criticised the
use of films as a way to teach a language duesttadk of authenticity. One of the
criteria they use to support this idea is the that film language is not as spontaneous
as natural language can be. Scripts are writtebet@poken, so it is a premeditated
activity: scriptwriters plan every word, every gest every movement, every set, etc.
Apart from that, we can also add that actors siteulleir interactions, relations, and
events. So, as Taylor argues (2006: 1), we colitdataout a specific kind of language
which differs from authentic conversatidiimese(film language). He also states that in
the case of film drama conversations, we are dgalinth a deliberately non-

spontaneous and non-authentic form of spoken disepand its lack of genuineness is
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immediately observable except when in the hand®on$ummate professionals. It is not
the same a professional film that a school plagane ads in the TV played out by
footballers, models, etc. (2004: 77).

However, there is a relation between film languaeé real conversation which leads us
to support the use of film language as authentiddaching conversation. In this vein,
as well as authors against the use of films indlassroom as a method for teaching
conversation, there are many others who suppont dlughenticity. King (2002: 510),
for instance, claims that films show “colloquial ghish in real life contexts rather than
artificial situations and they expose students twwide range of native speakers, each
with their own slang, reduced speech, stress, #&&cand dialects”. We can say that,
despite its limitation, it is true that film langye is closer to natural conversation than
the dialogues we find in textbooks. Gregory andr@g(1978) say about film language
that it is “written to be spoken as if not writterXctors behave as if they were part of
that “reality”, as if they were in the shown coriteXhey also bring their own tricks

modifying the original scene or adding something 8o that the scene looks more real.

Anyhow, we must not confuse the concepts “natusaltl “authentic”. Here, we are
supporting the use of films as authentic materialsapproach natural conversation,
acknowledging the differences with spontaneous heniic” conversation, but still
extremely useful to bring a “slice of real life” the classroom (Lonergan, 1984, quoted

in Moreno Jaén and Pérez Basanta, 2009: 290).

Film language is very varied and, in general, nicklean authentic conversation.
Therefore, there exist some differences betweereth&o languages. According to
Rodriguez Martin (2010), who conducted a study @ng the language in a corpus of
movies with that used in the conversation sectiothe British National Corpus, some

of the main differences are:

- Speech acts or functions of language seem to be mignificant in

movies with a high frequency of the wqrkkase.

- Phonological reduction (the use of contractionshe Tirequency of
negative and verb contractionssn’t, haven't) and “conversational

contractions” §onna, gotta)s higher in face-to-face conversations.
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- Grammatical reductiorfain’t) is more used in face-to-face conversation

than in movies.

- Deixis. The wordhereis more used in films while the wottere has a

higher frequency in face-to-face conversations.

- Discourse management. Discourse markers sucangway, then, well
present a higher frequency in the face-to-face emations corpus, while
the discourse markekayis overused in movies.

- The use of interjectionsal), oh) seems to be more significant in the face-

to-face conversations corpus.

- The items yes yeah and mm are more frequent in face-to-face
conversations. They can be included in backchangelis manifestations

of the co-constructive nature of conversation.

However, in spite of these differences, and perhlagsks to them, the appropriate use
of films in the classroom may be very advantagesiose they give students a wide
exposition to language, and we can both promote ctheversational skills of our
students and make them aware of the cultural badkgk of language and

communication. Furthermore, we can show studets th
- Standard English is not the only variety, but thare are several ones.

- As Riuhlemann says, this way we can shift “the ersighim EFL from a
monolithic view of language to a register-sensitiveew which
acknowledges the fundamental functional diversify language use”
(2008: 672).

- The grammatical rules that Standard English follams quite different

from those of conversational grammar.

DVDs also may help students “to gain broad acaessal communication both visually
and auditory” (Tschirner, 2001: 305). With the imparation of DVDs we are not using

monomodal materials anymore. As Moreno Jaén andzHF&asanta state (2009: 288),
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conversation is multimodal and therefore it carb®taught with monomodal materials.

This is the aspect we now turn our attention to.

3.3.2. CONTEXT AND CULTURE

“Spoken discourse is context dependent, unplartrexasient, oral/aural and dynamic as
well as a locus of change, interpersonal, informiagtorical and primary” (Hughes,
2002, quoted in Rodriguez Martin, 2010: 245-24@arks to it, speakers are going to
share a lot of information which is not always écipl and therefore, makes
conversation more difficult to understand. Becaofs#, interlocutors take for granted
many aspects, especially cultural ones, which doneed to be explained every time
they have a conversation. As Goodwin and Dura®®2] quoted in McConachy, 2009:
116) support, “no linguistic utterance can be dedly understood without referring to

the social and communicative context in which iswéered”.
In order to analyse a context, we have to pay tteno the following variables:
- Field: subject matter, purpose, topic of conversation.

- Tenor: relationship between the participants (relativatust, power,
distance...). A woman can be both a dentist to heemaand a mother to
her child.

- Mode:the medium through which communication is achievtedould be
auditory (discourses, music, noise...) orisual that is, involving

paralinguistics or colours, pictures, etc.

Focusing on the foreign language classroom, weedpntagree with Lopez Sako (2010:
268) when he states that “the aim would be to btimg students’ attention to the
importance of the contextualization cues that aabewst for the correct use and
interpretation of the whole interaction and of indual turns of talk that shape the
ongoing event”. We share this author’s opinion hattDVD film clips are “a useful

instrument to raise EFL learners’ awareness ofctirgextual features” (Lopez Sako,
2010: 270). Teachers used to think (and many ahtkgll do) that just concentrating
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on output and fluency, conversational competencedcbe achieved. Lately, we have
seen some studies which show that authentic inputeeded as a basic factor for
conversational competence, but we do not find en@xgposure of students to authentic
materials or contexts. Films, if well manipulateffer us contextualised learning since
they are multimodal materials that “expose learte@uthentic learning environments
so that they can interpret the pragmatic and sérnv@triables of the social context”
(Moreno Jaén and Pérez Basanta, 2009: 284). The wmexpose students to a context
or cultural set, the better they will understandnt, in consequence, they will develop
a better comprehension every time they face a geatien, reducing as well the risk of
transferring their native rules to their secondjlaage in a inappropriate way.

Taking all this into account, we can check how nregns created as a whole unit
(Taylor, 2004: 72). Multimodality also “allows us see how the verbal element is
integrated with the other semiotic resources ang tiow those other resources can at
times compensate for the verbal” (Taylor: Ibid).atis, we must also stress non-verbal
factors when learning a language. Unconsciouslygestts will look for visual clues
when watching a movie that can help them to undedstetter what is going on.
Something as simple as the location of the paditip or the way they move will make
them more involved in the situation. Also, the wayvhich characters dress may give
students a clue of the characters’ social classcan, background, taste, lifestyle,
etc., affecting the way they speak and the kindarfversation they have. Therefore, a
multimodal approach can help students to be awanew important contextual factors
are to create meaning and to understand differeemite. The following chart shows
some of the patterns that paralinguistics and revbat language offer in order to build

up meaning:
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VISUAL MODE ELEMENTS PATTERNS

Paralinguistics Gestures, postures, facial expressis, eye-

contact, gaze, proxemics, etc.

Non-verbal information Colour, background/foreground, images, layout

and spacing.

Figure 1 Elements of the visual mode in conversati®alvo Maturana, Cet at 2010).

If we focus on gestures, for example, learners’'tigas repertoire is part of their

communicative competence and essential for itsldpueent. Gestures are a rich input
in order to make us comprehend and communicaterbdthey help to “expand our

understanding of L2 acquisition, both as a prodund as a process” (Gullberg, 2006:
104). This is another reason why films are excellent nete because they include
gestures to the speech and it is easier for stsdenvisualize and memorize them
(Gullberg, Ibid).

Another advantage that films bring into the classnas cultural knowledge. This last
aspect is not less important since socio-cultuspkeats of language are essential, and
without the social factor, conversation would net jpossible. Furthermore, students
need to feel they are part of the world of natipeakers and feel, at the same time, they
connect properly in this world or at least thatythmderstand it. In opposition to the
way in which textbooks offer culture to studentbn$ integrate it within conversation,
becoming an essential aspect for the better uradelsig of communicatiorCultural
background‘enables us to perform important skills like resing situations around
us and responding to them appropriately” (Baddd®®6: 10). Using films, we can fill
the empty gap that language students have congettmeway in which people live and
behave in the foreign language. They can noticesitihdarities and differences that the
target language has in comparison to their nathee dogether with language, they will
use this cultural knowledge, their communicativélsktheir familiarity with films and
other techniques to understand a conversation. i¢/alkinfluenced by the atmosphere
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in many different ways, so films are a window to lgeyond school, home, class,

country, and our own language.

As Baddock (1996) sayfiim’s realismis one the strongest attractions to students. For
him, this is the best way to show language in liéalsituations (people, the way they
live, the things they do and say...). We must bacalitwvhen watching a film and get

the most of it.

Also, we can apply a moral aspect to teaching oeiftlirough films. The acceptance of
diversity is a keystone when learning any languade. one really understands a
language until their mind is open to the culturel @dme people of the new language.
Tolerance, thus, must be considered as importaaingsother linguistic, phonetic, or
grammatical aspect of language, especially whemidi@ purpose of communication is

the exchange of thoughts in society.
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4. MATERIAL DESIGN

Next, | am going to explain the different aspectgave taken into account in order to
design the activities | will suggest later on instlwork for the Official School of
Languagesteaching context, objectives, contents, methodolkmyy procedure.

4.1. TEACHING CONTEXT

4.1.1. LEGAL FRAMEWORK

The main contents and objectives the activitiegshe work cover are based on the
following decrees:

- The basic competences and objectives studentstbaeach in the Royal
Decree 1629/2006, December 29, based on the Organiof Education
(LOE) 2/2006, May 3.

- The Decree 239/2007, September 4, and the guideiimethe Order
October 18, 2007 approved by the Regional Goverhwfedindalusia.

4.1.2. SCHOOL

The Official Schools of Languages are funded ingtihs under the direction of the
Consejeria de Educacion de la Junta de Andalacid they belong to the system of
non-obligatory language education. Here, in Gran#iiia School shares the building
with the Secondary Education Schéohncisco Ayalalocated in a central area of the
northern part of the city. At the moment, the Q#icSchool of Languages in Granada
offers courses in Arabic, English, French, Germad Spanish for foreigners. Thanks
to the Plurilingualism Promotion Plan, the OfficBthools of Languages have become
key language training centres, offering contactdes, semi-contact lessons and online
courses. The course levels offered in this Schaotlasigned according to the Common
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European Framework of Reference for Languages (GEBRD therefore they are
structured into three different levels:

- Basic Level(divided into two courses): Basic 1 and Basic 2Zjich
correspond with CEFR Level A2,

- Intermediate Levetorresponding to CEFR Level B1.

- Advanced Levedivided into two courses): Advanced 1 and Advanh2e
corresponding to CEFR Level B2.

Furthermore, apart from regular courses, the Schlsol offers courses called CAL for
teachers involved in the Bilingual Schools Proplacough the Plurilinguism Promotion

Plan. The School has also been a very active gaatitin the following projects:
- The Virtual Library.
- Experimental PEL (European Language Portfolio).
- Organization of the course “Teaching Spanish asrai§n Language”.

- Programme outline of the curriculum of the Offickdhools of Languages

in Andalusia.
- Programme outline of the Arabic curriculum in Setary Education.
- Welcoming Erasmus students.

The Official School of Languages in Granada has @ifferent departments in order to
provide a quality and comprehensive educationststitdents:

- Complementary and Extracurricular Activities Depsent.
- Equality and Coeducation Department.

- Training, Evaluation and Innovation Department.

- Quality Control Department.

- Resource Department.
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As for the main aspects which influence the Offi@ahools of Languages, they are

summarised as follows:

Students usually expect to receive practical tngnin order to develop their

communicative competence.

The Official Schools of Languages aim at teachargliages to students not included in
the obligatory education system. This means thay tAre framed in the field of
continuing education where aspects such as stestegid self-learningaitonomy are

crucial.

The School motivates students and offers Officiatti@ications in concert with the
Council of Europe and, consequently, they must ¢oenpractical use, precision, and

reputation.

- The Official Schools of Languages are framed in Blarilingualism
Promotion Plan of Andalusia and, therefore, theost$h must provide
students with plurilingual and pluricultural skilland practices. The
schools must give students the urge to use Engishorder to
communicate in a context as realistic as possiliies has to be done in a
way so that it encourages the students to becomscmus that English
language is a true and powerful instrument which b&lp them to

discover and make their own vision of the world.

As for material resources, we have to emphasize ttie establishment is an ICT
Centre, so teachers can use laptops, smart boadipmjectors in classroom for
pedagogic purposes. The classrooms are arrangbddaitble desks in order to foster
team work. Any resources or materials the studeratg need (CDs, books, computers,
Internet, etc.) are available both in the librang @ahe classroom.

4.1.3. STUDENTS

The main characteristic of the students of thed@fiSchool of Languages in Granada

is that they belong to different age groups. In shene classroom, we can easily find
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students from sixteen years old to students inr tfegties and fifties. However, the

average age we will find in the CAL courses is ctatgly different to the rest of groups
and levels. In men, the average is around 50 yelmtsonwards and they have a
university degree, whereas the average in womaeulledrin this course is between 25
and 45 years old and they also have a universityege The main reason why they
decide to enrol in this Official School of Languages the establishment of the
Plurilingualism Promotion Plan in the centres whtrey teach. Also, some of them
emphasize that it helps their intellectual enrichtn@hey are all ICTs users and they
can spend some time of language study outsideléissroom. Though they have other
obligations, ICTs are the best way to combine tingth their study time.

Since this Official School of Languages belongght® system of non-obligatory
language education, students who apply to thisddre generally motivated on their
own. So, their behaviour in class is generally fpasiand there is an active and good
participation in class. The exception we can firatehis, again, in students in CAL
courses since they are required by their schoabbtain the B1 level. Furthermore, due
to the fact that this school is a funded institataf theConsejeria de Educacién de la
Junta de Andaluciafees are very low. Normally, any person willirgg gtudy in this
centre should have some economic obstacles. Hoyenest students have a middle or
upper socioeconomic status and so it is their callfevel. The main reason of this may
be that people with a low socioeconomic and culltstatus are not encouraged by their

social environment to study foreign languages.

4.2. OBJECTIVES

First of all, in order to set the objectives we wemachieve, we have to establish the
level we are dealing with. The proposed level fbese activities would be the
Advanced one that corresponds to the level B2.h&sRoyal Decree 1629/2006 states,

people with this level will have to:

Use language with some confidence and flexibility different situations, both standard and
specific, so that they can understand and produgkeamd written texts which are linguistically

complex, with a wide lexical repertoire, and abgemeral, current or specialised issues.
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Since my proposal is uniquely focused on oral skillwill describe now the general
capacities and abilities established in the RoyatrBe 1629/2006 that students must

achieve regarding these skills:

- Listening comprehensiorto understand texts which are well organised
and linguistically complex about abstract and dpedsues, in standard
language and at a normal rate even though the tc@amtext is not the

most appropriate.

- Spoken expression and interactiaa produce texts which are clear, well
organised and understandable by the hearer, dealithgseveral issues,
and giving pros and cons. Speakers must be abparticipate in long
conversations in noisy contexts, being fluent aatural when speaking

even though they make occasional mistakes.

| have also taken into account those objectivab®English Department in the Official

School of Languages of Granada, related to ordiksKihey are detailed below:

- To improve students’ oral skills by encouragingticgration in class and
the elaboration of glossaries divided into diffdareamantic fields and by
designing new and motivating oral activities in pemtion with the
language assistants of the school.

- To promote students’ participation in extracurrasuctivities.

- To encourage the use of ICTs, e.g. power pointgotesions, teachers’

blogs and wikis.

- To increase material in the virtual library avai@abor downloading.

4.3. CONTENTS

Together with the objectives, both the Royal Dec&29/2006 (BOE) and the Decree
239/2007 (BOJA) explain the general basic conteaexied to reach the advanced level.
All these contents must be integrated becauseahsituations they will be activated
simultaneously. The main ones are:

36



- Notional contents:entities, properties (quantity, quality, etc.),atens

(time, place, etc.).

- Sociocultural contents:daily life (festivities, timetables, etc.), living
conditions (housing, work, etc.), personal relatlups (social structure
and the relationships of its members), values,etgliand attitudes
(institutions, art, sense of humour, etc.), bodylaage (gestures, visual
contact, etc.), social conventions (conventions &alobos related to

behaviour), ritual behaviour (celebrations, tramfis, etc.).

- Communicative competencelinguistic competences (vocabulary,
grammar, phonetics), sociolinguistic competencerésttypes, register,
politeness, dialects, accents), pragmatic competen¢speech
acts/functions: representatives, directives, convess expressive,

declarations), discursive contents (textual cohmend cohesion).
In the proposed activities, we will deal mainly fwit

- Communicative competenceragmatic competence (expressive speech

acts) and sociolinguistic competence (registeramuents);

- Sociocultural contentsbody language, ritual behaviour (funerals), daily
life, and personal relationships (family and r&aships).

As we said at the beginning of this section, atiséh contents and competences must be
integrated and, as we will see later on, the dlipave selected are very good examples
of this because they show possible real situaiiomgich all the factors are activated at

the same time.

4.4. METHODOLOGY

Since the activities of this work are designeddimdents to work with their computers
and our activities will be available in an onlingorm, | am going to focus on virtual

environments in order to explain the pedagogicall@hon which we can base this kind
of learning. According to Picardo (2003), e-leaghenriches the learning experience,
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since it is dialogic, constructive and it explogavironments. Apart from acquiring
logical learning, students can get social and #ffedearning. As | have mentioned
before, learning a second language is a socialigcsince people need to express
themselves and being understood at the same tilme.c@pability that technologies
offer in order to guide learners’ attention to vastounts of information make students
reflect and forces them to understand messagesdir @o fulfil tasks successfully.
Also, they bring them metacognitive resources st ghudents can control their own
learning and evaluate their own results. In otherds, the main goal of this process is

to get meaningful learning (Pérez Basanta, 2006).

Therefore, we can say that the model that e-legraihiows is Constructivism, in which

successful learning is based on the students’taffasrder to “construct” and organize
their knowledge. As Candy (1991) states, “one efdéntral tenets of constructivism is
that individuals try to give meaning to, or constrthe perplexing maelstrom of events
and ideas in which they find themselves caught Wére, knowledge cannot be
separated from context since it is based on itrdfbee, students learn in the context in

which they are going to put into practice what thaye learnt.

Next, | will list some general principles of Consttivism (Zahorik, 1995) which are

shared with e-learning (Pérez Basanta, 2006):

- Knowledge structured in nets and without being niiged linearly (links

and hypertext).
- Knowledge as a social construction, promoting peak (cooperation).

- Contextualised learning: students develop theirmkedge according to

their natural environment (authentic materials).

- Gradual transfer of learning responsibility: thelercof the teacher

disappears little by little (leaning autonomy).

We can also add some advantages to these previmsacteristics if we take into

account that they can access to the Internet:

- Avalilability of updated and unlimited informatioma resources (Mak,
1996).
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- Opportunities for interacting and integrating iniatercultural and global
context (Thorne and Thorne, 2000 quoted in Péresaia, 2006: 25).

- Opportunities for cooperation in intercultural mois (Pérez Basanta,
2006).

Here, it is important as well to focus on learnmmgonomy. Lately, there are more and
more authors who talk about the importance of ptamgdearning autonomy (Benson
and Voller, 1997; Lee, 1998; Coterall, 2000; etAgcording to Holec (1981: 3 quoted
in Benson and Voller, 1997: 1) autonomy is “theligbito take charge of one’s
learning”. That is the reason why virtual learnifitg perfectly well with autonomy
(Brett, 2000). It adapts easily to the differermds of learning at different paces, and it
helps to solve problems individually. Apart fromathit promotes reflective and critical

thinking.

Finally, we could say that e-learning is a diffarkimd of learning since materials are
specifically designed by teachers taking into aotdlie number of hours that students
need to devote and the results they need to ach&wme of the conclusions and

recommendations we can get from this learninge(isty Pérez Basanta, 2006) are:

- Students are dealing with material whose linguidiificulty is not beyond
their capabilities. This way, it is easier to mainttheir motivation.

- Online activities must be workable and the resuoitsst be palpable. For

this reason, instructions must be clear and precise

- Activities must be designed in a way in which stutdecan move easily
from one page to another using the links they aosiged with. This is

how we can prevent them from wasting their time.
- Specific contents must take into account sciendifid pedagogic bases.

- The proposed activities or tasks must require anitiog effort from the

student.

- The contents must be selected according to studeatds, interests,

expectations, age, and level.
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- And what is most important, students must knowllatimes what their

goal is, and be aware at the same time of thegrpss while learning.

In our online platform, the activities availablellwonly be intended to improve and
develop students’ oral skills. We will have a prami on input/awarenessonline

activities so that students can practise as muc¢hegsneed to. Later on, they would be
prompted to produce a better output through a sesfeactivities in the classroom

together with their peers and their teacher.

4.5. PROCEDURE

One of the main general problems we find when tegcEnglish as a second language
is that “the teaching of conversational competemag mainly concentrated on output
processing” (Moreno Jaén and Pérez Basanta, 2@39: Bowever, we must be aware
that, first of all, we need a proper input in ortiee successful when outputting, and

that is the main concern of this work.

4.5.1. USING FILMS FOR MATERIAL DESIGN

It is important to take into account that films aret helpful on their own in the

classroom. Teachers must select extracts that emoh o the subsequent design of
activities. That is, each extract must be showr hie intention of teaching viewers
one or more specific aspects of language and eultbistudents are not guided or we
give them the whole film, they would not be ablddous on the several clues that films
can offer about the language they are learningy Thast be aware during the whole
extract of how native speakers behave, talk, ioteetc. That is the reason why it is

easier to maintain their attention with small ecisarather than with the entire film.

If we present good materials accompanied with cular and methodological
innovation they are likely to work. Especially,we consider that films are at the same

time an oral and a visual input, students haveoad®r access to oral communication.
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As Tschirner (2001: 306) states, “rich and variathantic oral input is an essential and
fundamental prerequisite for achieving oral competé.

The same way we want authentic material as inputoto students, tasks must be
authentic too. The ideal thing would be to ask ehisl for something that has to do with
real life or something they are likely to needheit real life. This will mark the attitude

of our students towards the task, making possitaethey can even enjoy the tasks too.

Here, | am going to work with two films. The firshe isJuno(2007). The reason why |
have chosen this film is because it reflects vesllwand at different levels, the
relationships among the characters. We can se@&\gxsation between two very best
friends from school, a daughter with her parenteemager with unknown people, etc.
Also, we can frame these conversations in veryedhfit contexts: at home, at school,
signing a contract with a lawyer, at the doctor¥/ith this film it is easy to see as well
two social statuses showing this way how familiéh wifferent economic incomes and
cultural backgrounds live in the United States.r€ha&re also plenty of scenes we can
work with in order to deal with functions, gesturetructures and strategies that will
help students to improve their conversational skiinother important fact to take into
account is that it is a film apt to ages from 15vards. It deals with important and
current issues that are interesting for all aged terefore, they are very good to
discuss later on in the classroom. As for outptiviies, this is essential since we can
have a wide range of exercises which, later on beaperfectly applied to other kinds of

issues.

The second film idDeath at a Funeral(2007). Now we change the setting from the
United States to the United Kingdom (in London, atkd. We locate ourselves in a
funeral in a posh cottage where not only deatmwslved but drugs, and family and
relationships too. The accent of the characteragdsa lot from the previous film, and
also the accent among the characters in the preseniThis way, we can show students
the wide variety of accents English language hds atnthe same time, we can deal with
different registers since not all the characteksetthe same job or age, for example, and
thus, do not talk and address people in the sanye Tveough they are all dressed for a
funeral, we can guess also because of their cldties different statuses. They will
appreciate as well the role each member of thelyanais depending on their age, the
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main differences between our culture and theirucaltetc. As for functions, this film is
very interesting since, for instance, with just everd (Sorry), we can aim for different

purposes that students will have to identify.

4.5.2. CRITERIA FOR THE SELECTION OF CLIPS

Selecting clips is not an easy task if we want fferostudents the right materials. In
order to choose the right clips, | have used aesyatic framework for the analysis of
multimodal materials (Moreno Jaén and Pérez Bas&fi@9: 290). Following the
framework that the authors offer, teachers cantereativities helping students to
discover the multimodal layers of meaning and pretation in oral interactions.

The framework allows us to analyse the three marampeters needed to describe
context in film clips: context of situation, conteaf culture, and register. We have
applied this framework for the analysis and setectf the clips to be exploited in our
work, as well as for the design of teaching makerian illustration of one of such
detailed analyses is provided in the Appendix, vathextract taken frorbeath at a
Funeral (2007). There, we can see the aspects we have iatkeaccount in order to,
later on, build up the activities for that clip dtigh, of course, not all features are
equally interesting for our purposes and only thesoconsidered most relevant were

addressed in the teaching materials).

4.5.3. TECHNICALITIES

In order to design the activities it has been dsaethe use of two software

programmes.

First of all, | have usedoA DVD Ripperlt provides a fast and easy way to slash any
parts of a DVD and convert it to play on the webaay other device. It also extracts
audio tracks from all kinds of DVD and saves thesn\dAV. For our activities, | have

followed these steps in order to rip the clips:
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1) Loading the DVD. Since we have worked with original DVDs, we vahoose
the optionimport From DVD Disk:

Copy Mods Title Duration Copy Mode Convert To
[R=""0
) Movie Clip
) Chapters

[ Avi/ pivx / xvid o vy +| | < | v
[E:\DVEIMWTE - e
s Order Now! :'.g"l Register 0 Visit Our WebSite Exit

\ Buscarca'[peia -

Please select the DVD driver

Copy Mode |

" E_smtorio =
|D Entire b ‘Eﬂ Red

o [ pati
) Movie clip I | Acceso pibico =
@ ‘chapsis 4 /M Equipo|

b & Disco local {C:)

I (g HP_RECOVERY (3:) [
@ Start ¢ 4 Unidad de HD DVD-ROM (E:)
' | * Liridad de DVD RW (F:) JUNO
I\, Mis carpetas para compartr

b dips

2) Once we have loaded the film, we have to make takwe select the right
Audio Track language:
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b’

A¥AA DVD RIPPER

0 Load DVD

@ee Qum Quo

Copy Mode Title Duration Copy Mode ConvertTo  *
- - [T] p Titleoo-o1 00:08:58 Entire Movie AVI g
Sl [ p Title0o-02  00:08:36  Entire Mavie A1 3
@ e ciin [T p Titlenn-03 00:08:09 Entire Movie AVI =
T [T1 p Titleoo-04 00:13:02 Entire Movie AVI
) Chapters b Title04-01 01:32:07 Entire Movie AVI
[C] p Titleos-01 00:00:27 Entire Movie AVI
< [T] b Titleos-01 00:05:11 Entire Movie AVI
@ start  |[C] p Titleos-02 00:01:57 Entire Movie AVI
[7] b TitlenA-n3 nN:Nz:12 Fntire Mavie AT X
| AVL/ DivX /XVid o (havi)  ~| |English AC3 6ch (0x80)  ~ [None -

R < ovovore 19

E}_.' Order Now!

i ! | Register

b

A¥HA DVD RIPPER ,

0 Load DVD

egaete Omws @:g:rp

Capy Mode

I!_:! Entire
) Movie Clip

) Chapters

E

Title Duration Copy Mode Convert To

| »

7] p Titleoo-01 00:08:58 Entire Movie AT 3
T b Titleoo-02 00:08:35 Entire Movie AVl i
] p Titleoo-03 00:08:09 Entire Movie AVI B
] b Titleoo-04 00:13:02 Entire Mavie AVI
B Title04-01 01:32:07 Entire Movie AT
] p Title0s-01 00:00:27 Entire Movie AVI
7] b Title0s-01 00:05:11 Entire Movie AVI
7] p Titleos-02 00:01:57 Entire Movie AVI
71 b Titlens-n3 00:03:12 Fntire Movie 2uT K

0 0

| AVI/ DivX / XVid uc

(avi) +| |EnglishAC36ch (0x80)  =| [Nene

|

=
Output Directory, ‘C:\DVDMW'L& 'v] e

@ visit Our website E)] Exit

Ei_.' Order Now! { 4' Register

4) Here, we have to enter the minutes of $tart Position and theEnd Position
of our clip. In order to make it easier, each positwill show its scene and
below, we will find the totaClip Time. When finished, we pres3K.
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A¥h A DVD RIPPER

; P 3 Fin ¥
Select the Start and End Position U .

b—
OH

Copy M

Iil—P End Pozition
[

0:21:54

Start Position

m

Enﬁ

{1 Movie

) ghaptL

| av1/ Divé

r below to change the times,

O Y 4 |
Clip Tirne m y —> i 0K x Cancel

Please use the side

5) Again, in the main menu, we have to pr&sart and we will have two windows
which show us the process and the internal charsiits of the clip:
l—

AR A DVD RIPPER

p—

0 Load DVD 0 Delets 0 Settings 0 Help
il
Capy Mode Title Duration Copy Mode Convert To *
- [ p Titleoo-01 00:08:58 Entire Movie AvI [
Entire [ b TheDd-02  00:08:36  Entire Movie Av1 7
= Mavie Clip E P Titleo0-03 00:08:09 Ent!re Mw!a AVL
[T] p Titleno-04 00:13:02 Entire Mavie AVI
3 Cchapters [¥] p Titled-01 01:32:07 Entire Movie AVI
[T] p Titleos-01 00:00:27 Entire Movie AVI
[T] p Titles-0t 00:05:11 Entire Movie AVI
| 0 Start "j P Title0s-02 00:01:57 Entire Movie AVI
U1 & Titlens-n3 nn:Nz:17 Ftire Movie AT X

[ AvL/ Div/ xvid v (avi)

-]
o e l
o

Directory ‘ C:\DVDMavie

':L. QOrder Now! 4 Renister @ Visit Qur WebSite
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h— AWHA DVD RIPRER

@ Load DVD Q Deleta @ Settings o Help

\_‘ Xvid Status |¢|

[”] Show me the intemals!

Frames Quart Frame size (bytes)
Min Max Avg Min Max Average Total (k)
FvoP 15 4[ 4[a00 8931 35786 | 2183 [ 319
ck’ PAOP 583 4 4400 23] 11549 | 42% | 2446
AC3 2ch (0xB2 Nore BOP 1066 7 7[700 0| 3393 1153 1200
‘ Total 1664 4 7[5m 30| 35786 | 2440 3966
= — :

_ _ || [C] Autoclose window Avg bitrate (kbps) 266

F4 Order Now! i Reaister @ Visit Our WebSite @ Exit

6) Finally, in one of the windows we will get the mageframes Done!and the
total encoding time. After that, we have to exit the programme. Autdosly,
the folderDVDMoviewill open with the clip ready.

Do— AFAA DVD RIPPER

9 Load DVD o Delete @ Settings Q Help

5 Order Now! /' Register @ Visit Our WebSite @ Exit

. . »
@@ [l » Equipo » Discolocal (C:f b DVDMavie

Organizar + M Vistas >

Nombre Fechadecaptura  Ftiquetss  Tamafio Clasificacion
Dropbox
[E| Documentos
FE Imagenes
B Misica
B mbiados reciente., JUNGQ-05

Carpetas A

1 elemento
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The second and last programme | have uset#ids Potatoes.It is a set of six
applications that allows you to create interactiveiltiple-choice, short-answer,
jumbled-sentence, crossword, matching/ordering gaptfill exercises for the Web.
From this program, | will explain only the two amaitions | have usedlCross(for

crossword) andMatch(for multiple-choice exercises).

e

Half-Baked Software’s Hot Potatoes =lE] R

File Paotatoss Optionz  Help

Hot Potatoes" Version©

From Half-Baked Software Inc

- JCross:

1) Though you can distribute the words in the way yaant, | have done it
automatically. For that, we just have to préy®ate a crossword grid
automatically. This way, we just have to add the list of wordswamnt and

indicate thanaximum grid size. After doing this, we presmake the grid.
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it Manage Grid  Optians

G EY | -

=
&

-

&, Add Clues
‘AJ |

>
Y

A

Create a cfpssword grid automatically

[=l=] = ]

Enter eachfword or phrase on a
separate life:

“\ Make the grid

umber of words
used in best
result so far:

0/0

H Maximum grid size: 30 =
[

2) | have also used the sectiddd Cluesto help students with the words:

File

Edit Insert Manage Grid Options  Help

laedBo®Y | -

[ me | M
—— c ‘ N EM A R E V ‘ L0 1.1 O I A O |
CINEMA 2 _
M Add Clues l=lE] ® ]
£ .X .T H Edit  Insert
R —
Alc T H Across_| Waords | Clues Bli=
M| % CINEMAREVIEW It can be positive or negative |
Y 2 They haven't a main role, but they are all arounf -
@, Add Clues I N =] ™ -
o 'p It can be positive or negative - v O |
A 5|c R H
< > 2 2
Y u Down Words | Clues =
S — c 1 CAMERAMAN He records what we see [
c 3 DIALOGUE Speech By the actors and actresses -
| < . i)
R
He records what we see = n
v vig |
v OK

3) After introducing the list of words, | have clickazh the configuration

screento set the preferences. In this case, | just obémigeappearance




AUsers\Patm\Desktop\HOT POTATOES\anema vocab.jow

Options  He

:Q&Eﬂ®ﬁé

Title
Ch NEMARIENVWI|I E W

CINEMA  [* [ | | N . N A T A
Configuration file: C:\Program Files\HotPotatoesB\engishb.cfg |‘:'_|EII$J
Undo Insert b

'I'Jtlesﬂnstructionsl F'romptsfFeedbacki Buttons "Kﬁﬁearanc limer ] Other ] Qustom] CGl ]

&, Add Clues | Background graphic URL: ] & Browse..

Output font face: |Geneva.Ar|aI‘sans-serlf

_A_J CQutput font size: |sma|l
< >
— Title
Mavigation bar colour: i#UUUUUU =
Text text text text text text text text text text
text text text text text text text text text Page background colour: ]#CDCDCD QI
Title colour ]#000000 -
Exercise background colour: 1#FFFFFF -
Link  Wisited Link colour; [#0000FF ﬂl
! Visited link colour: [#0000CC
[& Preview Test colour: [#000000

& Load H sawe 2] savess  OK P Help J

4) When saved and accepted the changes, we can dkparthtm using

Export to create Hot Potatoes Web Page.

Title \
| MARIEV|] EW
A
CINEMA i
L E Guardar como |£‘
E
R| | Guardaren: | | HOT POTATOES | B E
A J5= ] Ncrmb're Fecha mod.. Tipo Tamafio Etiquetas
- R N & cinema_vacab
G (31 K| family_and_relztionships
& AddClues | N | o
A] 5 CREENW
o
ﬂ > of RESC Nembre:  fci b Guard
v U jombre unema@a / vardar |
c Tpo:  [HTMLfies ("him) / ] Cancel |
) E
R —I

JMatch:
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1) In this section, we have two columhsft andRight. In the left one, we have to
put the items that are going to appear orderedhénright one, the items will

appear jumbled.
BE®® | B 2

Left {ordered) items —_— Right (jumbled) items Fix |

- You are walking in the street and you grate on someone + | (Oh) I'm sorry
.

|| You are watching the TV with some friends and you suddenly sneeze + | Excuse me

You've just had a hard discussion about an important issue with the  + | Please accept my apologies
boss of your company and you have used a strong language [

While dancing, you tread on your partner's foot. | How clumsy of me!

77

Defauit:

2) The procedure to change the settings of the exearid to save it as .htm is the

same for all the applications, which makes it gasieise.

4.5.4. DESIGN OF ACTIVITIES
The procedure to follow when creating activitiessists of two different steps:

- Input and Observation/awareness activitie8fter explaining in the
classroom the function/functions we have to workhwwe must ask
students to do communicative activities with exg®nof new
information. These activities would mean the “firskposition of students
to “authentic” language, so we will ask them to pagtention to
communicative skills rather than grammatical oridak aspects and get
everything they can from the clip. In order totle¢m know how to do it,
first, we will see together in class one clip and will analyse all the

features we need to consider. The following stepuld/oconsist of
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pinpointing all the different aspects we want shiddo pay attention to in
order to fulfil an action. That is: the speech igsIf and its purpose, the
use of conversational strategies and structurem-ttkings, adjacency
pairs, repetitions, paraphrasing...), the main rinftion about the
participants influencing the act (age, social staty the context (time,
place, noise...), the gestural repertoire, etcel, at home, they will have
access to the different activities we have uplodadetie online platform.
There, they will find a wide range of activities that they can do as many
as they need, and they can reproduce the clip ay timaes as they need.
We must also try to give students different clipsisat they can compare

different situations.

Output activities Finally, we have to focus these activities on the
production of a fluent and accurate output, exchapngunknown
information for them and prompting some negotiatioh meaning.
Depending on the context they are given to workwiitey must produce
their dialogue taking into account not only thospexts they have paid
attention to in the previous section, but alsortbems of appropriateness.
Their production will be tested in the classroom taachers. After
working during some days on input and observatiivigies, the teacher
will check the development of students as they womnkthe different

features already seen in the classroom.

Following these detailed procedure, therefore,Mehselected four clips from the film

Junoand nine clips fronDeath at a FuneralThen, a set of online activities have been

designed to be exploited in a classroom of Advarlegdl of English at the Official

School of Languages of Granada (although, of coutse material may be equally

exploitable

in other teaching contexts which shasenilar objectives and

characteristics). A copy of the film clips and tfigital material designed can be found

in the CD-Rom accompanying this work.
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5. CONCLUSIONS

This work discusses the current role of conversatiothe English classroom, in an
attempt to improve students’ oral skills (espegidah focusing on conversational

competence) exposing them to authentic input. ks, 1 have studied the nature of
conversation and the theories of discourse analysigxtract those strategies and
structures that make conversation more real andesstul. With a review of the

different approaches to speaking, | have checkedattvantages and limitations they
present when used in the classroom. | have aldgsamthtwo textbooks, an analysis that
comes to confirm that better approaches and ressutoc teach conversation are
urgently needed. Then, | have focused on the sbfidiym language as a new source to
approach natural conversation. Finally, | have ys®l the teaching context for which |
have suggested and designed a series of activities.

After doing this, | have concluded the following:

- It is essential for teachers to know different tie® of discourse analysis
so that they can teach conversation using theseiéiseas a basis for their

work.

- Using speech acts in the classroom seems to b@d fgomula to teach
students how to perform the functions they needhéster. At the same
time, they will understand that the right use dinguistic structure does
not mean that they are understood, since meanimqgends on its

negotiation and/or context.

- Conversation goes beyond oral language. Body laygyisavery important

to help the hearer to understand and the spealker tmderstood.

- Though there are three different theories to tegpbaking Ipdirect
approach, Direct approachand Awareness raising approaghit is
possible to get a closer approach to conversaétattng different aspects

of each one.
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- Textbooks lack authenticity and spontaneity. In fre@ses, conversation
activities present restrictions, and students apeeed to make use of

fixed structures presented along the unit.

- The use of films as input has many benefits fodeis (rich input,
authenticity, motivation, interest...). Furthermottegy can make a use of

them that suits their needs.
- Film language is varied and approaches studemtattoal conversation.

- Context and culture are essential factors to helgemts to connect with

the target community and understand it.

Nevertheless, this work has some limitations thastrbe taken into account when
considering the conclusions drawn and when applihegoroposal made in this study.
Firstly, it is not easy to make sure that all teachers can be familiar with the theories
of discourse analysis and, therefore, that theyroaster the strategies and structures
needed to teach conversation successfully. Forithasould be interesting to do further
research on teachers’ training and monitoring feduon conversational skills.
Secondly, in order to show the lack of authentidemal in textbooks, | have only
analysed two. Analyses on other textbooks shoulddyee taking into account all the
language skills in order to develop and improvarth&inally, the activities suggested
in this work are focused on the use of a few spesma in different but specific
situations. Since not all the films are approprittgromote conversation, and those
which are may not show at the same time all thetfans we want to deal with, it
would be interesting to work on the creation ofadadbase with films for this purpose.
This way, when selecting the skills and/or the speact we want to work with, we
could access a list of selected scenes from diftefdms where these aspects are

treated.

The use of speech acts together with films to ptenaooal skills can be the result of a
wide range of very different materials and furthesearch. But we must always take
into account that the best material we can eveat fnour own, since no one knows

better than the teacher the needs that his/heestsidhay have.
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APPENDIX

VIDEO CLIP: ANALYSIS OF DEATH AT AFUNERAL (2007)

H: There’s just nowhere to park! This is ridiculous.
J: How about over there?

H: Uh?

J: The guy is coming out of there.

H: Alright.

J: Take it! Take it! Take it!

H: Alright! What are you doing? Are you mental?
Sorry. Excuse me. Hi, sorry... Oh, hi Martha. I was just about to park there, actually.
M: Yeah, well. Are you relative, Howard?

H: No, I'm not. But...

J: Hey Martha.

DIALOGUE T: Who's that?
U.A: What's happening?
J: Did you see that? She barely even looked at me.
U.A: I said what’s happening? Are we there?
H: Oh, my God. We got Uncle Alfie in the car!
I cannot believe I forgot to say we’ve got Uncle Alfie in the car.
Alright, keep your hair on!
U.A: What the hell is going on?
H: Ouh!
J: She barely even looked.
THE RELATIONSHIP  BETWEEN PARTICIPANTS :
®  Status:
- Middle age hypochondriac man (Howard) who is inrghaf taking Uncle Alfie to the funeral vs
Middle age gothic man (Justin) who goes to therijest to see Martha.
- Howard vs. Van driver
Tenor - Howarq VS. Your)g upper class woman (Martha) whiatisducing her_fiancée in the funer_al.
- Young irresponsible pharmacy student (Troy) fronugper class family vs. Martha, her sister.
- Justin vs. Martha.
- Uncle Alfie vs. Howard.
"  Mood:

E - Howard: nervous, spontaneous and very hypochemdtistin: informal and insouciant. Martha: Self-
) assured, assertive and straightforward. Troy:poesible party animal. Uncle Alfie: grumpy old man.
E
<
E ) "  Subject matter: Howard is trying to find a place to park closéhe house since he’s taking Uncle
o Field Alfie (who uses a wheelchair) with him. When hali®ut to park, Martha takes his place.

L ®  Purpose: Howard complains about the situation while Jusies to catch Martha'’s attention.
O
|_
n
= LINGuUISTIC MODALITY : Dialogue, oral language.
% ®  Prosodic features
(@) 0 Stress/emphasikt: WHAT are you DOING? Are you MENTAL?
O Pauses: Between turns.
O Tone: Howard: Rising tones (complaining attitude):
There’s just nowhere to park!
Mode Justin: Level tdegpressing reservation and astonishmerghe barely
even looked.
Uncle Alfie: Rising tones (anger and complainingwde): | said what's
happening? Are we there?
O Loudness/clarity: Martha: Clear voio&re you relative, Howard?
Howard: Loud intensity (almost shoutingilright! Keep your hair on!
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=  Conversational rules and structure

(0]
(0]
(0]
(0]

OpeningsH: Hi, Martha

Adjacency pairsM: Are you a relative, Howard? / H: No, I'm not.
Interrupting:H: No, I'm not. But... J: Hey, Martha.
Turn-taking:H: Sorry. Excuse me. / H: Alright!

= Conversational strategies

(0]
(0)
(0)

HedgesH: | was about to park there.

Fillers: UA: What the hell is going on?

RepetitionslUA: What's happening? / | said what's happening?hat the hell is
going on?

"  Functions and speech acts

(eleleloNeNelNo)

Asking for informationT: Who's that?
Suggestionsi: How about over there?
Commandsd: Take it!
Agreeing:H: Alright!
Claiming:H: | was about to park there actually.
Denials:H: No, I'm not.
Expressing disbeliefd: | cannot believe | forgot to say we've got Unéllfie in
the car.
J: Did you gbat? She barely even looked at me.

VISUAL MODALITY :
=  Paralinguistics:

(0]

(0)
(0)

Body expression: Howard is uneasy trying to fingheking lot. Justin seems to be
relaxed at the beginning but later on he seemskebodJncle Alfie is sleepy,
which shows he is quite old. Martha is tense abmsituation and what is going
to happen later on.

Gestures: There are gestures expressing astonishameger, restlessness, etc.
Raising hands meaning disbelief. Hand in the pofidetnsouciance. Touching
forehead repeatedly as sign of being nervous. igjJakie car door hardly to show
anger. Raising eyebrows as a sign of astonishnmehti@sbelief. Striking with a
cane to catch someone’s attention.

Position: Sitting in the car but standing during #igument, keeping the distance.
Eye-contact: Little and spontaneous eye-contact.

Others: differences in the type of cars and clothes ottieacters
AUDIO MODALITY :
Noise coming from the cars (wheels, engine andsh@mnd birds, mainly.

= Content: A family attempts to resolve a number of problentslevattending the funeral

CONTEXT OF
CULTURE

Background of the patriarch.
information | ® Place:Big and beautiful cottage in the outskirts of Londo

=  Time: Current time.

Socio- = Differences between social classes.
cultural
features
REGISTER = At the beginning, informal. When complaining abthe parking lot, the conversation turn

into more formal but dropping hints.
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